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Introduction 


During  the  last  few  years  the  problem  of  homework  has  been  rec¬ 
eiving  considerable  attention  from  school  administrators  in  Alberta. 
Regulations  of  a  diverse  nature  are  being  laid  down*  which  oannot  all  be 
in  the  best  interests  of  education.  The  need  for  some  more  or  less  auth¬ 
oritative  information  on  the  homestudy  situation  as  it  exists  in  this 
province  is  evident.  In  the  hope  of  satisfying  in  some  measure  this 
demand  the  following  survey  was  undertaken. 

It  would  seem  that  there  is  considerable  loose  thinking  about 
this  matter  of  homestudy.  On  the  one  hand  it  is  evidently  not  responsible 
for  the  many  evils  attributed  to  it*  nor  is  it  likely  on  the  other  hand  to 
produce  the  many  laudable  qualities  that  its  supporters  claim  for  it.  The 
writer  heartily  agrees  with  the  statement  made  in  the  Memorandum  of  the 
Education  Committee  of  the  Association  of  Assistant  Mistresses*  a  branch 
of  the  English  National  Union  of  Teachers*  when  they  say:  "In  the  first 
place  there  is  a  call  for  a  much  more  definite  idea  of  the  educational 
ends  to  be  achieved  and  the  soundness  of  the  methods  used  for  their 
achievement  in  this  more  independent  part  of  the  pupils*  work”* 

It  does  seem  that  if  the  "educational  ends"  and  "the  soundness  of  the 
methods  used"  were  kept  continually  in  view  and  not  confused  or  over¬ 
shadowed  by  factors  of  a  moral  rather  than  an  educational  nature  the 
whole  problem  would  be  much  easier  of  solution. 

In  the  following  pages  the  writer  will  attempt  to  concentrate  on 
the  educational  features  of  the  question  and  deal  only  lightly  with  other 
aspects. 

Some  attempt  will  be  made  to  give  the  reader  an  idea  of  the  his¬ 
tory  of  the  subject  and  to  acquaint  him  with  the  situation  in  general  with 
respect  to  homework  so  that  he  may  make  comparisons  with  conditions  in 
Alberta. 

Hie  major  portion  of  the  report  concerns  itself  with  the  presen¬ 
tation  of  facts  as  gathered  by  a  set  of  three  questionnaires  -  teacher* 
pupil  and  parent  -  on  the  situation  in  Alberta.  It  is  felt  that  the 
sampling  has  been  sufficiently  wide  to  make  the  statistics  reasonably 

accurate.  Thus  although  the  reader  may  disagree  with  the  conclusions 


■  •  • .  '  :■ j  ; ;! 


•  '  '  ‘  ■  •  •  '  '  .  •  .  ■  .  • 

«  ■  ■  •  ■  3  i  •  -  . 

*  •  . •; 

'  ■  ■  '  r.  '  ■  ;.  ■  ,  :  ,;1  N  :  ....  ■  .  •  -.  .J 

:  ■:  ,  ; .  .  ..  /  t 

’  '  ‘ 

'  O* 

,  o.:  ■; 

■  -■  •  '  ■  •  .  J  •  ;■  .  ;  v  .  [.  •  , 

'  '  ' 

*  ’  '■ 

:  ■>  \ o:  J  '  i 

’  ’  '  ' 

;  ■  {  0£  .  :  . 

* 

■  •  1  ■  ■  3  Otic  MS 

■  '  ’  '  ;  -j;  \ 

-•  ■  \  ,  i'-  . 

*  •  ■  '  ,  v..  .  .  .  .  , 

1  '  o  >  i  ' '  a  t  fcw  ■•■■....  i  | 

•.  i 

“  '  '  '  •  '•  £ 

'  :.u;  ..  •  ;>  .  •: 

;  :  '  '  t  6  •  :  .  .  -  ■  '  U  .  ■  .  .  .... 


•  a.  '  .  •.  i  •  v  j  •  ■;  . 

■  ' 

.....  1  - 


j. 


' 


o  :  '  :  a 


. 


-2- 


that  are  drawn  he  is  not  likely  to  challenge  statistical  findings. 

It  is  not  expected  that  the  report  will  be  received  as  the  final 
word  on  this  subject.  However*  it  is  hoped  that  it  may  break  the  ice* 
so  to  speak*  and  that  a  comprehensive  study  of  the  whole  problem  may 
be  undertaken*  culminating  in  experiments  such  as  those  that  are  being 
made  elsewhere.  If  something  of  this  sort  is  done  then  the  work  will 
not  have  been  entirely  in  vain. 
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CHAPTER  I 
BACKGROUNDS 

Historical.-  Homework  in  English  speaking  countries  has  sprung 
along  with  so  many  other  customs*  both  good  and  bvil*  from  the  Mother  Land* 

The  idea  seems  to  have  grown  out  of  boarding  school  preparation.  In  the 
large  Public  Schools  of  19th  Century  England*  most  of  whioh  were  boarding 
schools*  it  was  necessary  that  the  boys  have  something  definite  to  do  dur¬ 
ing  the  evening.  The  work  that  was  given  was  mostly  of  a  disciplinary 
nature  and  had  little  to  do  with  educational  attainments.  In  those  days 
there  were  no  formal  public  examinations  and  since  the  Universities  had 
not  yet  set  definite  standards  for  entrance*  there  was  no  need  for  covering 
any  fixed  amount  of  material. 

About  the  middle  of  the  last  century  a  number  of  day  grammar  schools 
sprung  up  in  England.  Some  of  these  had  living  quarters  in  connection  with 
them  for  students  who  were  unable  to  live  at  home.  Usually  such  students 
were  required  to  do  studying  and  preparation  work  during  the  evening  and 
in  order  that  the  classes  be  kept  together  about  equal  amounts  of  homework 
were  set  for  the  day  students  who  had  the  option  of  attending  school  "prep" 
or  doing  their  assignments  at  home.  Then  as  the  new  day  grammar  schools 
were  established  the  custom  of  doing  homework  was  extended  to  them  also 
although  at  first  the  amount  was  not  excessive. 

However  towards  the  close  of  the  19th  Century*  public  examinations 
became  much  more  important  than  previously  and  home  study  came  to  be  used 
to  supplement  school  work  in  preparation  for  examinations.  But  so  long  as 
the  Government  did  not  recognize  the  public  examination  as  a  means  of  meas¬ 
uring  the  academic  standing  of  applicants  for  positions*  homework  was  not 
particularly  burdensome. 

As  the  20th  Century  opened*  the  idea  of  universal  education  un¬ 
folded  and  with  this  came  a  tremendous  increase  in  the  number  of  secondary 
schools.  These  schools  imitated  the  curriculum  of  the  public  and  grammar 
schools  including  the  homework  requirements.  The  State  made  the  Universities 
responsible  for  examining  the  schools  through  the  School  Certificate  Examin¬ 
ation  whioh  was  blended  with  the  University  Entrance  Examination.  The  State 
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also  took:  over  the  payment  of  the  fees  of  the  entrants  for  the  School 
Certificate  Examination  in  the  public  and  secondary  sohools  and  each 
school  made  returns  to  the  State  of  its  results  on  such  examinations. 

Thus  it  came  about  that  the  examination  became  the  criterion  by  which 
the  efficiency  of  sohools  and  teachers  was  judged.  With  this  state  of 
affairs  in  existence  the  pressure  was  on  and  homework  became  an  import¬ 
ant  supplement  of  teaohing  within  the  school. 

As  it  became  known  that  the  State  attached  a  good  deal  of  im¬ 
portance  to  the  School  Certificate*  English  employers  began  to  demand 
this  Certificate  as  a  minimum  requirement  from  their  applicants.  Muni¬ 
cipalities*  financial  houses  and  other  employers  of  clerical  labor*  to¬ 
day*  require  that  at  least  their  employees  have  passed  the  School  Certi¬ 
ficate  Examination.  Thus  it  becomes  the  duty  of  the  schools  to  go  into 
the  mass  production  of  students  holding  this  Certificate  and  homework 
has  become  an  unreasonable  burden.  Parents  ocmplain*  but  not  seriously* 
for  they  realize  that  there  is  little  likelihood  of  their  children  rec¬ 
eiving  good  positions  without  the  Certificates  and  they  fear  that  without 
homework  they  would  fail  in  the  examinations. 

Many  English  employers  to-day  are  demanding  that  their  new  em¬ 
ployees  have  the  Matriculation  qualifications  which  are  obtained  by  stu¬ 
dents  who  pass  the  School  Certificate  Examination  with  outstanding  marks 
in  certain  subjects.  Certainly  these  subjects  do  not  specially  fit  the 
applicant  for  the  particular  position  he  may  be  seeking*  but  employers* 
anxious  to  obtain  the  best*  are  satisfied  with  nothing  less.  This  demand 
is  being  met  on  the  part  of  the  schools  by  an  attempt  to  secure  as  many 
Matriculations  as  possible*  adding  further  to  the  homework  burden. 

Homework  has  been  introduced  even  into  the  elementary  school  and 
is  perhaps  more  serious  here  than  in  the  secondary  sohool*  since  the  chil¬ 
dren  who  are  required  to  do  it  are  much  younger.  The  reasons  for  its  in¬ 
troduction  are  two:  first  it  adds  a  certain  dignity  to  the  school  and 
secondly*  it  prepares  the  pupils  for  the  Scholarship  Examination  that  is 
written  at  about  age  twelve. 

Many  of  the  older  teachers  found  to-day  in  Canadian  sohools  are 
the  product  of  England* e  educational  system.  They  brought  with  them  the 
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traditions  of  the  English  grammar  school  one  of  which  was  the  institu¬ 
tion  of  homestudy.  In  Canada  the  praotioe  became  deeply  entrenched 
wring  to  the  importance  attached  to  formal  examinations  administered  by 
the  provincial  Departments  of  Education*  The  worth  of  a  teacher  was 
gaged  by  the  record  his  pupils  made  on  these  examinations*  This  being 
the  case  teachers  supplemented  teaohing  with  generous  doses  of  homework. 

With  the  general  critical  outlook  that  followed  the  Great  War* 
homework  along  with  many  other  institutions  that  had  been  more  or  less 
taken  for  granted*  was  brought  up  for  evaluation*  That  period  is  not 
yet  over.  If  homework  is  not  to  be  thrown  into  the  discard  it  must  jus¬ 
tify  itself  as  it  is*  or  so  change  its  form  as  to  fill  a  worthwhile  need. 

The  Elementary  School 

When  mention  is  made  in  this  report  of  the  elementary  school  we 
shall  mean  the  first  six  grades  of  school  in  Canada  and  the  United  States 
and  the  Primary  school  of  England  and  Wales.  The  average  pupil  enters 
the  elementary  school  at  the  age  of  five  or  six  and  leaves  at  about  eleven 
or  twelve. 

England  and  Wales.-  "in  England  and  Wales  homework  in  elementary 
schools  cannot  be  legally  enforced:  no  pupil  in  a  public  elementary  school 
can  be  compelled  to  do  homework  if  his  parents  object.  This  does  not  mean 
that  homework  is  not  done  by  elementary  school  pupils*  hut  it  does  mean 
that  they  are  by  law  protected  from  abuses  of  the  system."  ^  This  being 
the  oase  it  is  to  be  expected  that  there  will  be  no  uniform  policy  regard¬ 
ing  homework  in  the  English  Elementary  schools.  This  variance  in  practice 

is  illustrated  by  the  following  extracts  taken  from  the  reports  of  inspec- 

(2) 

tors  to  the  Board  of  Education:* *  v  ' 

"Children  begin  homework  at  7j  all  are  expected  to  do  it." 

"Out  of  17,000  Junior  children  in  X  20  per  cent,  are  doing 
homework." 

"The  number  of  children  doing  homework  in  Y  does  not  exceed 
2  per  cent,  of  the  total  roll." 

"There  is  no  homework  in  these  rural  areas." 

^ ^Memorandum  on  Homework  of  Educational  Committee,  National  Union  of  Teachers. 

(2) 

v  'Homework*  Board  of  Education  Report*  Pamphlet  No.  110,  p.  8. 
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and  further  from  the  inspectors'  reports  oonoerning  the  practice  in  some 
infant  schools: 

"All  the  children  possessed  homework  books  which  they 
supplied  themselves.  All  the  work  is  either  English 
or  Arithmetic." 

"Age  5  (30  out  of  49  do  homework  10  minutes  per  night » 
figures  or  words:  later  little  addition  sums." 

"All  have  homework  books;  15-20  minutes*  on  4  nights  a  week. 

Either  3  sums  or  sentences  or  composition.  Many  write  a 
whole  page."'*1/ 

The  Report  goes  on  to  state  that  in  recent  years*  "there  has  been 
a  growing  tendenoy  in  many  elementary  schools  to  set  homework  and  a  grow¬ 
ing  volume  of  complaint  about  the  amount  and  nature  of  the  homework  which 
elementary  school  children  are  being  called  upon  to  do".^) 

As  mentioned  above  there  seems  to  be  no  consistent  policy  concern¬ 
ing  the  amounts  of  homework  that  are  being  done.  The  English  Board  of 
Education  Report  goes  on  to  point  out  that  generally  more  homework  is  set 
in  urban  than  in  rural  regions  and  more  in  the  prosperous  sections  of  a 
community  than  in  the  poorer  sections.  To  quote  again  from  the  Report: 

"The  reason  why  homework  is  found  less  frequently  in  country 
schools  is  probably  because  it  is  not  so  muoh  demanded  by 
the  parents  of  country  ohildren.  The  inquiry  tends  to  show 
that  in  urban  areas  the  demand  by  parents  for  homework  varies 
directly  with  the  prosperity  of  the  district. "(3) 

The  Report  gives  considerable  space  to  a  discussion  of  the  causes 
lying  back  of  the  insistence  upon  homework  in  the  Elementary  School.  It 
is  emphatic  in  its  statement  that  homework  is  extra  work  set  for  children 
in  order  (it  is  hoped)  that  they  may  do  better  on  external  examinations 
which  are  usually  of  the  competitive  sort.  It  is  the  Special  Place  Exam¬ 
ination*  or  as  it  is  sometimes  called*  the  Scholarship  Examination*  that 
gives  the  impetus  to  homework  in  the  English  Elementary  Schools.  This 
examination  is  written  by  elementary  school  ohildren  between  the  ages  of 
ten  and  twelve  and  is  used  as  a  basis  for  selecting  the  pupils  for  the 
secondary  schools. 

The  vicious  feature  of  this  practice  lies  in  the  faot  that  it  is 
not  only  the  brighter  pupils  -  the  ones  who  under  normal  conditions  would 
and  should  win  the  places  -  but  the  dull  ones  too  are  forced  to  slave  for 
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on  examination  goal  whioh  they  oan  never  obtain.  The  following  extracts 
illustrate  the  point: 

"The  examination  syllabus  affeots  directly  in  these  oases 
many  more  children  than  the  minority  whom  tne  examination 
seeks  to  secure  for  secondary  education,  Where*  as  is  the 
case  in  many  other  areas*  enpry  for  the  examinations  is  not 
compulsory,  it  affects  these  other  children,  and  they  are  the 
majority*  less  direotly*  but  it  still  affects  them  to  the 
extent  that  the  syllabus  of  the  class  in  which  they  are 
taught  may  be  based  on  the  requirements  of  the  minority  who 
will  take  the  examinations, 

"Homework  was  in  some  cases  found  to  be  confined  to  the 
few  potential  Special  Place  winners.  In  other  oases  -  though 
it  could  nowhere  be  said  to  be  officially  oompulsory  -  it  was 
found  to  be  done  by  whole  classes:  and  a  good  many  of  the  re¬ 
ports  point  out  that  where  homework  begins  to  be  set  to  the 
brighter  children  in  the  olass  it  tends  to  spread  also  to 
those  who  have  in  any  case  little  chance  of  passing  the  exam¬ 
ination. 

’Undue  pressure  is  no  doubt  felt  by  the  few  children 
who  have  no  ohance  in  the  examination  but  whose  parents 
have  asked  for  homework  to  be  set,’ 

'Dull  children  are  not  forced  to  do  homework  but  I 
think  that  in  classes  in  which  the  majority  of  the  chil¬ 
dren  do  require  homework  there  is  pressure  on  those  chil¬ 
dren  who  do  not  do  homework  which  is  no  less  real  for 
being  indireot.’ 

’There  are  also  other  cases  where  the  homework  is 
corrected  in  school  hours,  when  the  backward  section 
of  the  class  suffers  considerably,  having  to  listen  to 
formal  grammar  exercises,  etc.,  which  are  much  above 
their  heads.' 

'If  an  hour's  homework  is  set  to  children  in  a  rich 
part  of  a  district  who  will  take  it  in  their  stride,  it 
is  likely  to  he  set  also  in  the  poorer  parts,  where  the 
same  amount  of  work  will  impose  much  greater  strain. ’"(1) 

What  is  the  nature  of  the  homework  that  is  required? 

"The  Special  Place  examination  inoludes  as  a  rule  two  subjeots, 
and  two  subjeots  only,  viz.,  English  and  Arithmetic:  and  the  evi¬ 
dence  shows  that  the  homework  set  in  Junior  Schools  consists 
nearly  always  of  exercises  in  these  two  subjeots.  It  was  also 
found  in  many  oases  that  the  nearer  the  day  of  examination  came 
the  more  the  homework  set  tended  to  resemble  the  questions  set  in 
previous  papers,  certain  kinds  of  sums,  oertain  kinds  of  English 
axeroises  being  set  in  increasing  quantities,  to  the  exclusion 
of  all  other  work. 

"The  following  extracts  from  Inspectors’  reports  are  typical :- 

(1)  'The  subjects  set  are  formal  and  quiokly  marked  work 
in  English  and  Arithmetic,  based  on  questions  sat  in 
previous  Special  Place  examinations.  Very  little 
informal  or  raoreative  work  is  found.  In  only  three 
Junior  Schools  have  I  found  work  set  which  enoouragos 
individual  experiment,  observation  and  research. ' 


Ibid  p.  15 
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(2)  'The  idea  that  homework  in  tho  Junior  Sohools  means 

practising  Arithmetic  and  formal  English  has  become 
so  entrenohed  that  the  possibility  of  developing 
"out-of-school”  activities  like  those  in  the  Senior 
Sohools  is  entirely  disregarded. ’ 

(3)  'I  have  not  found  anything  worth  speaking  of  in  the 
way  of  homework  besides  3  R  work.  *  "  (i) 

"There  is  no  evidence  that  the  increasing  amount  of  homework 
set  in  the  publio  elementary  sohools  has  been  a  natural  develop¬ 
ment  of  the  work  done  in  the  schools.  Teaohers  have  not)  as  a 
rule>  imposed  it  as  a  means  of  consolidating  what  they  have 
taught»  nor  is  it  defended  on  the  ground  that  more  ought  to  be 
taught  in  a  day  than  can  be  taught  in  school  hours.  Recent 
developments  in  the  curriculum  of  elementary  schools)  in  laying 
more  stress  on  physical  and  practical  activity)  have  added  variety 
and  interest  to  school  work.  The  inquiry  gives  no  ground  for 
thinking  that  these  modifications  and  developments  in  the  cur¬ 
riculum  have  so  added  to  the  burden  of  the  school  child  that 
homework  has  beoome  an  inevitable  extension  of  the  day’s  labours. 
Nor  do  the  reports  suggest  any  ground  for  the  opposite  view>  that 
home-work  in  the  "three  Rs"  is  neoessary  beoause  more  school  time 
is  now  given  to  practical  activities.  Indeed  this  view)  which 
is  not  held  in  any  responsible  quarter)  misses  muoh  of  the  sig¬ 
nificance  of  the  practical  work.  The  function  of  practical  work 
in  the  school  is  not  to  oust  the  ’three  Rs’  but)  by  the  oppor¬ 
tunities  it  gives  of  using  them  for  real  purposes)  to  help  chil¬ 
dren  appreciate  thera."(2) 

This  being  the  situation  what  is  the  attitude  of  the  teaohers  and 
parents?  Many  of  the  teachers  seem  to  be  of  the  opinion  that  the  setting 
of  homework  to  pupils  in  the  elementary  school  is  not  desirable  since  they 
do  not  feel  that  it  is  a  neoessary  complement  of  normal  school  work.  How¬ 
ever  teachers  often  reported  that  parents  of  children  demand  it: 

’As  the  time  for  the  examination  approaches)  the  head 
teacher  says  that  the  parents  oome  to  her  worrying  about 
the  children’s  chances  and  asking  for  more  homework.’ 

’In  the  eyes  of  many  parents  the  way  to  material  pros¬ 
perity  lies  through  homework  and  a  Speoial  Place.  In 
the  oase  of  boys)  winning  a  Speoial  Place  is  the  way  to 
avoid  going  down  the  pit.’ 

’In  practically  all  oases  homework  is  set  beoause  of 
demands  from  parents.  Many  boys  from  one  large  school 
are  doing  homework  beoause  their  parents  think  they 
should  have  the  same  advantages  as  secondary  school  boys 
who  live  in  the  neighbourhood. ' 

'The  work  is  in  almost  every  school  done  mainly  in 
response  to  a  demand  from  parents)  but  the  effect  of  a 
few  requests  from  individual  parents  tends  to  spread 
beyond  the  children  immediately  oonoerned. ' 


(•Olbid.  p.  9 
(2)lbid.  p.63 
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.  ’Time  and  again  I  have  met  with  the  following  argument 
from  head  teachers:  "I  think  homework  is  undesirable*  but 
the  parents  demand  it  and  if  I  refused  to  set  it*  they 
would  at  once  transfer  their  children  to  a  school  in  which 
homework  is  set.' 

'One  head  teacher  told  me  that  both  children  and  parents 
expected  it  to  be  set  and  that  many  of  the  parents  would 
soon  be  asking  for  it  if  it  was  not  set.'W 

The  Memorandum  of  the  National  Union  of  Teachers  seems  to  corro¬ 
borate  the  above  statements.  "The  parent*  of  course*  has  the  legal 
right  to  refuse  to  allow  his  child  to  do  this  work  but  since  this  would 
generally  mean  the  loss  of  a  scholarship  suoh  refusals  are  rare".^) 

Of  course  the  question  that  is  of  main  concern  to  us  here  is 
whether  the  homework  that  is  being  done  in  the  elementary  school  is  bur¬ 
densome  enough  to  affect  the  ohildren  adversely.  On  this  point  there  is 
some  doubt.  In  certain  oases  the  pupils  estimated  that  they  did  not  spend 
over  twenty  minutes  per  night  on  homework.  In  others  the  amount  was  heavy* 
rising  to  three  hours  as  examination  time  approached. 

"The  following  quotations  from  the  reports  of  Inspectors  are  sig¬ 
nificant.  The  first  is  from  an  urban  area  in  England: - 

'The  scholarship  class  looks  lively  and  vigorous  at  present 
but  the  headmaster  says  that  when  the  examination  is  imminent* 
they  show  very  marked  signs  of  strain.  His  own  description 
of  them  is  "they  look  as  if  they  were  carrying  all  the  oares 
of  the  world  on  their  shoulders*  and  look  like  old  men  and 
women.  The  parents  have  made  them  feel  the  tremendous  import¬ 
ance  of  the  examinations."  All  these  children  of  10  and  11 
are  doing  regular  homework. * 

"The  second  is  from  Wales: - 

'The  assistant  Sohool  Medical  Officer  told  me  that  during 
April  and  May  there  is  every  year  a  marked  rise  in  the 
number  of  oases  of  nervous  and  physioal  disorders  brought 
to  his  notice*  and  he  attributed  the  rise  to  anxiety  over 
the  examination.  In  certain  schools  competition  is  extremely 
keen*  and  I  am  convinced  that  the  children  spend  much  more 
time  than  they  should  upon  homework. • "(3) 

Later  the  Report  states: 

"The  fact  that  in  many  oases  homework  is  so  organised  as  to 
interfere  with  this  need  may  by  itself  be  held  to  -justify  this 
inquiry.  The  conclusion  suggested  as  the  result  or  the  inquiry* 
that  homework  should  be  reduoed*  is  based  not  only  on  physioal 
needs  for  which  the  sohool  course  in  eaoh  type  of  sohool  must 
allow;  it  is  based  also  on  the  educational  consideration  -  which 
applies  equally  to  all  throe  types  of  sohool  -  that  successful 


(!)  Ibid.  p.  11 

(2)  Memorandum*  p.  4 

(3)  Board  of  Education  Report*  p.  17 
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taskwork  is  not  the  only  form  of  training,  and  that  eduoation 
is  deoply  oonoornod  to  develop  qualities  of  resource,  individ¬ 
uality  and  self-direotion  for  which  some  leisure*  and  some 
experience  of  the  independent  management  of  leisure*  are 
essential. "(1) 

Strain  is  not  dependant  only  upon  the  amount  of  homestudy  that 
a  child  does.  Environment  is  also  an  important  factor.  Below  are  two 
contrasting  pictures  of  the  conditions  under  which  the  English  child 
does  his  homework. 

(a)  "Exoept  in  a  few  cases  the  children  return  home  to 

work  in  the  common  living  room.  Often  a  meal  is 
in  more  or  less  continuous  session*  the  wireless 
booms  and  the  family  ohatters.  Against  such  odds* 
work  which  might  be  completed  comfortably  in  a  short 
school  period  may  linger  fitfully  throughout  the 
evening." 

(b)  "Children  in  these  schools  are  expected  to  work  hard* 

but  they  come  from  good  homes*  are  properly  fed  and 
have  separate  bedrooms. "(2) 

It  was  to  meet  situations  similar  to  these  described  in  the 
first  of  the  above  cases  that  the  London  County  Council  began  an  ex¬ 
periment  in  homework  classes.  During  the  winter  of  1935-36  two  hundred 
fifty  sohools  participated  in  the  scheme.  The  plan  in  outline  is  as 
follows:  Pupils  reassemble  in  the  winter  evenings  two  or  three  times 
a  week  for  a  two  or  three  hour  period*  under  the  supervision  of  a  paid 
teacher.  The  children  are  fairly  free  to  read  or  work  at  whatever 
they  wish  although  the  regulations  stipulate  that  at  least  half  an 
hour  each  night  "must  be  devoted  to  homework  in  the  accepted  sense." 

The  idea  is  to  produce  "the  atmosphere  of  a  quiet*  well-ordered  home." 
However*  "it  was  not  easy  to  distinguish  the  work  seen  at  some  of  these 
homework  classes  from  ordinary  school  classwork. " ^ 

There  have  been  other  attempts  to  oonduot  out  of  school  classes 
some  of  which  have  taken  the  form  of  study  clubs  of  various  types.  How¬ 
ever*  since  most  of  these  have  been  organized  to  care  for  the  interests 
of  older  children  the  discussion  concerning  them  will  be  left  over  until 
homework  in  the  secondary  sohool  is  dealt  with. 


(•Olbid.  p.  64 

(2)  ibid.  p.  7 

(3) lbid.  p.  23 


i  t 


.  ■ .  J  . '  .' !  ■  .  . 

I  ■  ' :  •  !  ’  ;  -  ' *  .  i 


'  ; 

y  • 


•  1  -  .  "■  i  'J..  '  ; 

* '  1  '  ’  '  •  '  . 

-  i  .  '  . .  ■ 1 .  ,  ■ :  '  *  ,  . 

.  ■  •  *  ..  :  ■  . 

3  >  w  ■  ,  .  11 

.  '  .  '.I  !  ■ 

■  •  t  1  1  \  ,  •  '.  j  ■ 

■  ;■  •'  •  ‘  *■'  .  f'i  ... 

J  ■  .  •  '■  1  ’■ :  ' 

“• '  -  •  '  .  \  _  .  ■■ 

« 

< ' '  '  •  r  -  ;  ~  ■  ■  .  ■■  -i  .  .v  v  '  ■  ■;  ) 

>  ‘  .  ■ 

■  f  -  0  ©V 

. 

.  j  j  : 

.  g  • 

.  '  -  .  '  )■••.  ....  . 


.  :xi 


... 


1  '  •  ‘  ,i  \  Cl'O  ' 

!  ■ . 1  (j  J  ;..  :  . .  •  >  ... 

•  y  -  .  , 

y  .  i  .  .>  ..  •  ; 

'  .  '  ’  -  1 :  -  .  .  ■  , .  1  „ y '  .  • 

■  *  c  .,  ■  .  ..  i;.  Oil  :  «•  . 

■  s  '■  y  ■ 


*  -  i‘.''  .  .  ■ 


J  <•>  .  .  i 


.  J  »•»  f  j*  '0.1 1 


11 


The  United  States It  would  appear  that  the  homework  situation 
respecting  the  elementary  school  is  muoh  less  aggravated  in  the  United  States 
than  it  is  in  England. 

"Generally  speaking*  where  State  Departments  of  Education  have 
made  any  pronouncement  on  the  subjeot  it  has  been  to  discourage 
the  setting  of  homework  for  children  in  the  first  five  or  six 
grades  of  the  sohool.  The  following  quotations  are  from  some 
of  the  letters  received  from  State  Departments  of  Education. 

Each  reply  is  from  a  different  State. 

1.  *  It  is  the  practice  in  practically  all  of  the  schools  of 

this  state  to  require  homework  of  the  students- - - — • 

I  might  say*  however*  that  I  personally  disagree  with  the 
idea  of  required  homework*  feeling  that  homework  should 
evolve  out  of  the  enthusiasm  of  the  student  for  the  highly 
motivated  class  work.* 

2.  ’As  a  general  thing  we  pursue  the  traditional  method  of 
homework  with  the  parents  doing  a  good  bit  of  the  "moral 
suasion"  act.  Personally  I  am  discouraging  this.’ 

3.  ’Homework  below  the  sixth  grade  we  consider  to  be  inad¬ 
visable  except  that  type  of  homework  which  the  child 
assigns  himself  as  a  result  of  interest  in  some  activity 
being  oarried  on  in  his  school  or  classroom. * 

4.  *We  encourage  teachers  in  the  first  six  grades*  however* 
to  assign  no  definite  homework  but  instead  to  advise  parents 
and  pupils  that  the  pupils  should  read  at  home  as  muon  as 
possible  during  these  years  without  having  the  home  reading 
tied  up  definitely  with  class  work.’ 

5.  ’The  practice  of  setting  homework  has  been  discouraged 
especially  in  the  lower  grades.’ 

6.  ’In  our  opinion*  very  little  if  any  homework  should  be  re¬ 
quired  of  primary  and  intermediate  children. ’ 

7.  ’It  has  long  been  our  policy  to  discourage  all  homework  of 
every  type  in  the  Elementary  Schools*  with  the  possible  ex¬ 
ception  of  suggesting  pleasure  reading  for  out-of-sohool 
recreation. ’ 

8.  'I  have  generally  advised  sohool  officials  and  teachers  to 
so  organize  their  work  in  the  first  six  grades  of  the  ele¬ 
mentary  school  that  children’s  success  will  not  depend  upon 
homework. * "(1) 

The  detailed  administration  of  various  eduoational  units  in  the 
United  States  is  left  pretty  much  to  the  superintendent.  Generally  speak¬ 
ing  these  officials  have  prohibited  the  assigning  of  homework  in  the  first 
three  grades  but  after  this  there  is  no  uniformity  of  opinion  or  practice , 

The  following  quotations  from  the  letters  of  superintendents  give  us  some 
idea  of  the  diversity  of  opinion: 

1.  ’In  the  first  six  grades  wo  ask  teachers  to  require  no 
homework  whatsoever.— With  no  very  definite  regulations  or 
procedures*  this  philosophy  of  doing  all  school  work  at 
sohool  has  been  quite  consistently  praotioed  in  our  public 
schools  for  the  past  seven  years.' 

CTJ 
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2.  'The  stated  policy  of  the  schools  of  this  county  is 
that  homework  should  be  given  in  all  classes  above  the 
second  grade  from  the  primary  grades  through  the  high  school 
grades.— This  county  has  not  subscribed  to  the  idea  that 
students*  through  supervised  study  periods,  should  do  all 

of  their  work  in  school. * 

3.  »lt  has  been  our  policy  to  try  to  avoid  assigning  home 
study  to  pupils  in  grades  one  to  six.— The  general  prac¬ 
tice  is  to  confine  the  regular  study  periods  of  these  pupils 
to  the  regular  school  hours. * 

4.  ’Parents  who  appreciate  the  great  importance  of  the  incul¬ 
cation  during  childhood  of  the  habits  of  the  efficient  use 

of  time  and  the  oarrying  out  of  definite  responsibilities  will 
realize  the  dangers  which  beset  children  who  have  too  much  free 
time  at  their  disposal,  and  will  welcome  reasonable  assignments 
for  home  study. ’"\1) 

"In  1916  the  New  York  Academy  of  Public  Education  questioned  1,174 
teachers,  principals  and  superintendents  as  to  whether  homework  was 
to  be  recommended  for  elementary  pupils.  Of  the  616  replies  received 
564  favored  homework  for  these  children. "(2) 

However  the  trend  in  homework  is  definitely  away  from  the  assign¬ 
ing  of  formal  homework  in  the  elementary  school.  This  is  more  noticeable 
in  the  Middle  and  Western  States  than  in  the  East  and  South.  Wherever  the 
nerw  activity  school  has  come  into  being  the  assigning  of  formal  homework 
is  rapidly  falling  into  disfavor.  It  is  quite  likely  that  there  will  be 
increased  time  spent  on  self-assigned  and  Free  Preparation  Homework. 

One  danger  to  which  educational  practice  in  the  United  States 
and  to  a  lesser  amount  in  Canada  is  open  is  that  of  political  pressure. 

Cases  are  on  record  where  politicians  have  used  educational  procedures 
as  political  amunition.  Under  such  circumstances  little  lasting  good  can 
be  expected  from  any  regulation  or  innovation.  Then  too,  the  superinten¬ 
dent  in  the  American  system  is  a  very  powerful  offioial  and  changes  are 
apt  to  be  made  by  blanket  decree  from  above  rather  than  by  permitting 
indiv  idual  schools  to  work  out  policies  that  harmonize  with  the  local 
environment. 

Canada.-  It  is  difficult  to  report  on  the  Canadian  situation 
since  there  is  no  consistent  polioy  throughout  the  Dominion.  Education 
is  extremely  centralized,  with  each  provincial  government  controlling 
courses  of  study,  text  books  and  procedures  with  elaborate  rules  and  regu¬ 
lations.  The  various  Departments  of  Education  have  given  little  study  to 
the  homework  problem  and  since  the  tendency  among  the  general  public  is 


(1)  Ibid.  p.  5 

(2)  Hygeia,  Sept. 1936 
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to  await  government  pronouncement  before  acting,  there  has  been  little 
interest  shown  the  subject. 

The  Supervisor  of  Schools  of  the  Province  of  Alberta  has  stated 
that  there  must  be  no  definitely  assigned  homework  in  the  elementary 
school  but  Self-Assigned  and  Free  Preparation  Homework  is  to  be  expeoted. 
The  secretary  of  the  New  Brunswiok  Teachers*  Association,  writing  in  Feb¬ 
ruary,  1939,  says: 

"Opinions  run  to  both  extremes.  There  is  a  tendency  in  all 
localities  to  lessen  the  amount  of  homework  for  pupils.  The 
officials  of  the  Education  Department  recommend  that  all  home 
lessons  be  eliminated  for  the  Primary  Grades,  generally  speak¬ 
ing  up  to  Grade  IV,  This  suggestion  (it  is  not  an  order)  is 
quite  generally  followed  in  the  graded  schools,  but  not  so 
much  in  the  rural  schools." 

The  following  quotation  from  the  National  Union  of  Teachers’ 
Memorandum  in  reference  to  Canada  is  nothing  short  of  startling  and  the 
prophecy  which  it  makes  is,  as  we  shall  later  see,  true, 

"An  uninformed  public  is  generally  reactionary  until  caught  by 
some  ear-tickling  slogan  which  may  lead  it  far  astray  in  an 
opposite  direction.  This  is  a  danger  that  all  authorities  of 
centralized  systems  must  face  and  it  is  particularly  grave  when 
these  authorities  have  become  complacent  and  dictatorial. 

"On  the  whole  it  is  safe  to  say  that  the  homework  problem  in 
the  Elementary  School  is  more  serious  in  Canada  than  in  England 
or  the  United  States— probably  because  it  has  been  given  far  less 
consideration  in  Canada  than  in  either  of  these  two  countries. 

The  teaching  body,  on  the  whole,  is  ready  for  changes;  the  super¬ 
visory  officers,  generally  speaking,  are  sympathetic;  but  the 
general  public  is  still  wedded  to  the  traditional  policy  and 
method  or  setting  homework  in  the  Elementary  School. 

"Perhaps  it  is  wrong  to  use  the  word  *wedded’:  but  if  it  is  a 
ohoioe  between  present  procedures  and  the  ’no  homework*  advocated 
by  some  enthusiasts  the  general  public  will  unquestionably  favour 
maintaining  things  as  they  are."  (1) 

The  Secondary  Sohool. 

The  term  secondary  school  here  refers  to  those  grades  between 
the  Elementary  School  and  the  University.  In  Canada  it  comprises  the 
Intermediate  School  and  the  High  School.  In  England  it  oonoerns  those 
schools  that  prepare  pupils  for  the  School  Leaving  Certificate  and  the 
College  Entrance  Examinations.  Speaking  generally  since  the  children 
are  older  than  those  of  the  Elementary  School  they  have  more  free  time 
and  oan  use  their  study  time  to  better  advantage.  Their  courses  of  study 


(1)  Ibid.  p.  6 
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are  fairly  rigid  and  the  teachers  are  often  specialists.  The  pupils 
are  being  continually  faced  with  examinations  formally  administered 
either  by  an  outside  authority  or  by  the  school  itself.  It  is  gener¬ 
ally  oonceded  that  there  is  insufficient  time  in  school  to  do  all  that 
is  necessary  to  satisfactorily  cover  a  year's  work  and  that  therefore? 
homework  is  a  necessary  complement  of  secondary  school  work. 

England  and  Wales.-  There  is  little  demand  for  the  abolition 
of  homework  from  the  secondary  school  but  there  is  an  increasing  body 
of  public  opinion  that  is  highly  critical  of  the  present  methods  of 
setting  homework  and  of  the  general  effect  of  homework  upon  the  health? 
efficiency  and  social  adjustment  of  the  child.  As  an  indication  of  this 
growing  interest?  the  subject  has  been  debated  several  times  during  the 
last  few  years  in  the  British  House  of  Commons. 

In  one  such  debate  in  1936  the  President  of  the  Board  of  Educa¬ 
tion  maintained  that  where  excessive  homework  was  found  it  was  not  the 
fault  of  the  administrative  officials  but  was  due  to  examination  press¬ 
ure.  The  examinations  referred  to?  were  the  School  Certificate?  Higher 
Certificate  and  the  University  Scholarship  examinations. 

Parents  fall  roughly  into  three  groups  concerning  their  opinions 
on  homework.  There  are  those  who  are  loud  in  their  denunciation  of  all 
forms  of  homework  and  have  filled  the  correspondence  columns  of  the 
English  press  with  their  demands  for  its  abolition.  At  the  other  end 
of  the  scale  are  those  parents  who  have  high  ambitions  for  their  children? 
who  believe  that  the  way  to  good  positions  is  via  the  examinations  route 
and  who  feel  that  leisure  is  a  lurking  evil  and  hard  work  a  blessing.  It 
is  such  parents  who  come  to  masters  requesting  that  their  children  be 
given  additional  homework.  However  the  majority  of  parents  fall  between 
these  two  extremes. 

"Probably  the  majority  of  parents  fall  into  a  middle  group. 

They  areprepared  to  accept  homework  as  a  concomitant  of  life 
at  a  secondary  school?  particularly  when  they  are  assured  by 
the  Head  Master  or  Head  Mistress  that  a  certain  amount  of  home 
study  is  desirable  in  itself?  and  necessary  if  their  ohildren 
are  to  make  proper  progress.  At  the  same  time?  they  do  not 
wish  their  children  to  be  over-taxed  or  to  have  no  leisure  for 
pursuits  not  immediately  connected  with  school."  (1) 


(1) 


Board  of  Education  Report 


' 


r 


1 


0  'J 


‘  f 


A 


■ '  -T  Y  . 


. 


.  ■ 


'  •  ,  < 


■  ;  -r  '  ; r ■  z  Y  . :  J  ■  ;  ;  .i  .)  .• 

.  c  ■  ■  i  uio'i'is  •  .  ) 

. 

'  i  ~  -  .  >'  0  '  ~  :  :  '  ..  Y  i  .  * 

.  •  .  ■-  >.  •  .  ’  ■'  '  .  Y'  .)  ;  .  C 

■  •  .  '  C  ■  •  .  ^  J '  ■  .  ■' 


■  . 

i  .  <  '  •  •  '  .  Y  .  '  .  .  ,  ' 

.  ...  .....  . 

>  '  ;  ;  '.  .  '  ;Y  .  ,'i  ::  ;  ■  ■ 

'•  *xi  •  O'  ,  ■  ,  , 

1  ■  •  -  ■  '  '  •  '  _■  ...  .  .  . ;  \o  ,  j  ...  ,  ,\  .  . 

-  '  ’.  .  '.  ... 

■'  .  ‘  .  ■  .  1JB  S  [  ■■  [ 

. r  si  s  id  iso  boo  ■  :  •  ■  . .  . 


•  ■ ;  •  ■  '  ••  .  . )  ;  '.a 

,  '  ■  .  .  .  ....  ■  ; .  : 

'  »  ' 

’  •->  :  ...  •  ■  •  .'-.v..-;  '  •, 

■  ..  \  \  ' 

«  I  ' 

’  Y  '  .•  .  ■  .  v  ,Y: 

; 

■'5  '  ■  Oj‘  '.  O  J  O',  ■  .  )  o  oJ’ 

>■’  ; .  ;.  ;  , 


-15- 


The  view  of  the  masters  is  officially  stated  in.  a  resolution 
passed  by  their  Association  in  General  Meeting,  January,  1936  as  follows: 
"That  this  Association  regards  homework  as  an  essential  part  of  the  edu¬ 
cation  of  the  secondary  school  boy. "(•*•)  A  resolution  of  general  nature 

is  always  capable  of  a  variety  of  interpretations  and  judging  by  the 
* 

following  quotation  the  above  is  no  exception. 

"During  the  present  inquiry  a  large  number  of  Head  Masters 
and  Head  Mistresses  expressed  their  own  personal  views  on  home¬ 
work  as  an  institution.  Three  types  of  opinion  were  distin¬ 
guishable.  There  are  among  the  heads  of  schools  those  who  con¬ 
sider  that  the  system  of  individual  study  by  pupils  in  their 
homes  is  for  educational  reasons  intrinsically  valuable,  and 
they  are  accordingly  in  favour  of  continuing  the  present  prac¬ 
tice  with  few,  if  any,  changes.  Secondly,  there  are  those  who, 
whether  they  are  convinced  or  not  that  the  system  possesses  the 
virtues  claimed  for  it  on  educational  grounds,  feel  that  its 
retention  is  necessitated  by  the  scope  of  the  curriculum  in 
their  Schools.  Thirdly,  there  are  those  who  are  so  far  from 
being  convinced  that  the  present  practice  is  based  on  any  sound 
educational  principles  that  they  are  prepared,  in  spite  of  the 
appeal  of  expediency,  either  to  introduce  radical  changes  in  the 
way  of  reduction  and  regulation  or  to  give  up  homework  altogether 
and  replace  it  by  sane  other  alternative. 

"Two  quotations  will  illustrate  this  diversity  of  opinion j- 

(i)  ’I  think  the  dangers  from  too  much  homework  are  grossly 
exaggerated.  Boys  and  girls  as  a  rule  are  not  con¬ 
scientious  to  the  point  of  ruining  their  health  by 
excessive  homework.  Teachers  as  a  £ule  are  not  such 
heavy  slave  drivers  as  not  to  realize  that  there  are 
definite  limits  to  the  amount  of  work  they  set.  Parents 
as  a  rule  don’t  think  they  are  getting  full  value  for 
their  money  if  a  reasonable  amount  of  work  is  not  set. 
Teachers  who  set  little  or  none  are  regarded  as  slack 
and  lazy. 

’As  things  are  at  present  it  is  quite  impossible  to 
cover  the  requirements  of  the  School  Certificate  and 
Higher  School  Certificate  syllabuses  without  some 
homework. ..... .A  certain  amount  of  homework  is  really 

necessary  in  the  interests  of  the  pupils  themselves. 

It  not  only  fosters  independent  application,  but,  as 
many  parents  have  pointed  out  to  me,  it  keeps  the  boys, 

Eartioularly,  out  of  mischief.  I  honestly  believe  more 
arm  than  good  would  result  from  its  abolition.’ 

(jl)  ’For  many  years  during  my  experience  I  have  held  the  view 
that  the  importance  of  homework  was  overrated.  It  seemed 
an  undue  tax  on  both  pupils  and  staff.  For  the  pupils, 
two  points  in  particular  stand  out:  (1)  The  varying  con¬ 
ditions  under  which  homework  is  done.  For  some  the  con¬ 
ditions  are  excellent,  parents  doing  everything  possible 
to  give  solitude,  or  at  least  silence,  during  a  definite 
time  in  which  the  homework  is  done,  but  in  the  great 
majority  of  cases  the  conditions  are  so  hopeless  that 
no  genuine  work  is  done,  the  only  result  of  the  homework 


(1) 


Ibid.  p.  25 
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being  to  render  the  children  irritable  and  dicontented, 

(2)  It  is  often  overlooked  that  a  large  percentage  of  the 
pupils  have  a  long  journey  to  and  from  school.  Many  of 
them  leave  home  at  7,30  a,m,  and  do  not  return  till  6  or 
6,30  p,m.  It  is*  in  my  opinion*  grossly  unfair  to  ask  these 
ohildren  to  do  any  further  work. 

'For  the  staff  also*  there  are  two  points  which  need  stress: 

(1)  The  majority  of  teachers*  even  the  best*  talk  too  much 
in  the  classroom  and  do  not  give  the  children  sufficient 
opportunity  to  learn  to  work  by  themselves.  (2)  The  correc¬ 
tion  of  homework  exercises*  or  of  exercises  set  in  olass  on  /,•> 

prepared  homework*  takes  up  far  too  much  of  the  teacher’s  time • ' " ^ 1  * 

"Three  resolutions  of  the  Association  of  Assistant  Mistresses  call 
for  mention.  The  first*  passed  in  1929*  laid  down  'that  the  hours 
of  homework*  on  Hie  basis  of  a  five-hour  day*  should  be  on  the  follow¬ 
ing  scale:- 

From  11  to  12  years  not  to  exceed  4  hour  per  day. 

"  12  "  14  "  "  n  I  "  m 

"  14  "  15  "  "  "  li  hours  " 

and  that  in  considering  the  scale  of  homework*  attention  should  be 
paid  to  local  conditions.'  The  second*  passed  at  the  Annual  General 
Meeting  in  January*  1933*  was  based  upon  a  Memorandum  of  the  Educa¬ 
tion  Committee  of  the  Association.  It  runs  as  follows:  'The  Assoc¬ 
iation  of  Assistant  Mistresses  believes  (1)  That  a  definite  moral 
and  intellectual  value  is  attached  to  a  reasonable  amount  of  inde¬ 
pendent  work  done  away  from  the  school  premises  by  children  attending 
secondary  schools.  (2}  That  in  order  that  homework  should  be  fully 
effective  it  is  essential  that  there  should  be  co-operation  between 
the  school  and  the  home.  (3)  That  homework  is  especially  valuable 
when  it  stimulates  voluntary  effort.  (4)  That  there  is  room  for 
experiment  with  a  view  to  discovering  the  most  effective  way  of  us¬ 
ing  time  allotted  to  homework. *  The  third  resolution*  adopted  in 
January*  1936*  records:  'That  this  Association  considers  that  during 
the  first  year  of  a  secondary  school  oourse  children  should  be  given 
definite  training  in  the  oorrect  methods  of  working  before  they  are 
expected  to  work  alone  at  home.* 

"Among  Assistant  Masters  and  Mistresses  individually*  as  among 
Head  Masters  and  Head  Mistresses*  all  shades  of  opinion  are  repres¬ 
ented.  It  is  of  interest  to  note  -that  there  are  clear  indications 
that  teachers  who  are  also  parents  show  a  pronounced  soeptioism  as 
to  the  value  of  the  tasks  commonly  set  to  their  ohildren  and  appear 
to  be  less  convinced  than  are  the  majority  of  their  colleagues  that 
homework»as  at  present  understood*  is  a  desirable  institution. 

Some  idea  of  the  amount  of  time  spent  on  homework  by  the  secondary 

school  child  may  be  gained  from  the  following  quotation  from  the  Report: 

"In  the  'main  school'  —  i#e.»  from  the  beginning  of  the  secondary 
oourse  up  to*  and  including*  the  School  Certificate  stage — it  is 
usual  to  require  pupils  who  are  following  a  four  years'  oourse  to 

five  more  time  to  homework  than  is  expected  of  those  who  are  taking 
ive  years  to  cover  the  ground.  But  considerable  variations  are  seen 
in  the  demands  of  sohoois  which  otherwise  appear  to  be  comparable. 

In  the  case  of  four  years’  courses*  homework  is  set  for  five  nights 
in  the  week  and  the  commonest  allocation  is— in  the  first  year  60 
minutes*  in  the  second  and  third  years  90  minutes*  and  in  the  final 
year  120  minutes.  In  the  case  of  five  years'  courses—  and  these 

t1)  Ibid.  p.  25 
(2)  Ibid,  p.27 
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ooeur  more  frequently  than  courses  of  four  years—  the  alloca¬ 
tion,  again  for  each  of  five  nights,  is  usually  within  the 
following  limits*  30-G0  minutes  in  the  first  year,  60-90 
minutes  in  the  second  and  third  years,  60-120  minutes  in  the 
fourth  year,  and  90-120  minutes  in  the  fifth  year*  The  numbers 
of  subjects  in  which  homework  is  set  each  nignt  also  varies  with 
the  year  of  the  course.  As  a  rule  one  or  two  subjects  are  set 
to  first  year  pupils,  two  or  three  to  second  and  xhird  year 
pupils,  three  or  four  to  the  fourth  year,  and  four  to  fifth  year 
pupils*  In  a  small  proportion  of  the  sohools  a  reduction  in 
homework  is  made  at  week-ends,  and  the  practice  of  making  the 
work  on  one  night  of  the  week  lighter  than  on  other  nights  is 
not  uncommon,  but  it  appears  to  be  a  widespread  custom  to  set 
more  homework  at  the  week-end  than  at  other  times."(l) 

The  practice  seems  to  be  that  most  of  the  homework  be  turned  in 

in  written  form,  the  proportion  being  about  nine  parts  written  to  five 

parts  unwritten  in  boys'  schools  and  about  three  parts  written  to  two 

parts  unwritten  in  girls’  schools. 

Concerning  the  amounts  of  homework  done  at  week-ends  the  Report 

has  this  to  say* 


work  set  for  Friday 
evenings.  This 


"In  a  very  high  proportion  of  sohools  the  1 
night  is  heavier  than  that  assigned  to  other 

applies  specially  to  girls*  schools;  in  about  one  in  every  four 
of  these,  the  girls  work  on  Saturday  or  Sunday  or  both.  Ad¬ 
mittedly,  some  of  the  cases  where  work  is  done  on  Sundays  are 
due  to  habits  of  procrastination  and  a  wish  to  have  the  Saturday 
night  free.  There  is  a  danger  lest  the  week-end  should  be  re- 

tarded  by  both  teachers,  and  pupils  as  a  convenient  opportunity 
o  work  off  arrears." (2) 

There  is  not  nearly  as  much  pressure  put  upon  the  child  in  the 
English  Technical  Schools  as  there  is  in  the  Academic  School.  In  fact 
it  is  not  at  all  uncommon  to  find  parents  protesting  that  their  children 
have  too  little  homework.  In  general  it  would  appear  that  homework  maxi- 
mums  are  more  generally  the  rule  and  that  these  rules  are  more  rigidly 
adhered  to  than  is  the  case  in  other  schools. 

The  Report  leaves  little  doubt  in  our  minds  oonoerning  the  evil 
effects  that  homework  has  on  some  secondary  school  children,  "in  fact  it 
is  not  an  exaggeration  to  say  that  up  and  down  the  country  there  are  a 
substantial  number  of  children  who  suffer  from  a  sense  of  oppression  which 
makes  itself  evident  in  their  attitude  towards  this  part  of  their  work."^3) 
However  the  Report  makes  it  clear  that  this  is  not  a  general  charge 
against  all  sohools  or  all  teachers. 

(!)  Ibid.  p.  30 
(2)  Ibid.  p.  36 
(3)  Ibid.  p.  65 
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Generally  speaking  the  ooncensus  of  opinion  in  England  is  that 
homework  is  neoessary  in  the  secondary  school.  That  there  may  be  in¬ 
stances  where  injustice  is  worked  upon  some  pupils*  is  not  denied*  but 
the  hope  is  that  ameliorative  measures  may  be  found  which  will  remedy 
the  abuses  without  attacking  the  institution  itself.  Some  experiments 
have  been  attempted  in  England  whioh  should  be  of  interest  to  the  Can¬ 
adian  reader.  The  Report  of  the  Board  of  Education  reports  as  follows: 

"in  many  of  these  schools  a  new  and  valuable  development  is 
taking  place*  Many  of  the  new  Senior  Schools  are  showing 
keen  realisation  of  the  increasing  importance  of  a  proper  train¬ 
ing  for  leisure.  The  sohool  work  accordingly  leaves  the  children 
leisure  after  school  hours*  and  the  sohool  itself  provides  some 
opportunity  and  encouragement  for  out-of-school  occupations. 

The  inquiry  has  revealed  many  interesting  examples  of  what 
schools  are  now  doing  in  this  direction. 

"The  children  are  encouraged  to  pursue  out  of  school  hours 
arts*  crafts*  activities  and  interests  which  often  have  had 
their  origin  in  something  taught  in  sohool*  and  children  are 
urged  to  enlist  the  advice  and  co-operation  both  of  each  other 
ana  of  their  teachers.  Much  of  this  work  goes  on  at  home*  where 
sometimes  the  interests  of  the  parents  is  as  great  as  that  of 
the  children*  and  thus  school  and  home  are  brought  together. 

In  other  cases  the  children  learn  how  to  use  the  local  library— 
a  lesson  of  great  value.  In  the  poorer  districts*  where  there 
is  not  much  room  at  home*  and  in  not  a  few  of  the  new  housing 
estates*  where  not  much  organised  community  life  has  yet  devel¬ 
oped*  some  schools  have  made  themselves  into  real  social  centres 
where  these  activities  and  interests  are  pursued  by  the  children 
on  a  genuinely  voluntary  basis  with  the  help  and  leadership  of 
the  teachers. 

"The  new  Senior  Schools*  with  their  well-equipped  modern 
buildings*  are  proving  particularly  well  qualified  to  become  the 
centres  of  such  activities:  the  ohildren*  in  returning  to  these 
school  buildings  after  school*  seem  to  recognise  that  they  can 
provide  amenities  and  resources  beyond  the  scope  of  their  homes. 
Such  activities  often  take  the  form  of  clubs*  managed  partly  by 
the  children  themselves.  'In  reorganised  schools’  says  one 
report*  ’Clubs  have  developed  rapidly;  among  the  more  interest¬ 
ing  are  noted  a  Puppetry  Club*  Skipping  Club,  String  Orchestra 
and  a  Cycling  Club.’  The  same  report  after  giving  an  instance  of  a 
Senior  Boys'  School  whioh  runs  no  less  than  14  of  such  societies* 
records  that  'Many  of  the  clubs  admit  old  scholars  and  in  two 
districts  the  Authority  is  experimenting  with  a  view  to  forming 
regular  non-vocational  evening  schools  from  the  nucleus  of  the 
existing  school  clubs.'  Clubs  for  chess*  wireless  and  other 
hobbies  are  common;  so*  too*  are  dramatic  societies  and  clubs 
for  folk  danoing  and  for  athletic  activities  of  many  kinds. 

Mention  is  made  among  others  of  a  Surveying  Club*  a  Meteoro¬ 
logical  Club*  and  a  First  Aid  Club. 

"This  development  is  not,  however*  confined  to  the  new  Senior 
Sohools.  Instances  oan  be  quoted  from  every  type  of  sohool. 

The  following  quotation  from  another  report  illustrates  a  similar 
development  of  out-of-sohool  interests  in  a  village  school:- 


■;  ' '  ’  ’  v: 


.  7  '  X  a  ;..©j U-:>  a 


•  '  ...  ■  .-  J  '  "7  '  0  7 


3.:.  • 

.  3 

1  « 

J:  ;■! ; 

i  : 

'.n  0  !  r 

-  7; 

oj.  1  i 

u  ' 

)  .... 

' . 

£  X 

: 

:  3 

■  1  7  ";i. 

.  ’  ‘  S.'\ .) 

e  'j'  %■> 

. 

1  <,.C ....  .‘1 

•■v 

".‘I 

'7.7  ©i  !  u  ’ .  ■ . 

\;r>H  B 

7.7) 

3-  ■  ?  '  .77  l7  :: 

0  ■_*,  3  -  O  ‘  ' 

0  V)  ?o 

, 

- 

' 

.  ..  r>  •  ■ 

•  '  ..  J 

'  ' 

3.  7/JoI  .7  :.  .7. 

.•••■  ' 1  /• 

>0  ■  -  i ■■ 

0.  '  0  . 

* 

. 

0:7  'i,. 

t  * 

. 

•:  •  ••  ' 

' 

■O'.)  . 

no 

■ 

.  ■  '  ;  7  ••  :< 

.  ’  '  ■ "  ■  .1  ’  ■ 

•  '  :*S  '  ' 

o  .  •  ‘  1:7  t  .  ' 

.  ■  •  .  •  '  ...  ;  .'.  ,'"vi  '.7o  7 

•  .  .  ■•_>  '...  >  ■  ...  j  .  '  . 

: 

'  .  J  '  .  .  ■  .>■■■'.-  >'  <  -  O'  ,r. 

• 

-  -  ' .  ■  ’  r  ;  •  i  .o'  ■:  7  j  , 


a 

v/on 

Qj'l  J‘ 

*jV9‘ 

/; 

. 

:  •  :■' 

7  ,  ) 

7 

;lo.7  a  X 

_  r  . 

C* ; 

w  ■ ; 

• 

r 

.* »  ; 

or; '..  . 

‘:-.j 

. 

■  .  { 

.  X  .;  ;  ;’.t' 

•  0  x 

•  i;, 

*  ' 

OC?' 

n'x 

C  ... 

,1.  ‘ 

Oi'i 

0  3  O.  U> 

*  J  ; 

.t  ' 

0  .  •  0 

q  0 

■ 

r:  >  n 

• 

■ 

^  .  ‘  1 

. : .  y : ' 

■  *  .  <  ■  ’ 

jLO 

*:  J 

.  b  OB 

o.;: 

©rf 

&r  '■ 

i  .»’  / 

'•  (?,  x  r\ 

■ . 

o.;;i 

j  0 

O  7: 

r" 

©.’O' 

i . 

. 

• 

\\ 

O/IT" 

0-;:  0 

O 

0  i> 

r*  - 

•  v  . 

'  r 

,  "  j  ■  : :  V 

. 

Hi  ' 

0  ■  :  . 

0& 

1. 

' 

.! :  1 

• 

• 

:  .  '  .  '  ' 

■  •  :*{  n 

’  0  'In.) 

* 

rf  jjy 

.7 .  •  " 

> 

0 

o:r 

•  ? 

;  ■  "  .  .  ' 

■ 

...  . iC 

...  <  0  r.  •  > 

, 

J  30  0 

•  1  •?> 

•  V* 

0, .. 

0  '  ■ 

r, 

■ '  •  '  . . .; 

L. 

' 

* 

■ 

.  O’ 

■'.'.iaut 

;  7  ■ ; 

•  r  • 

■  . 

-  0 : 1  v » 

''7'  :.c. : 

0  a  0 

vi  7  j.  ■  • 

!  ■ . 

3 

i  •  0 

r. 

.1 

■ 

:  .  .  . . 

■, 

'. .  0  to 

“J  g> 

■ 

, :  .j- 

.lih.jJ 

■ 

h  .  \j  x'  1.7 

! 

t  ii  •.  •  ' 

.  ’  V. 

'.V, 

' 

’ 

c  '! 

J.  >/ 

ii 

<  •• 

1 

' '  . 

.’v  .  '  i 

.  x:  , X 

J  *  '• 

"■ 

>  V 

• 

c. 

. 

1  , 

.0/77  ov 

Si  '  . 

.... 

*  .  IS 

.1 0 

[  j: 

x’..i 

; :  a  a  I 

'i 

:..  iii©; 

■7  . 

00, fl 

'  •  7> , 

■ 

O 

l  0 

l-  - 

0  vi 

-  17;"  V. 

? 

■J  p,il$ 

•  , 

* .  -j 

'J  0' 

■ 

1 '  ■  J 

, ' . .  i 
•j  •■».:! 

1 .  >  :  .C  Q 

v...  q.  I.7.J 

i i©V7> 

0 

...  ,  s 

5 

’ 

j:>.  i 

j  ,’y  .. 

» 

•  >  .1. 

hi) 

\  ■  1  ■ 

orftl 

a  di  ■  .1' 

. 

"  x  o 

) .  .  '  .  c'.[ 

.  '.:v 

■  :■ J'  oj  ,.r 

O'  5  ... 

a 

J  .QW.  -:5> 

t 

oo  t  0  •;  ; 

■  >. .  j 

.  •  ^  > 

c  ".  XX 

. . 

si  i 

0 

0 

„  'j  ©  . 

■j.;  •  ..; 

•  : 

,  . 

- 

* 

/> 

1  j.  0  0 

•  .  . !  ■  .  .0 

.  0  ■ 

.'ilii  f. 

nu  7 

■  ■  ' 

^  ;  - 

.  ’  '  1 

- 

sJ  '  . 

..  0  j 

00 

t  '  ’  - 

j  .  • 

X  o-\-  vb 

j. 

; 

©• ;  j' 

•> 

On"  •  a 

0 

. 

'  ' 

1 

t. 

71 

/ 

iN  • I 

j  * ;  n'7  J  , 

:• 

.  '  ■ 

I  Ox  Oil? 

0  0 

...  .  ,  -  . 

V  -  ' 

0  ‘j. 

0  J.  .3  70  0  /  L  n 

19- 


'The  headmaster  and  his  wife,  the  latter  not  on  the  staff» 
have  a  large  roomy  house  and  they  invited  the  older  scholars 

to  attend  craft  guilds  to  be  held  in  the  house .  Crafts 

undertaken  are  Weaving,  Bookcrafts,  Leatherwork,  Upholstery, 
and  Needlework,  The  parents  and  the  Managers  of  the  school 
are  co-operating  with  the  headmaster.  The  village  joiner 
allows  the  boys  the  use  of  his  workshop  and  equipment  one  night 
per  we ek,,,.. twenty  home-made  looms  are  in  operation, 

♦The  adults  in  the  village  asked  for  craft  classes  and  these 
are  now  instituted. ,, ,most  of  the  scholars  who  left  the  school 
in  the  summer  or  autumn  have  joined  the  classes.' 

"in  other  oountry  schools,  Young  Farmers'  Clubs,  Fur  and 
Feather  Clubs,  and  systematic  outdoor  observation  under  the  Bird 
and  Tree  Scheme  may  be  quoted  among  the  examples  found  of  out-of- 
sohool  activities  encouraged  by  the  school, 

"One  report,  from  a  county  area,  makes speoial  mention  of  Music 
as  a  form  or  recreative  homework,  'Judging  from  the  returns  sent  in 
recently  by  all  the  head  teachers  of  elementary  schools  in  the  ad¬ 
ministrative  county,  local  choral  and  orohestral  societies  have 
shown  unmistakable  signs  of  renewed  energy  in  recent  years.  Is  it 
too  much  to  assume  that  this  healthy  outlook  on  leisure  has  come 
from  the  schools  as  a  direct  result  of  this  musical  homework?' 

There  are  nearly  400  classes  in  Folk  Dancing,  Morris  Dancing, 

County  Danoing  and  Sword  Dancing  held  in  the  elementary  schools 
in  this  county, 

"Nearly  half  the  reports  from  rural  areas  refer  to  leisure 
activity  of  one  kind  or  another,  encouraged  among  children  by  the 
school.  Activities  of  this  more  general  type,  directed  mainly  to 
the  use  of  leisure,  were  stated  in  80  per  cent,  of  the  reports  to 
be  increasing  in  Senior  Schools." v1) 

The  United  States.-  The  homework  controversy  as  far  as  the  secondary 
schools  of  the  United  States  are  concerned  is  rapidly  growing.  The  magazine 
Hygeia  (Sept.  1936)  estimates,  "At  least  a  hundred  articles  on  this  subject 
have  appeared  in  journals  of  education  in  the  past  twenty-five  years,  and 
easily  a  thousand  in  the  secular  press." 

In  the  New  York  Times  (April  4,  1935)  appeared  the  following  letter 
that  has  much  in  common  with  other  articles  that  find  their  way  into  the 
columns  of  American  dailies: 

"The  average  assignment  for  a  girl  of  14  in  her  first  year  of 
high  school  is  practically  a  day's  work  for  an  adult.  Teachers 
have  no  qualms  about  piling  on  the  home  work  for  their  particular 
subject,  not  seeming  to  realize  that  each  sub jeofe* teacher  does  the 
same  thing  and  that  by  the  end  of  the  school  day  the  student's 
work  lias  just  begun.  Here  is  an  example  of  a  day's  assignment: 

"Read  a  Shakespeare  play  and  make  a  play  report;  condense  it 
into  a  synopsis.  (In  order  to  get  a  good  rating  for  neatness  it 
must  be  typewritten) •  Write  an  account  of  your  author's  life  and 
works  —  interesting  incidents,  and  give  your  opinion  on  it. 

"In  Biology.—  Describe  all  labels  which  the  teacher  put3  on 
the  blackboard  regarding  certain  inseotsj  study  these  with  ency¬ 
clopedia  and  dictionary. 

"Study  and  review  for  an  algebra  test. 


(1)  Ibid.  p.  21 
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"Study  a  given  list  of  Fronoh  verbs, 

"Have  'career-book'  written  up  to  date  (typewritten)  and 
paste  in  throe  pages  of  current  events  culled  from  daily  news¬ 
papers  and  periodicals.  For  this  same  'career-book'  the  student 
must  locate  a  magazine  article  describing  the  work  done  by  some 
outstanding  person  engaged  in  the  same  type  of  work  she  expects 
to  follow  and  plan  a  discussion  of  this, 

"Write  a  composition  on  *mhy  Obey  Rules  and  Regulations?' 
(Typewritten  preferred), 

"For  ihe  'March  of  Time*  take  five  current  events  and  comment 
on  them, 

"From  about  4  o'clock*  when  the  child  arrives  home  she  is  kept 
busy  until  dinner  time*after  which  she  holds  forth  until  11  or  12 
o’clook  at  night  and  sometimes  has  to  get  up  at  7  in  the  morning. 
This  home  work  is  indirectly  responsible  for  more  undernourished* 
nervous*  bespectacled*  round-shouldered  children  than  you  could 
possibly  imagine," 

It  may  be  argued  that  it  is  unlikely  that  such  a  heavy  assignment 
would  be  given  any  child  for  one  evening's  work.  Yet  even  admitting  that 
there  has  been  an  exaggeration  there  would  appear  to  be  some  justification 
for  complaint.  Most  reports  seem  to  indioate  that  there  is  little  differ¬ 
ence  between  the  time  required  for  homework  of  high  school  students  in  the 
United  States  and  that  required  in  England. 

"Eisner  of  the  mathematics  department  of  the  Manual  Training 
High  School  in  New  York  obtained  the  students*  point  of  view  by 
questioning  286  seniors.  He  learned  that  the  average  time  spent 
in  home  work  was  from  no  time  to  six  hours  a  day*  usually  from 
two  to  three  hours  with  a  median  of  two  and  one-half  hours.  One 
hundred  and  one  of  the  students  had  found  the  assignments  in 
mathematio3  excessive;  72*  those  in  history.  48,  those  in  economics* 
and  4'6>  "“those  in  ftrbnoh,  Two-thirds  considered  the  total  assign¬ 
ments  too  much;  9  per  cent  found  them  too  hard*  and  16  per  cent 
felt  'that  'they  were  both'  too  long  and  too'  difficult. ^  (1) 

"in  1929  the  Association  of  District  Superintendents  of  New 
York  City  appointed  a  committee  to  review  this  work.  This  more 
recent  committee  formulated  recommendations  for  elementary  prin¬ 
cipals*  from  which  I  quote  the  following:  ’  For  pupils  in  seventh- 
year  classes*  t  he  maximum  time  for  home  lessons  should  be  one  hour. 
In  eighth-year  classes  it  should  be  one  hour  and  a  half, 

"'No  home  work  should  be  permitted  unless  adequate  explanation 
has  been  given  in  school  by  the  teacher, 

"'Quality*  not  quantity*  should  be  the  standard  of  efficiency  in 
judging  the  results  of  home  work, 

"'Principals  should  control  the  specialists  in  departmental  work 
and  provent  the  demand  for  the  preparation  of  too  elaborate  note¬ 
books*  drawings*  maps*  or  essays. 

"'In  every  school  some  uniform  plan  should  be  adopted  to  regulate 


^■^Hygeia,  Sept,  1936. 
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the  general  plan  of  home  study*  and  throughout  all  grades  teachers 
should  be  directed  in  the  use  of  the  study  period  where  such  period 
is  utilized.'"  (l) 

The  attitude  of  the  parents  of  secondary  school  pupils  in  the  United 
States  towards  the  homework  that  their  children  are  called  upon  to  do  is 
muoh  the  same  as  that  of  the  English  parents  described  earlier  in  this  chap¬ 
ter.  They  seem  to  feel  that  homework  is  a  necessary  adjunct  of  high  school 
life  and  therefore  are  willing  to  acoonmodate  themselves  to  it. 

"There  is  evidence  that  in  the  United  States  the  question  is 
being  given  considerable  thought.  In  many  oases  progressive  schools 
and  school  districts  are  carrying  on  extensive  experimental  work 
with  the  idea  not  so  much  of  doing  away  with  homework  as  of  chang¬ 
ing  its  content*  extent*  and  the  methods  of  setting  and  doing  it. 
Although  certain  of  these  experiments  might  seem  rather  extreme 
to  some  of  us*  they  are  all  oeing  carried  out  in  a  thoroughly 
efficient  way  and  will  yield  valuable  information  on  which  to 
base  future  action. "(2) 

Canada.-  Most  that  has  been  said  concerning  the  situation  regard¬ 
ing  homework  in  the  secondary  schools  of  the  United  States  will  apply  in 
Canada.  However  it  is  very  difficult  to  get  much  authoritative  informa¬ 
tion.  The  Memorandum  of  the  National  Union  of  Teaohers  in  commenting  on 
Canada  says*  "It  may  be  wrong  to  say  that  the  question  of  homework  in 
secondary  schools  has  received  little  study  in  Canada:  but  with  a  few 
outstanding  exceptions  such  seems  to  be  the  case."^^ 

It  would  appear  that  there  is  one  difference  so  far  as  the  type 
of  homework  is  concerned.  "In  England  the  homework  is  more  generally 
of  the  Compulsory  type  and  a  great  deal  of  emphasis  is  placed  on  its 
value  as  training  for  independent  workj  while  in  Canada  and  the  United 
States  there  is  a  greater  tendency  to  question  this  claim  and  to  set 
Preparation  Work*  with  only  that  part  for  homework  which  for  lack  of 
time  cannot  be  prepared  in  school Apparently  there  is  no  uniform 
polioy  as  between  the  provinces  or  within  the  provinces  themselves.  The 
quotation  made  below  from  the  regulations  of  the  Edmonton  Publio  School 
Board  (1934)  is  illustrative  of  what  one  city  is  doing  in  this  matter. 

"  That  in  the  opinion  of  this  Board*  the  normal  maximum  time 
for  the  accomplishment  of  homework  in  the  high  school  grades 
should  be  six  hundred  minutes  per  week  and  that*  where  exper¬ 
ience  shows  any  high  school  pupils  need  more  than  six  hundred 
minutes  per  week  to  complete  the  assignments*  the  parents  of 
such  pupils  should  confer  with  the  Principal  of  the  school  the 
_ pupil  is  attending*  to  arrive  at  some  explanation  as  to  why  an 

(l)lbid* 

(^Memorandum*  p.  16 

(3) lbid.  p.  16 

(4) lbid.  p.  22 
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abnormally  long  time  is  required  to  oomplete  the  homework 
assignments." 

The  situation  concerning  Alberta  in  particular  is  dealt  with 
under  the  topic  "The  Alberta  Survey"* 

Other  Countries,-  That  this  problem  is  not  confined  to  the 
United  State s>  England  and  Canada  is  clearly  shewn  in  the  following 
lines: 


"  The  Minister  of  Instruction  of  France  has  appointed  a 
commission  to  study  the  matter  of  ’overpressure ’ >  which 
always  implies  too  much  home  study*  A  similar  investigation 
has  been  conducted  in  New  Zealand  with  the  discovery  that  65 
per  oent  of  the  high. school  girls  average  three  hours  or  more 
of  study  nightly. "tl) 

In  the  pages  of  this  chapter  we  have  attempted  to  set  before  the 
reader  the  situation  with  respeot  to  homework  as  it  exists  to-day. 
Certainly  a  good  deal  of  experimenting  is  being  carried  on  and  in  some 
cases  with  very  interesting  results.  Some  of  these  experiments  have 
been  discussed  here»  others  that  are  considered  of  value  will  be  dealt 
with  under  the  heading  Conclusions  and  Recommendations. 
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CHAPTER  II 
THE  ALBERTA  SURVEY 

In  order  that  the  reader  may  have  a  complete  understanding  of 
the  following  section  it  would  be  well  to  preface  it  with  a  brief  out¬ 
line  whioh  will  give  him  some  idea  of  the  educational  set-up  in  Alberta 
and  the  method  followed  in  carrying  out  this  survey. 

Pupils  in  Alberta  schools  are  clasified  into  four  divisions: 


Division 

I  -  Elementary 

Grades 

I* 

II, 

III 

Division 

II  -  Elementary 

Grades 

IV, 

V, 

VI 

Division 

III  -  Intermediate 

Grades 

VII, 

VIII, 

IX 

Division 

IV  -  High 

Grades 

X, 

XI, 

XII 

The  Method  of  the  Survey 

Since  it  was  felt  that  information  should  be  gathered  concerning 
each  Division  it  was  decided  that  samples  be  obtained  from  Grades  V,  VII 
IX  and  XI,  This  would  provide  information  from  students  nearing  the  end 
of  the  Elementary  School,  at  the  beginning  and  end  of  the  Intermediate 
School  and  in  the  High  Sohool. 

Since  it  was  necessary  to  obtain  the  attitude  of  parents  towards 
the  problem  it  was  decided  that  in  those  schools  where  surveys  were  car¬ 
ried  out  the  parent  of  each  child  questioned  was  asked  to  return  a  quest 
ionnaire  that  would  be  specifio  rather  than  general,  in  that  he  would 
answer  it  with  his  own  child  in  mind,  Teaohers  were  also  requested  to 
reply  keeping  in  mind  specific  Divisions,  If  they  were  in  ungraded 
schools  they  were  asked  to  reply  either  for  one  of  the  Divisions  whioh 
they  were  teaching*  or  they  might  return  different  forms  -  one  for  each 
Division  under  their  oare. 

Articles  appearing  in  the  English  and  the  American  press  along 
with  a  report  of  the  Educational  Committee  of  the  Rational  Union  of 
Teaohers  were  examined.  Then  three  sets  of  questionnaires  were  drafted 
one  for  pupils*  one  for  parents  and  one  for  teaohers.  An  attempt  was 
made  to  have  the  questions  as  specific  and  as  objective  as  possible  so 
as  to  permit  definite  classification.  Most  of  the  questions  could  be 
answered  by  a  yes*  or  a  no*  a  number  or  a  phrase.  At  the  end  of  the 
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questionnaire  space  was  provided  for  general  suggestions  and  comments. 
(See  appendix.) 

When  the  questionnaires  were  prepared  they  were  submitted  to 
groups  of  subjeots  who  were  asked  to  reply  and  to  indicate  questions 
that  were  in  their  opinion  not  sufficiently  dear.  On  the  basis  of 
such  criticisms  four  different  revisions  were  made  before  the  final 
draft  was  arrived  at. 

The  forms  were  now  ready  for  distribution.  In  order  that  a  fair 
sample  of  pupils*  parents  and  teachers  be  obtained  the  following  plan  was 
followed  in  distributing  the  questionnaires: 

A.  Cities.-  Samples  were  taken  from  five  Alberta  cities*  In  three  of 
these  an  attempt  was  made  to  question  well-to-do  and  poor  sections  of 
the  same  city. 

B.  Small  Towns.-  These  were  selected  on  two  bases  —  occupational  and 
racial.  Attempts  were  made  to  get  replies  from  towns  that  were  agri¬ 
cultural  or  industrial  centres.  Some  towns  typically  Frenoh*  Ukrain¬ 
ian  or  Scandinavian  were  also  selected. 

C.  Rural  Schools.-  Many  rural  sohools  scattered  in  different  parts  of 
the  province  were  questioned. 

In  all*  there  were  1*844  replies  which  were  tabulated  as  follows: 


(a)  Teachers 


147  oases 


(1) 

Divisi on 

II 

36 

cases 

(2) 

Division 

III 

54 

ii 

(3) 

Division 

IV 

57 

n 

Pupils 

(1) 

Divisi on 

II 

Grade  V 

307 

ii 

(2) 

Division 

III 

Grade  VII 

260 

ti 

Grade  IX 

209 

n 

(3) 

Division 

IV 

frrade  XI 

195 

ii 

Parents 

or  Guardians 

(1) 

Division 

II 

Grade  V 

202 

ti 

(2) 

Division 

III 

Grade  VII 

181 

ii 

Grade  IX 

163 

ti 

(3) 

Division 

IV 

Grade  XI 

180 

it 

971  cases 


726  oases 
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In  tabulating*  tho  replies  of  any  one  Division  of  the  parents 
and  pupils  were  thrown  into  large  groups  depending  upon  the  major  cul¬ 
tural  body  to  whioh  they  belonged  —  (1)  British;  (2)  Frenoh;  (3)  Scan¬ 
dinavian  and  German;  and  (4)  Ukrainian,  Russian  and  Polish.  These  four 
groups  were  then  sub-divided  according  to  occupation  -  (a)  professional, 
(b)  clerical  and  commercial,  (c)  agricultural,  (d)  skilled  laborers, 

(e)  unskilled  laborers.  It  should  perhaps  be  mentioned  that  the  follow¬ 
ing  report  does  not  deal  at  all  fully  with  racial  or  occupational  atti¬ 
tudes. 


In  the  tables  that  follow  it  should  be  pointed  out  that  the  per¬ 
centages  given  were  obtained  in  each  case  by  considering  only  the  total 
number  who  replied  to  the  particular  question  under  consideration.  Let 
us  cite  a  specific  case.  In  table  I  concerning  the  opinion  of  teachers 
&s  to  whether  present  amounts  of  homework  are  considered  excessive,  we 
find  that  49  teachers  of  Division  III  replied  to  this  particular  ques¬ 
tion  of  which  number,  11  or  22.5$  answered  "yes". 

In  order  to  fully  understand  the  report  some  definitions  of  home¬ 
work  and  the  various  types  of  homework  should  be  undertaken.  The  follow¬ 
ing  statement  appeared  on  the  questionnaire  answered  by  pupils; 

"HOMOTORK  means  school  work  that  is  done  at  home.  It  includes 

only  work  that  is  done  out  of  school  hours.  It"  may  be  of  the 

foilwing  kinds: 

(a)  Formal  Homework;  that  work  which  is  definitely  assigned 
by  the  teacher  as  Homework  to  be  done  out  of  school  hours. 

(b)  Informal  Homework;  that  work  which  the  pupil  does  at  home 
in  order  to  keep  up  with  his  class.  He  may  not  find  time 
to  do  all  his  work  at  school  so  he  does  the  remainder  at 
home  as  Homework. 

(c)  Examination  Preparation;  the  work  that  is  done  out  of  school 
hours  in  preparing  for  final  examinations  and  tests.  " 

However  the  above  classification  is  hardly  broad  enough  for  the 
purpose  of  this  survey,  therefore  the  questionnaire  submitted  to  the 
teachers  contained  a  classification  that  is  used  by  the  Educational 
Committee  of  the  National  Union  of  Teachers,  which  seems  to  the  writer 
to  be  more  satisfactory.  It  is  as  follows; 

(a)  Remedial  Homework;  This  type  consists  of  individual  work 
outiihed  by  the  teacher  in  consultation  with  the  parent, 
or  with  the  parent's  oonsent  and  promise  of  co-operation. 

Such  work  should  be  set  for  normal  pupils  who  have  missed 
a  good  deal  of  school  or  who  are  finding  some  subject  or 
part  of  some  subject  very  difficult.  The  responsibility  would 
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be  passed  on  to  the  parent  only  when  the  teaoher  or  child 
nas^no  time  to  do  the  work  in  school. 

(b)  Self-Assigned  Homework:  This  takes  the  form  of  work  which  the 
school  encourages  the  pupil  to  do  out  of  school  hours  but 
which  is  in  no  way  compulsory.  It  may  be  closely  connected 
with  the  work  done  in  class?  or  it  may  have  little  or  no 
direct  bearing  on  school  work.  It  may  be  inspired  by  the 
school  but  it  is  never  assigned  by  the  teacher. 

(o)  Free  Preparation  Work;  This  is  work  set  during  or  at  the  end 
of  a  lesson  or unit  and  which  the  pupil  must  have  prepared 
at  a  certain  time.  The  work  may  be  done  during  the  lesson 
or  study  periods  or  at  home.  Such  preparation  becomes  home¬ 
work  only  when  there  is  not  sufficient  time  to  finish  it  in 
sohool.  Thus  in  the  senior  grades  of  the  secondary  school 
Free  Preparation  Work  will  almost  always  consist  partly  of 
work  done  in  school  and  partly  of  homework. 

(d)  Disciplinary  Homework:  Some  claim  that  there  is  virtue  in 
hbtneWoVk  entirely' USTde  from  its  usefulness  as  a  preparation 
or  a  review  of  lessons?  and  that  each  day  the  school  should 
set  definite  work  to  be  done  at  home.  Such  work  is  not  to 
be  done  at  home  simply  because  there  is  not  time  to  do  it 
in  school:  it  is  compulsory  homework  and  MUST  be  done  in  the 
home.  The  actual  doing  of  it  under  such  conditions  is  pre¬ 
sumed  to  be  beneficial." 


Is  Homework  Favored? 

We  have  seen  that  generally  speaking  parents  and  teachers  in 
England  and  the  United  States  favor  the  present  practice  of  assigning 
homework?  especially  in  the  secondary  school.  The  teachers  of  Alberta 
were  asked  whether  they  considered  the  present  demands  excessive  and 
replied  as  indicated  in  the  table  below. 

TABLE  I 

PERCENTAGE  OF  TEACHERS  WHO  CONSIDER  PRESENT  AMOUNTS  OF  HOME¬ 
WORK?  NECESSARY  TO  COMPLETE  A  GRADE  PER  YEAR? EXCESSIVE 

Total  Number  of  Replies  Percentage 

22  9.2 

49  22.5 

48  33-1/3 

- - - 1 _ 

From  this  table  it  is  evident  that  teachers  as  a  body  do  not 
feel  the  demands  made  by  home  study  upon  the  child  are  unreasonable. 
However  the  table  indicates  that  they  recognize  the  burden  becomes 
increasingly  heavy  as  the  child  progresses  through  the  system.  Thus 
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we  find  that  whereas  only  9/6  of  the  teachers  of  Division  II  feel  that 
homework  demands  are  too  heavy*  the  figure  rises  to  33- 1/3$  in  Divis¬ 
ion  IV.  The  fact  that  teachers  do  not  feel  that  the  present  demands 
are  excessive  in  Division  II  coupled  with  the  faot  -  as  we  shall  see 
later  -  that  teachers  feel  some  homework  should  be  expected  of  chil¬ 
dren  in  this  Division  would  lead  us  to  conclude  that  teachers  generally 
find  no  fault  with  the  practice  of  making  small  homestudy  assignments 
in  Grades  IV*  V  and  VI. 

Generally  speaking  Alberta  administrative  authorities  in  those 
places  where  consideration  has  been  given  to  the  problem  frown  upon  the 
assigning  of  homework  in  grades  below  the  sixth. 

The  Supervisor  of  Sohools  for  Alberta*  in  a  memorandum  sent  in 
1937  to  Normal  School  instructors*  inspectors  and  to  some  teachers* 
remarks  concerning  the  elementary  school*  "There  should  be  no  definitely 
assigned  homework  here."  The  Edmonton  Public  School  Board  by  regulation 
has  decreed*  "No  teacher  shall  give  homework  to  a  pupil  in  Grades  I  -  V 
inclusive  unless  requested  to  do  so  by  the  child’s  parent  or  guardian." 

The  pupils  were  also  asked  whether  they  thought  there  should  be 
homework.  They*  like  the  teachers*  favored  it*  as  Table  II  indicates. 


TABLE  II 

PERCENTAGE  OF  PUPILS  WHO  THINK  THERE  SHOULD  BE  HOMEWORK 


Grade 

Total  Number  of  Replies 

Percentage 

V 

232 

62 

VII 

256 

76.1 

IX 

211 

66.5 

XI 

195 

76 

The  pupils’  replies  concerning  their  attitudes  towards  the 
amounts  of  homework  that  they  now  do  are  given  in  Tables  III*  IV*  V  and 
VI. 
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TABLE  III 

PERCENTAGE  OF  PUPILS  WHO  THINK  THE  AMOUNT  OF  HOME¬ 
WORK  THEY  NOW  DO  SHOULD  BE  REDUCED 


Grade 

Total  Number  of  Replies 

Percentage 

V 

232 

5.2 

VII 

256 

12.9 

I  X 

211 

32.2 

X  I 

195 

41.2 

TABLE  IV 

PERCENTAGE  OF  PUPILS  WHO  THINK  THE  AMOUNT  OF  HOME¬ 
WORK  THEY  NOW  DO  SHOULD  BE  INCREASED 


Grade 

Total  Number  of  Replies 

Percentage 

V 

232 

22.4 

VII 

256 

8.2 

IX 

211 

5.3 

XI 

195 

6.7 

TABLE  V 

PERCENTAGE  OF  PUPILS  WHO  THINK  THE  AMOUNT  OF  HOME¬ 
WORK  THEY  NOW  DO  SHOULD  BE  LEFT  JUST  AS 
IT  IS 


Grade 

Total  Number  of  Replies 

Percentage 

V 

232 

62.5 

VII 

256 

60.5 

rx 

211 

57.4 

XI 

195 

41.3 

TABLE  VI 

PERCENTAGE  OF  PUPILS  WHO  THINK  THERE  SHOUIN  BE  NO 
HOMEWORK 


V  ■  ■  = 

Grade 

Total  Number  of  Replies 

Percentage 

V 

232 

31.4 

VII 

256 

18.3 

IX 

210 

5.2 

XI 

195 

10.8 
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These  four  tables  deserve  some  study.  It  is  significant »  that 
as  the  students  advance*  a  greater  percentage  of  them  favor  a  reduction 
in  homework*  until  at  the  Grade  XI  level*  as  many  favor  a  reduction  as 
a  continuation  of  the  present  policy. 

Generally  speaking  students  are  definitely  opposed  to  an  increase 
in  the  amounts  of  homework.  Grade  V  students  were  the  only  group  in 
which  there  was  a  considerable  body  (22.4$)  who  favored  an  increase. 
Probably  this  attitude  can  be  accounted  for  because  of  the  fact  that 
there  is  so  little  formal  homework  done  in  this  grade  that  it  has  not 
yet  become  distasteful.  At  any  rate  we  find  that  Table  IV  shows  us 
that  as  the  pupil  rises  in  the  system  and  consequently  the  homework 
problem  becomes  more  serious*  his  opposition  to  any  increase  grows. 

Hygeia  (September  1936)  reports  a  survey  carried  out  in  New 
York*  where  similar  questions  to  those  mentioned  above*  were  asked  high 
school  students.  "Fifty-five  per  cent,  thought  homework  should  be  re¬ 
duced;  32  per  cent,  found  it  the  right  amount*  3  per  cent,  would  have  it 
increased*  and  13  per  cent,  thought  it  should  be  eliminated." 


TABLE  VII 

PERCENTAGE  OF  PUPILS  CHOOSING  HOMEWORK  IN  PREFERENCE 
TO  NO  HOMEWORK  WITH  AN  EXTRA  YEAR  AT  SCHOOL 


Grade 

Total  Number  of  Replies 

Percentage 

VII 

254 

86.7 

IX 

188 

59 

XI 

191 

66 

The  general  conclusion  reached  after  a  study  of  Table  VII  is  in 
line  with  those  drawn  after  examining  Tables  I*  III*  IV  and  V*  viz.* 
that  homework  is  not  regarded  as  a  serious  burden  until  the  ohild  reaches 
Grade  IX.  Then  children  come  to  dislike  homestudy  so  much  that  41$  of 
themnould  be  willing  to  spend  another  year  in  school  if  they  oould  be 
assured  of  release  from  it.  The  fact  that  it  seems  to  be  disliked  more 
by  Grade  IX  pupils  than  those  of  Grade  XI  may  seem  remarkable.  However 
this  attitude  is  borne  out  by  another  table  (  Table  LXIl)  to  be  discussed 
later. 
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TABLE  VIII 


PERCENTAGE  OF  PARENTS  WHO  PREFER  SOME  HOMEWORK 


Grade 

Number  of  Replies 

Percentage 

V 

178 

74.2 

VII 

155 

79.5 

3X 

146 

93.1 

XI 

158 

86.1 

As  seen  in -the  above  Table  the  parents  are  more  emphatic  in 
their  support  of  homework  than  either  the  teachers  or  the  pupils*  Yet 
when  asked  if  there  is  any  particular  reason  why  their  ohild  should 
hurry  through  school  they  indicate  generally  that  there  is  none.  (Table  IX) 

TABLE  IX 

PERCENTAGE  OF  PARENTS  WHO  HAVE  A  PARTICULAR  REASON 


FOR  WISHING  THEIR  CHILDREN  TO  FINISH  SCHOOL 
AS  QUICKLY  AS  POSSIBLE 


Grade 

Number  of  Replies 

Percentage 

V 

199 

9.5 

VII 

176 

17.6 

IX 

153 

23.5 

XI 

173 

28 

Are  not  the  replies  contained  in  Tables  XII  and  IX  inconsist¬ 
ent?  It  is  quite  likely  that  the  parents  are  guided  largely  by  custom 
in  their  support  of  the  present  practice.  Quite  probably  they  have  a 
vague  feeling  that  homework  is  ‘‘good  for  the  child"  without  being  able 
to  tellwhy  they  think  so. 

The  Amount  of  Homework  Done  by  Alberta  Students 
When  the  question  of  the  advisability  of  homework  is  under  dis¬ 
cussion  the  problem  of  the  amount  of  time  spent  by  the  ohild  in  home- 
study  must  soon  arise.  The  table  below  gives  the  teaohors’  estimates 
of  the  amount  of  homework  necessary  in  order  that  the  pupil  make  a  grade 
per  year. 
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TABLE  X 

NUMBER  OF  HOURS  OF  HOMEWORK  PER  WEEK  THAT  TEACHERS 
CONSIDER  NECESSARY  IN  ORDER  THAT  A  PUPIL  MAY 
MAKE  A  GRADE  PER  YEAR 


Division 

Total  Number  of  Replies 

Hours  Per  Week 

Minimum 

Maximum 

Average 

II 

22 

0 

6 

1*12 

III 

107 

0 

7 

3:38 

IV 

,  ,  i. . . . . . 

55 

0 

10 

4:40 

This  Table  should  be  studied  along  with  the  one  given  below 
wherein  the  pupils*  estimates  of  the  time  they  spend  are  given. 

TABLE  X  I 


PUPILS*  ESTIMATE  OF  NUMBER  OF  HOURS  PER  WEEK  SPENT 
ON  HOMEWORK 


Grade 

lours  per  Week 

Total  Number  of  Replies 

Minimum 

Maximum 

Average 

V 

232 

0 

9 

1:55 

VII 

256 

0 

12 

3:18 

IX 

211 

0 

24 

6:20 

XI 

195 

0 

24 

9:36 

From  this  latter  Table  we  see  that  the  estimates  of  the  pupils 
concerning  the  amounts  of  time  devoted  to  homework  are  considerably 
higher  than  those  of  the  teachers.  In  fact  the  estimates  of  the  pupils 
for  Division  II  (Grades  VII  and  IX)  and  Division  IV  are  approximately 
twice  those  given  by  the  teachers  as  the  amount  necessary  for  the  succese- 
ful  completion  of  a  grade  per  year. 


TABLE  XII 

NUMBER  OF  HOURS  PER  WEEK  TEAT  PARENTS  ESTIMATE  THEIR 
CHILDREN  SPEND  ON  HOMEWORK 


Grade 

Total  Number  of  Replies 

Hours  per  Week 

Minimum 

Maximum 

Average 

V 

201 

0 

10 

2:35 

VII 

176 

0 

15 

4:10 

IX 

154 

0 

22 

6 

XI 

173 

_ : _ J 

2 

25 

10:10 
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When  we  examine  the  estimates  of  parents  of  the  time  spent  on 
homework  we  find  that  they  are  even  somewhat  higher  than  those  of  the 
pupils.  It  is  interesting  to  speculate  as  to  the  oause  of  this  varia¬ 
tion  of  estimates*  particularly  as  to  the  reason  why  both  the  pupils 
and  parents  estimate  that  more  homework  is  being  done  than  the  replies 
of  the  teachers  would  seem  to  indicate.  One  possible  reason  for  this 
difference  may  lie  in  the  fact  that  assignments  made  by  the  teachers 
may  require  more  time  on  the  part  of  the  student  than  the  teacher  real¬ 
izes.  On  this  point  Dr.  Sansom,  instructor  at  Calgary  N0rmal  School* 
says  concerning  homework  assignments  for  Normal  students*  "The  instructor's 
estimate  of  the  time  needed  is  usually  not  much  more  than  one-quarter 
what  students  claim  is  needed."  The  Report  of  the  British  Board  of  Edu¬ 
cation  comments  upon  the  causes  for  differences  in  estimates  of  time 
spent  upon  homework  by  teachers  and  pupils  thus: 

"It  was  often  found  that  the  children's  own  estimate  exceeded 
the  teachers*  estimates*  sometimes  considerably.  Children  are 
not  accustomed  to  time  themselves  accurately  over  their  work* 
but  a  piece  of  work  which  the  teacher  is  justified  in  thinking 
could  under  good  conditions  be  done  in  half  an  hour  may*  owing 
to  interruptions  or  unsuitable  surroundings*  in  fact  take  much 
longer,  it  was  found  impossible  to  judge  even  the  average 
length  of  time  in  any  one  area;  the  estimates  obtained  varied 
from  a  few  minutes  to  (in  extreme  cases)  over  3  hours  a  night: 

30-40  minutes  was  the  commonest  figure*  but  1-1-  hours  a  night 
was  not  uncommon." (1) 

One  or  two  other  points  occur  to  the  writer  as  worthy  of  mention 
in  this  connection.  Often  assignments  lend  themselves  to  various  inter¬ 
pretations  by  different  students.  TflTh.il©  the  average  student  might  finish 
a  piece  of  work  in  15  or  20  minutes*  the  conscientious*  hard-working 
pupil  might  spend  an  hour  before  he  feels  that  he  has  completed  the 
assignment.  Assignments  requiring  the  student  to  look  up  references  or 
gather  material  for  reports  are  particularly  open  to  loose  interpretations. 

Then  too  there  are  those  students  who  feelthat  besides  doing 
speoifio  assignments  they  must  spend  some  time  each  evening  in  review. 

It  is  the  conscientious  student  who  suffers; the  laokadaisioal  one  never 
does  too  much. 


(1)  Board  of  Education  Report,  p.  8 
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Let  us  now  inquire  as  to  what  Alberta  teachers  consider  a  fair 
amount  of  homework  to  expect  from  pupils. 


TABLE  XIII 

NUMBER  OF  HOURS  OF  HOMEWORK  PER  WEEK  THAT  TEACHERS 
ESTIMATE  SHOULD  BE  EXPECTED  OF  A  CHILD 


Division 

Total  Number  of  Replies 

Hours  per  Week 

Minimum 

Maximum 

Average 

II 

22 

0 

5 

1:06 

III 

107 

0 

10 

4:03 

IV 

55 

0 

20 

8:50 

As  the  teachers’  replies  indicate  in  the  above  tabulation  they 
seem  to  be  generally  of  the  opinion  that  children  in  Divisions  III  and 
IV  should  do  more  than  they  (the  teachers)  estimate  is  required  for  the 
successful  completion  of  a  grade  per  year  (Table  X).  This  oan  only  mean 
that  teachers  of  intermediate  and  high  schools  are  generally  of  the  op¬ 
inion  that  the  homework  load  could  be  increased*  However  when  we  com¬ 
pare  the  estimates  in  Table  XIII  of  what  the  teachers  think  the  students 
should  do  with  those  of  the  pupils  as  given  in  Table  XI  we  find  the  pupils’ 
estimates  of  the  time  they  spend  are  even  higher  than  the  objectives  set 
by  the  teachers. 

lie  have  referred  in  Chapter  I  to  the  time  that  the  English  stu¬ 
dent  is  oalled  upon  to  devote  to  homestudy.  In  a  resolution  passed  by 
the  Association  of  Assistant  Masters  of  English  Secondary  Schools*  Jan¬ 
uary*  1937*  it  is  suggested  that  the  maximum  time  devoted  to  homework* 
five  evenings  a  week  should  be: 

i  hour  for  ohildren  12  years  of  age  and  under 
1  "  ”  "  12  to  14  years  of  age 

li  hours  for  "  14  to  16  "  "  " 

For  children  over  16  no  rigid  time  table  was  recommended*  Let  us  oompare 
this  with  the  estimates  supplied  by  Alberta  teachers  asgiven  above  in 
Table  XIII. 

Since  the  average  age  of  a  pupil  in  Division  II  is  about  12  years 
we  see  that  the  maximums  set  by  the  English  teachers  for  this  group  of 
pupils  is  considerably  higher  than  the  figure  set  by  the  Alberta  teachers. 
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If  we  are  to  assume  that  the  age  group  12  to  14  is  oomparable  with 
Division  III  we  find  the  same  result  here.  Assuming  that  the  average 

age  of  a  Division  IV  pupil  is  17  years  and  extending  the  table  of  the 

English  teachers  for  another  two  year  period  at  the  same  rate  of  in¬ 
crease  we  again  find  that  the  English  figures  are  higher  than  those 

given  by  Alberta  teaohers.  This  difference  may  be  partly  accounted 
for  in  that  the  English  teachers  were  setting  maximums*  whereas  the 
Alberta  teachers  were  asked  to  name  amounts  that  should  be  expected. 
Under  these  oircumstanoes  one  would  expect  the  Alberta  figures  to  be 
lower. 

There  is  one  feature  of  this  comparison  that  deserves  some 
comment.  Whereas  the  Alberta  estimate  for  Division  II  is  only  44/2  of 
the  English  figure*  the  ratio  for  the  Division  IV  group  rises  to  88/2 
that  of  the  English  maximums.  It  would  therefore  seem  reasonable  to 
assume  that  the  Junior  pupil  of  Alberta  does  not  carry  the  homework 
burden  of  the  English  pupil  but  that  the  Alberta  high  school  child 
does  very  nearly  as  much  as  does  his  English  cousin. 

As  mentioned  previously  (p.28)  the  pupils  are  pretty  definitely 
opposed  to  any  attempt  to  increase  homework  demands.  This  attitude  is 
qtdbe  in  line  with  that  of  their  parents  as  shown  in  the  following  three 
tables: 


TABLE  XIV 

PERCENTAGE  OF  PARENTS  WHO  EXPRESS  SATISFACTION  WITH 
PRESENT  AMOUNTS  OF  HOMEWORK 


Grade 

Total  Number  of  Replies 

Percentage 

V 

160 

82 

VII 

154 

82.5 

IX 

143 

86.7 

XI 

156 

60.2 
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TABLE  XV 

PERCENTAGE  OF  PARENTS  WHO  FEEL  PRESENT  AMOUNTS  OF 


HOMEWORK  ARE  EXCESSIVE 

Grade 

Total  Number  of  Replies 

Percentage 

V 

160 

3.7 

VII 

154 

6.5 

IX 

148 

8.1 

XI 

156 

39,2 

TABLE  XVI 

PERCENTAGE  OF  PARENTS  WHO  FEEL  THAT  NOT  ENOUGH  HOME- 

WORK  IS  NOW  BEING  REQUIRED 

Grade 

Total  Number  of  Replies 

Percentage 

V 

160 

14.4 

VII 

154 

11.1 

IX 

148 

5.4 

XI 

156 

none 

_ 

1 _ _ _ : _ 1 

The  attitude  expressed  by  the  parents  in  the  three  Tables  set 
forth  above  seem  to  lend  some  foroe  to  the  argument  presented  early  in 
this  section  to  the  fact  that  parents  seem  to  be  in  a  state  of  passive 
acquiesoenoe  to  present  demands  rather  than  actively  supporting  the 
principle  of  homework.  The  parents  of  the  Grade  XI  students  are  the 
only  ones  wherein  there  is  a  considerable  body  (39.2$)  who  feel  that 
too  much  homework  is  being  required  of  their  children. 


Advantages  and  Disadvantages  of  Homework 

"Horae  study  develops  self-reliance*  honesty*  neatness*  in¬ 
dustry*  and  obedience."  (Magazine  article) 

"Home  study  leads  to  waste  of  time*  lying*  nervousness* 
and  injury  to  mind  and  body."  (Magazine  article) 

"My  boy  does  not  have  enough  homework.  Please  set  him 
more.  He  has  nothing  to  do  in  the  evening."  (A  parent) 

"My  children  have  too  muoh  homework.  It  deprives  them 
of  nearly  all  the  normal  reoreations  and  hobbies  so  essen¬ 
tial  to  their  development."  (A  parent) 

"  This  Association  regards  homework  as  an  essential  part 
of  the  edUoation  of  the  secondary-school  boy  -  on  the 
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ground  that  it  is  necessary  for  a  ohild  to  concentrate  on 
independent  work.”  (A  teaohers  association) 

"Horae  3tudy»  IT  properly  rogulatod  and  supervised*  has 
many  educational  advantages.”  (A  oity  Department  of  Education) 

"I  can  see  no  virtue  in  oompulsory  school  homework  aside 
from  its  usefulness  as  a  preparation  for  future  lessons.” 

(A  city  Department  of  Education) 

"There  should  he  from  two  to  three  hours  of  home  study  each 
day.  The  reasons  for  failure  are  usually  a  LACK  of  sufficient 
HOME  STUDY  and  absence  from  sohool.  (From  a  High  School  report 
card) 

The  above  conflicting  statements  were  taken  from  the  Memorandum 
on  Homework  of  the  National  Union  of  Teachers  which  has  been  referred  to 
before  in  this  report.  That  the  controversy  also  rages  in  this  country 
is  evidenced  by  statements  that  were  made  in  replying  to  the  question¬ 
naires  that  were  sent  out  in  connection  with  this  survey,  A  few  of  the 
typical  opinions  are  quoted.  This  is  what  a  Grade  XI  girl  has  to  say? 

"I  think  that  homework  is  overrun.  Usually  the  teaohers  give  quite  a 
bit  of  homework  and  then  use  the  time  in  school  to  lake  up  the  homework. 
Why  oouldn,t  this  time  in  sohool  be  used  for  the  work  itself?  There  are 
plenty  of  other  things  to  do  out  of  school*  without  having  homework 
looking  you  in  the  face  continually.  If  the  work  could  not  be  finished 
in  the  year*  I  suggest  a  change  in  the  course  to  one  which  oould  be 
finished." 

A  mother  echoes  her  thus:  "I  greatly  respect  and  appreciate 
the  sohool  system*  but  surely  all  this  homework  is  not  necessary.  It 
burdens  young  minds  too  much.  Better  eliminate  a  few  subjects  that 
aren't  any  use  to  young  people  and  leave  the  youth  more  time  for  prac¬ 
tical  work  and  outdoor  sports." 

But  listen  to  this  from  a  high  sohool  teacher:  "I  believe  in 
homework  as  a  training*  preparing  the  student  who  goes  on  to  High  School* 
the  University,  eto.  for  the  work  he  will  inevitably  be  called  upon  to  do 
on  his  own.  I  think  homework  develops  initiative  and  self-reliance  in 
the  pupil." 

However*  a  rural  teaoher  has  this  to  say:  "when  ohildren  enter 
Division  III*  where  it  has*  in  the  past  been  necessary  to  assign  homework 
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to  an  average  pupil,  they  usually  have  a  number  of  daily  tasks  to  per- 
form  before  and  after  school.  When  you  consider  the  time  taken  for  these, 
plus  that  of  the  journey  to  and  from  school  (an  average  of  miles), 
including  time  for  meals  and  no  less  than  nine  hours  sleep  —  there  is 
but  very  little  time  for  homework*  There  is  no  satisfaction  to  either 
pupil  or  teacher  when  the  homework  cannot  be  completed.” 

A  high  school  teacher  in  a  Central  Alberta  town  says:  "I  bel¬ 
ieve  it  should  be  abolished  except  in  isolated  instances  where  a  student 
is  in  a  great  hurry  to  finish  school*  Then  by  either  shortening  courses 
or  lengthening  the  school  life  of  each  individual,  the  average  student 
would  not  need  to  do  any*  At  present  we  make  the  conscientious  student 
more  or  less  miserable  the  last  six  years  of  his  school  life,  so  that 
we  may  turn  him  out  into  a  world  that  has  no  place  for  him.” 

An  instructor  in  an  Alberta  Normal  School  expresses  his  opinion 
in  these  words:  ”Even  in  the  higher  elementary  grades  and  in  the  inter¬ 
mediate  school  in  the  cities,  I  fail  to  see  what  great  harm  can  result 
from  expecting  the  pupils  to  give  some  systematic  attention  to  their 
school  studies  between  four  in  the  afternoon  and  nine  in  the  morning. 

I  am  assuming  that  the  assignments  are  worth-while,  though  not  necessarily 
that  the  pupils  shall  always  ‘enjoy*  doing  these  small  imposed  tasks.  It 
is  not  just  a  case  of  the  pupils  learning  more.  There  are  the  home  and 
school  relationships  to  be  considered,  and  also  oertain  moral  aspeots  in 
the  absence  of  anything  in  the  nature  of  home  ‘chores’  in  the  cities  and 
larger  towns.  It  is  inconceivable  that  an  hour’s  work  a  day  of  some  kind, 
out  of  school,  would  do  any  Grade  VIII  youngster  any  harm.  And  here  I 
mean  work,  not  play  -  not  even  enterprise  ‘work’,  which  I  believe  at  its 
best  is  really  play,  and  perhaps  all  the  better  for  being  that,  as  far  as 
it  goes.  It  seems  to  me  that  it  is  the  abuse  of  homework,  not  the  prin¬ 
ciple,  that  needs  most  consideration.  There  is  nothing  so  very  dreadful 
about  a  little  homework  -  even  with  the  emphasis  on  the  ’work'.”  Dr.C.Sansom. 

When  the  problem  was  laid  before  the  Alberta  teachers  with  the 
request  that  those  who  favored  homework  set  down  the  three  greatest  bene¬ 
fits  to  be  had  from  it,  the  order  of  preference  was  as  follows: 
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TABLE  XVII 


TEACHERS*  ESTIMATES  OF  BENEFITS  OF  HOMEWORK  GIVEN 
IN  ORDER  OF  PREFERENCE 


Division 

Number  of 
Responses 
by  35 
Teaohers 

Benefits 

t 

Percentage  of 
Times  Eaoh 
Particular  Point 
Was  Mentioned 

II 

33 

(a)  Teaches  Responsibility  and 

Aids  Individual  Work 

27.2 

(b)  Child  Does  More  Work 

21.2 

(c)  Helps  Slow  Pupils 

14.2 

(d)  Teaohes  Child  to  Use  Time 
to  Advantage 

12.1 

(e)  Teaohes  Use  of  References 

12.1 

(f)  Aids  in  Review 

12.1 

Number  of 
Responses 
by  54 
Teaohers 

III 

78 

(a)  Teaches  Responsibility  and 

Aids  Individual  Work 

26.9 

(b)  Child  Does  More  Work 

25.6 

(o)  Teaohes  Child  to  Use  Time  to 
Advantage 

16.7 

(d)  Helps  Slow  Pupils 

9 

(e)  Teaohes  Use  of  References 

9 

(f)  Creates  Interest  of  Parents 

6.4 

(g)  Aids  in  Review 

6.4 

Number  of 
Responses 
by  55 
Teaohers 

r 

TV 

88 

(a)  Teaohes  Responsibility  and 
aids  Individual  Work 

33 

(b)  Child  Does  More  Work 

31.6 

(o)  Child  Learns  to  Use  Time  to 
Advantage 

25 

_ _ 

(d)  Aids  in  Review 

t  _  ■ 

10.4 
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In  order  to  make  comparison  easier  eaoh  Division  in  Table 
XVII  was  weighted  equally  and  the  following  roolassifioation  set  up 
with  the  percentages  of  preferences  as  shown: 


TABLE  XVIII 

TEACHERS'  ESTIMATE  OF  GENERAL  BENEFITS  OF  HOMEWORK 
IN  ORDER  OF  PREFERENCE 


Benefits 

Weighting 

1.  Teaches  Responsibility  and  Aids 

Individual  Work 

2,6.8 

2,  Child  Does  More  Work 

24.3 

3,  Teaches  child  to  Use  Time  to  Advantage 

16.6 

4,  Aids  in  Review 

8.8 

5,  Helps  Slow  Pupils 

7.6 

6.  Teaches  Child  to  use  References 

6.4 

7.  Creates  Interest  of  Parents 

5.1 

8,  Other  Benefits 

2.5 

9,  Keeps  Child  off  Streets 

1.9 

100. 

It  will  be  noted  that  67,7%  of  the  teachers  who  favor  homework 
gave  one  of  the  first  three  reasons  among  their  list  -  thus  leaving  only 
Z2,Z%>  for  all  other  advantages.  Thus  it  would  seem  that  the  teaohers  of 
Alberta  are  pretty  much  of  the  same  mind  concerning  the  main  advantages 
of  homework 

TABLE  XIX 

PERCENTAGE  OF  TEACHERS  WHO  STATE  PARENTS  MAKE  REQUESTS 
FOR  ADDITIONAL  HOMEWORK 


Division 

Number  of  Replies 

Percentage 

II 

33 

75.8 

III 

53 

51 

IV 

51 

45.1 
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The  three  main  reasons  given  by  paronts  for  these  requests  with  corr¬ 
esponding  weightings  are: 


(a)  Helps  the  Child  in  School 

55.3 

(b)  Aids  Slow  Children 

36.9 

(c)  Keeps  Children  off  the  Streets 

7.8 

It  will  be  noted  here  that  the  main  advantage  of  doing  homework  as  seen 
by  the  parents  is  that  it  helps  the  child  along  —  i.e.  he  is  able  to 
do  more  work.  This  advantage  was  one  that  was  given  second  place  in 
Table  XVIII  by  the  teaohers. 

Now  let  us  see  what  those  who  rank  themselves  among  the  oppon¬ 
ents  of  homework  have  to  say.  Teaohers  who  disapprove  of  homework  were 
asked  to  list  in  order  of  importance  three  main  reasons  for  their  dis¬ 
approval.  Table  XX  tabulates  their  replies. 

TABLE  XX 

TEACHERS'  REASONS  FOR  DISAPPROVAL  OF  HOMEWORK  LISTED 
IN  ORDER  OF  IMPORTANCE 


Division 


II 


Number  of 
Responses 
by  35 

Teachers 


Beasons  for  Disapproval 


28 


(a)  The  School  Day  is  Long  Enough 

(b)  Child  Learns  Poor  Study 
Habits 

(c)  interferes  with  Outside  Activ¬ 
ities 

(d)  Child  Works  Under  Poor 
Conditions 

(e)  Labor  of  Checking 

(f )  Interferes  with  Reoreation 

(g)  Causes  Dislike  of  Subject 

(h)  Child  Has  Chores  to  Do 

(i)  Parents  Help 

(j)  Work  Not  Well  Done 

(k)  Others 


Percentage  of 
Times  Each  parti¬ 
cular  Point  was 
Mentioned 


32.1 

14.3 

10.7 

10.7 

7.2 

7.2 

3.6 

3.5 

3.6 
3.6 
3.6 
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TABLE  XX  (Continued) 


Division 

Number  of 
Responses 
by  54 
Teachers 

Reasons  for  Disapproval 

Percentage  of 
Times  Each  Parti¬ 
cular  Point  was 
Mentioned 

III 

to 

(a)  The  School  Day  is  Long 

Enough 

17.2 

(b)  Interferes  with  Recreation 

15.6 

(c)  Child  has  Chores  to  Do 

12.5 

(d)  Child  Learns  Poor  Study 
Habits 

9.4 

(e)  Child  Studies  under  Poor 
Conditions 

9.4 

(f )  Causes  Dislike  of  Subject 

7.8 

(g)  Interferes  with  Outside  Activ¬ 
ities  6.3 

(h)  Interferes  with  Health 

6.3 

(i)  Causes  Strained  Relations 
Between  Teacher  and  Pupil 

6.3 

(j)  Parents  Help 

3.1 

(k)  Labor  of  Checking 

3.1 

(1)  Others 

3.1 

Number  of 
Responses 
by  55 
Teachers 

rv 

27 

(a)  Work  not  Well  Done 

22.2 

(b)  Interferes  With  Outside 
Activities 

14.8 

(c)  Interferes  With  Recreation 

14.8 

(d)  Labor  of  Checking 

14.8 

(e)  School  Day  is  Long  Enough 

7.4 

(f)  Child  Studies  under  Poor 
Conditions 

7.4 

(g)  Strains  Relation  Between 
Teacher  and  Pupil 

3.7 

(h)  Causes  Dislike  of  Subject 

3.7 

(i)  Others 

11.1 

v  ,.  o’ 


,  -v.  "■ ;?  ;  ; 


"•  i  U©' 'i 

. 


I’’  •  f/j : 

-  ■  ’  ■  ■ 

...  .  o ■ 

ar:\  .  o 


c  '  ■  .■ 

. 

a  -  vl  • ... 


■  ;  ’  :  d .  ■;  :  :  } 

’  1  '  '  *  ■  ■■■"' '  :  ■  •  ’  0  0’  i  : 

'■  ■'  '  ■■  :  ■  f.  j 

:  ■  ' 

:  •  .  .  J  .;  j 


.  ■  • 

'  '  .  n  ..  1 

J  •  ( -:i)  Y:.- 

J 

*.  .■  .  .  j  o 

•V:  •“  ''  . -  ‘  a  ■•••:  '•  V..v  :  .... ) 

■  ■  •  '  •  '•  L  (6) 

r  ’  / 

’  '  ■  :.,rr  0 

a.  o  v,  C  ’  ' 

■  ' .  ■ : 

's  >  •  ^.{) 


Ill 


'  V7 


-42- 


After  weighting  tho  replies  of  each  Division  equally  as  was 
done  above  in  Table  XIX  these  opinions  are  again  set  forth.,  thusi 


TABLE  XXI 

GENERAL  REASONS  FOR  TEACHERS '  DISAPPROVAL  OF  HOMEWORK 
IN  ORDER  OF  IMPORTANCE 


Reasons 

Weighting 

(a)  School  Day  Long  Enough 

18.9 

(b)  Interferes  with  Recreation 

12.5 

(c)  Work  Not  Well  Done 

8.6 

(d)  Labor  of  Checking 

8.4 

(e)  Child  Learns  Poor  Study  Habits 

7.9 

(f)  Interferes  with  Outside  Activities 

7. 

(g)  Child  Studies  Under  Poor  Conditions 

6.8 

(h)  Interferes  With  Health 

5.7 

(i)  Causes  Dislike  of  Subject 

5. 

(j)  Parents  Help 

4.6 

(k)  Strains  Relations  Between  Pupil  and  Teacher 

3.3 

(1)  Other  Reasons 

5.9 

100.0 


It  should  be  noted  that  the  unanimity  of  opinion  among  the 
teachers  opposed  to  homework  is  much  less  marked  than  it  is  among  those 
■who  favor  it.  There  seems  to  be  no  main  general  reasons  for  opposition 
save  perhaps  the  first  two  listed  in  Table  XXI,  that  the  school  day  is 
long  enough  as  it  is  and  that  homework  interferes  with  recreation. 

It  may  be  helpful  in  order  that  a  clear  picture  of  the  contro¬ 
versy  be  obtained  that  the  claims  made  for  and  against  homework,  be 


set  before  the  reader  in  contrasting  columns. 
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Pros 


Cons 


Homework  results  ins 

Responsibility  and  initiative 

Using  time  to  advantage 

More  work 

Honesty 

Neatness 

Habits  of  Industry 
interest  of  Parents 
Obedience 

Homestudy  keeps  children  at  home 

Gives  child  something  to  do  where 
there  are  no  chores 

Keeps  child  off  the  streets 

Makes  less  work  for  teachers 

Home  the  best  place  to  study 

Makes  child  independent 

Keeps  weak  and  strong  pupils 
together 


Homework  results  inj 

Reliance  on  others 

Waste  of  time 

Less  work 

Lying  and  deoeit 

Carelessness 

Poor  study  habits 

Work  and  worry  for  parents 

Feeling  of  oppression 

Homestudy  leaves  no  time  to  play 

Prevents  participation  in  hobbies* 
musio*  art  - 

Makes  him  a  social  misfit 

Makes  more  work  for  teachers 

Home  a  poor  place  to  study 

Destroys  cooperative  instinct 

Pulls  weak  and  strong  pupils 
farther  apart 


Why  should  there  be  this  difference  of  opinion?  Perhaps  we 
can  dismiss  the  ideas  of  the  pupils  and  parents  as  those  of  laymen 
little  qualified  to  make  educational  evaluations*  but  we  still  have  to 
aocount  for  the  educators  dividing  so  evenly  on  the  matter*  Probably 
one  of  the  causes  for  this  diversity  of  opinion  lies  in  the  fact  that 
it  is  difficult  to  measure  such  intangible  things  as  honesty,  self- 
reliance*  and  initiative  and  even  when  means  are  found  to  evaluate 
these  characteristics  it  will  be  still  more  difficult  to  say  exactly 
■ir. hat  caused  the  development  of  these  traits  in  the  pupil. 

There  are  not  many  teachers  who  would  seriously  contend  that 
homework  would  make  all  their  students  neat*  honest*  industrious  and 
obedient,  nor  would  the  opponents  of  homework  olaim  that  all  their 
students  would  be  made  dishonest*  wasteful  and  careless  because  home¬ 
work  was  demanded  of  them.  At  most*  homework  is  but  one  of  a  set  of 
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contributing  factors  in  character  building. 

As  mentioned  previously  until  some  more  objective  means  is  found 
of  measuring  the  importance  of  such  contributing  factors*  the  best  course 
seems  to  be  to  list  the  effects  of  homework  on  these  characteristics  as 
doubtful. 

The  Elementary  Sohool  Journal  Volume  38*  page  194*  1937-38* 

sets  down  four  criteria  whioh  may  be  used  in  judging  the  worth  of  home- 
study: 

(1)  Effect  on  mastery  of  subject  matter  and  tool  skills  as  measured  by 
standardized  tests. 

(2)  Effect  on  children’s  non-school  learnings  including  experiences 
both  good  and  bad. 

(3)  Effect  on  morals*  character  and  sense  of  responsibility. 

(4)  Effect  on  freedom*  happiness  and  opportunity  to  get  worth-while 
experiences  during  evenings. 

In  so  far  as  it  is  possible  we  shall  try  to  use  these  criteria 
as  a  bases  for  evaluating  the  arguments  presented  for  and  against  the 
practice  of  home study. 


A.  Effects  on  Mastery  of  Subject  Matter  and  Tool  Skills  as  Measured 

by  Standardized  -  T-Sfits. 

Let  us  deal  with  the  claim  that  sohool  is  the  best  place  to 

study. 

TABLE  XXII 

PERCENTAGE  OF  PUPILS  TOO  ESTIMATE  THEY  CAN  STUDY  BEST 

AT  SCHOOL 


Grade 

Number  of  Replies 

Percentage 

VII 

260 

25.8 

IX 

212 

22.6 

XI 

192 

19.8 

The  replies  of  the  pupils  given  here  seem  to  corroborate  those 
given  in  Table  II  wherein  the  pupils  were  asked  if  they  thought  there 
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should  be  homework.  There  it  was  found  that  in  Grades  XI »  IX  and  VII » 
76fot  66. 5%  and  76/6  respectively  favored  homework  whereas  in  the  Table 
above  (XXII)  we  find  that  80.2$,  77.4/6  and  74*^6  for  Grades  XI?  IX  and 
VII  respectively  feel  that  they  can  study  best  at  home. 

This  opinion  is  not  at  all  in  line  with  the  opinion  of  teachers 
as  expressed  in  Table  XXIII: 


TABLE  XXIII 

PERCENTAGE  OF  TEACHERS  WHO  ESTIMATE  PUPILS  CAN  STUDY 

BEST  AT  SCHOOL 


Division 

Number  of  Replies 

Percentage 

II 

23 

91.5 

III 

54 

87 

rv 

42 

76.3 

Here  the  teachers  are  as  emphatic  in  their  belief  that  the 
pupils  can  study  best  at  school  as  the  pupils  are  that  they  can  do  best 
at  home.  It  would  be  interesting  to  find  why  the  teachers  are  of  this 
opinion.  Let  us  examine  Table  XXIV. 


TABLE  XXIV 

PERCENTAGE  OF  PUPILS  WHO  ESTIMATE  THAT  THE  PRESENCE  OF 
THE  TEACHER  IS  DISTURBING  WHEN  THEY  STUDY 


Grade 

Number  of  Replies 

Percentage 

VII 

243 

40.2 

IX 

214 

28. 

XI 

194 

44.9 

_ 

—  -  

The  above  table  indicates  that  pupils  are  not  greatly  disturbed 
by  the  presenoe  of  a  teacher  although  44.9^6  of  the  Grade  XI  group  felt 
the  teacher  did  disturb  them. 
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When  we  examine  Table  XXV  we  find  that  most  pupils  feel  that 
they  oan  do  better  work  when  absolutely  alone. 


TABLE  XXV 

PERCENTAGE  OF  PUPILS  WHO  FEEL  THEY  CAN  STUDY  BEST 
WHEN  ABSOLUTELY  ALONE 


Grade 

Number  of  Replies 

- — —  - - 

Percentage 

V 

279 

91 

VII 

259 

84 

IX 

194 

82 

XI 

193 

86.5 

. 

This  is  probably  the  explanation  for  the  apparent  contradiction 
indicated  in  Tables  XXII  and  XXIV*  It  would  seem  that  most  pupils  feel 
that  the  presence  of  a  teacher  does  not  disturb  them*  yet*  they  feel 
that  they  can  study  best  when  absolutely  alone.  Of  course  it  is  quite 
possible  that  there  are  disturbing  factors  in  a  schoolroom  such  as  pupil 
interruptions  and  other  class  noises  that  may  account  for  the  majority 
of  students  stating  that  they  prefer  to  study  at  home. 

"Hall  of  the  University  of  Virginia  questioned  1*731  grade  pupils 
as  to  whether  they  did  better  work  at  home  or  in  school j  556  favored  the 
school  and  1*176  the  home#  Of  1*010  high  school  students*  750  preferred 
their  home  and  250  the  school  as  the  place  to  stud y."Tr 

The  parents  were  questioned  concerning  whether  or  not  their 
children  seemed  to  ooncentrate  while  doing  their  homevrork: 


TABLE  XXVI 

PERCENTAGE  OF  PARENTS  WHO  FEEL  THAT  THEIR  CHILDREN 
CONCENTRATE  WHILE  DOING  HOMEWORK 


.  . — I 

Grade 

-  -  — —1 

Number  of  Replies 

Percentage 

V 

153 

89 

VII 

173 

89.6 

IX 

156 

86.5 

XI 

167 

86 
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The  above  table  indicates  that  the  parents  have  little  doubt 
but  that  their  children  do  concentrate  duing  their  study  periods  at 
home*  It  will  be  seen  however »  that  the  parents  do  not  make  a  prac¬ 
tice  of  helping  their  children  in  their  homework  (  Table  LXVTIl)  and 
since  less  than  half  of  the  parents  see  to  it  that  their  children  spend 
a  definite  amount  of  time  on  homestudy*  (  Table  LXVII)  it  would  seem 
that  it  might  be  argued  that  the  opinions  expressed  in  Table  XXXI  are 
not  very  valuable.  Then  too  before  concluding  that  children  can  and 
do  study  better  at  home  than  at  school  it  would  seem  that  some  compara¬ 
tive  objective  testing  needs  to  be  done* 

In  Teachers'  College  Record  Volume  39*  page  157,  1937-38  is 
reported  an  experiment  conducted  in  Grades  V  B»  VII  B  with  12*000  New 
York  City  children  as  subjects*  The  report  states  that  the  Grade  V  B 
class  and  the  Grade  VTI  B  class  were  each  divided  into  two  groups  about 
equal  in  numbers  and  so  selected  as  to  eliminate  environmental}  mental 
and  other  differences  as  far  as  possible.  One  group  of  Grade  V  B  pupils 
and  one  group  of  Grade  VII  B  were  given  compulsory  homework.  The  other 
half  of  each  Grade  was  given  voluntary  homework  only*  The  findings 
as  given  by  the  report  are  quoted  belowj 

(a)  "Compulsory  homework  in  the  fifth  grade*  male  and  female*  favors 
achievements  as  measured  by  a  battery  of  standardized  tests*  and  there 
is  a  tendency  for  this  difference  to  approach  significance." 

(b)  "Voluntary  homework  in  the  seventh  grade*  male  and  female*  favors 
achievement  as  measured  by  a  battery  of  standardized  tests*  but  the 
difference  is  so  slight  as  to  be  insignificant.  Certainly  from  this 
data  one  cannot  argue  that  either  oompulsory  or  voluntary  homework 
leads  to  greater  academio  accomplishment  in  the  seventh  grade." 

Another  experiment  is  reported  in  the  Elementary  School  Journal* 
Volume  38*  page  194*  1937-38.  This  survey  was  carried  out  by  J.  A. 
Carmichael  in  El  Segundo  Grammar  Sohool*  El  Segundo*  California.  Here 
Gradea  V  B  to  VIII  A  were  studied  over  a  six  year  period*  During  the 
first  three  years  homework  was  required  of  the  students  but  during 
the  last  three  year  period  no  formal  home study  was  done.  The  results 
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were  measured  each  year  by  the  Stanford  Achievement  tests*  Grade  place¬ 
ment  norms  were  used  as  a  basis  for  the  comparison  of  results  over 
both  periods.  The  grade  placement  norms  were  compared*  not  only  on 
the  basis  of  composite  scores  for  the  whole  test;  but  also  on  the 
basis  of  the  scores  for  different  parts  of  the  test  that  were  constant 
during  the  six  year  period. 


TABLE  XXVII 

GRADE  PLACEMENT  ON  STANFORD  ACHIEVEMENT  TEST  ADMINISTERED 
TO  PUPILS  FOR  THREE  YEARS  WITH  HOMESTUDY  AND  FOR 
THREE  YEARS  AFTER  HOMESTUDY  WAS  ABOLISHED 


Grade 

Grade  Placement 

Averages  of  Three  Yearly  Testings 

Difference 

With  Home study 

Without  Home study 

Expressed  in 
School  Years 

Expressed  in 
School  Days 

V  B 

5.63 

5.37 

0.26 

5.2 

V  A 

5.87 

6.00 

-  .13 

-  26 

VI  B 

6.77 

6.37 

.40 

80 

VI  A 

6.90 

7.03 

-  .13 

-  26 

VII  B 

7.60 

7.73 

-  .13 

-  26 

VII  A 

7.83 

8.07 

-  .24 

-  48 

VIII  B 

9.07 

8.70 

.37 

74 

VIII  A 

9.43 

9.40 

0.03 

6 

Average 
of  Grade 
Aver¬ 
ages 

7.39 

7.33 

0.05 

11 

Average 
for  all 
pupils 
in  Gr’s 
VB-VIIIA 

7.37 

— 

7.33 

t 

0.04 
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TABLE  XXVIII 

GRADE  PLACING  ON  SEPARATE  PARTS  OF  STANFORD  ACHIEVEMENT  TEST 
EARNED  BY  PUPILS  DURING  THREE  YEARS  WITH  HOMESTUDY  AND 
THREE  YEARS  AFTER  HOMESTUDY  WAS  ABOLISHED 


Test 

Grade 

Placement 

Difference 

Average  of  3 
Yearly  Test¬ 
ings  With 
Homestudy 

Average  of  3 
Yearly  Test¬ 
ings  Without 
Homestudy 

Expressed  in 
School  Years 

Expressed  i 
School  Days 

Paragraph  Meaning 

7.70 

7.70 

0.00 

0 

Word  Meaning 

7.27 

7.50 

-  .23 

-  48 

Spelling 

7.17 

6.93 

.24 

48 

Language  Usage 

7.73 

7.63 

.10 

20 

Literature 

7.50 

7.40 

.10 

20 

History  and  Civics 

7.47 

7.20 

.27 

54 

Arithmetic 

Reasoning 

7.43 

7.10 

.33 

66 

Arithmetic 

Computation 

7.73 

8.03 

-  . -  ■ 

-  .30 

-  60 

Average 

7.50 

7.44 

0.06 

13 

Composite  Scores 
in  Whole  Test 

7.37 

1 

7.33 

_ 

: 

0.04 

8 

Analysis  of  Tables  XXVII  and  XXVIII  shows  that  there  is  no 
significant  difference  in  achievement  between  the  two  groups  as  measured 
by  the  Stanford  Test.  The  net  difference  ranges  from  8  to  13  days. 
However  this  difference  represents  the  ohange  during  the  total  time  that 
homestudy  was  used  with  measurements  taken  after  first?  second  and  third 
years  of  use.  Thus  the  difference  is  to  be  interpreted  as  a  loss  of 
from  8  to  13  days  over  an  average  period  of  two  years  of  school  time 
or  a  loss  of  from  4  to  6|-  days  per  year.  This  difference  is  too  small 
to  be  significant. 

From  the  Neiw  York  and  the  El  Segundo  surveys  mentioned  here? 
it  would  seem?  that  a  fair  conclusion  would  be  that  there  is  no  proof 
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that  formal  horaestudy  in  the  later  elementary  and  intermediate  grades 
helps  the  child  to  learn  moro  than  he  would  without  it*  This  being 
the  case»  one  of  the  main  contentions  of  those  teachers  who  support 
homework  --  that  the  ohild  who  does  study  at  home  is  helped  in  his 
work  --  falls  down  -  so  far  as  the  grades  tested  (VII-VIII  inclusive) 
are  concerned* 

In  the  secondary  school  the  situation  may  not  be  the  same.  In 
fact  the  evidence  that  is  presented  in  this  report  (p.,S2ff.)  would  lead 
one  to  conclude  that  the  opposite  situation  pertains  in  the  higher 
grades. 

B.  Effect  on  Children^  Non-sohool  Learnings  Including  Experiences 

Both  Good  and  Bad. 

The  teachers  were  asked  for  their  opinions  as  to  whether  or  not 
homework  was  of  any  value  to  the  child  in  that  he  had  to  do  his  own 
planning  and  organizing. 

TABLE  XXIX 

PERCENTAGE  OF  TEACHERS  WHO  CONSIDER  HOMEWORK  OF  VALUE 

IN  THAT  IT  TEACHES  THE  CHILD  TO  DO  HIS  OWN  ORGANIZING 


Division 

Number  of  Replies 

Percentage 

II 

32 

75 

III 

51 

84.2 

IV 

41 

83 

The  above  replies  are  very  definitely  in  the  affirmative* 
Evidently  teachers  feel  that  there  i3  a  certain  amount  of  training 
in  the  doing  of  specific  tasks* 
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TABLE  XXX 

PERCENTAGE  OF  PUPILS  WHO  CONSIDER  HOMEWORK  IS  OF  VALUE 
IN  THAT  IT  TEACHES  THEM  TO  DO  THEIR  OWN  ORGANIZING 


Grade 

Number  of  Replies 

Percentage 

VII 

255 

44.3 

IX 

194 

67 

XI 

192 

1 

80.9 

l  . 

The  attitude  of  the  pupils  to  the  same  problem  is  set  forth  in 
Table  XXX.  The  pupils*  particularly  the  senior  students*  seem  to  feel 
that  the  doing  of  homework  has  value*  in  that  it  teaches  them  how  to  plan 
and  organize  their  own  work.  However*  since  the  percentage  of  positive 
answers  given  by  the  Grade  XI  pupils  is  2$  below  that  given  by  the 
teachers  for  Division  IV  and  since  this  difference  increases  to  28f0 
in  Division  III  (average  of  Grades  VII  and  IX  responses)  there  are  a 
greater  proportion  of  pupils  who  have  their  doubts  as  to  the  value  of 
home study  than  there  are  of  teachers. 

It  is  s  emetines  argued  that  homework  interferes  with  the  culti¬ 
vation  of  desirable  out-of-school  activities.  Table  XXXI  indicates 
the  children’s  responses  to  a  query  concerning  hobbies. 


TABLE  XXXI 

PERCENTAGE  OF  PUPILS  WITH  HOBBIES 


Grade 

Number  of  Replies 

Percentage 

V 

287 

86 

VII 

260 

82 

IX 

209 

74 

XI 

190 

72.5 
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It  is  evident  from  an  examination  of  the  above  tablo  that  most 
Alberta  students  have  a  hobby  to  which  they  may  turn  during  their 
leisure*  However  there  is  one  interesting  feature  of  the  tabulation 
which  should  not  escape  our  notioe.  The  percentage  of  Grade  V  students 
with  hobbies  is  highest*  This  percentage  lowers  consistently  as  the 
children  pass  through  the  grades*  Until  at  the  Grade  XI  level*  less 
than  three  quarters  say  they  have  a  hobby*  This  drop  may  be  attributed 
to  various  oauses*  such  as  increased  social  activity*  or  it  may  be  due 
to  heavier  homework  requirements.  In  any  event*  it  seems  deplorable 
that  ohildren  should  drop  their  hobbies  at  an  age  when  the  cultivation  of 
wholesome  forms  of  leisure  are  so  neoessary. 

C*  Effect  on  Morals*  Character  and  Sense  of  Responsibility. 

The  most  popular  reason  given  by  teachers  for  their  support  of 
homework  was  a  moral  one  —that  it  increased  the  child’s  responsibility 
and  aided  his  capacity  to  do  individual  work.  Let  us  examine  these 
olaims* 

Does  homework  increase  the  child’s  sense  of  responsibility?  Let 
us  refer  here  to  the  investigation  that  was  carried  out  at  the  El  Segundo 
Grammar  School  whioh  has  been  mentioned  previously.  (Tables  XXVII* 

XXVIII)*  The  report  states  that  records  were  kept  of  the  achievements 
of  the  El  Segundo  students  after  they  had  left  the  Grammar  School  and 
gone  to  the  El  Segundo  High  School.  It  was  found  that  93  of  the  stu¬ 
dents  who  graduated  from  the  grammar  school  over  a  period  of  three  years 
and  who  had  done  homework  while  in  attendance  there*  earned  average  marks 
of  2.63  expressed  as  grade  points  at  El  Segundo  High  Sohool.  Then*  after 
homework  was  abolished  in  the  grammar  school*  133  pupils  entered  high 
sohool  in  the  next  three  year  period*  earning  average  marks  of  2.22 
grade  points.  This  difference  was  found  to  be  too  great  to  possibly 
be  accounted  for  by  chance  since  it  is  4.9  times  the  standard  error. 

Since  the  average  marks  of  all  pupils  at  the  high  sohool  remained  constant 
this  difference  oannot  be  accounted  for  by  a  general  lowering  in  stand¬ 
ards  at  the  high  sohool.  It  would  appear  that  the  first  set  of  students 
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aoquired  oertain  habits  that  had  oarried  over  into  high  school  and  had 
worked  to  the  students'  advantage  in  obtaining  marks. 

Pupils  and  parents  were  asked  if  they  thought  compulsory  home¬ 
work  was  good  for  students  for  any  other  reason  than  that  it  might 
help  in  school. 

TABLE  XXXII 

PERCENTAGE  OF  PUPILS  WHO  CONSIDER  COMPULSORY  HOMEWORK  OF  VALUE  FOR 
OTHER  REASONS  THAN  THAT  IT  MAY  HELP  THEM  PASS  THEIR 


EXAMINATIONS 

Grade 

Number  of  Replies 

Percentage 

rx 

178 

30.3 

XI 

157 

41.4 

TABLE  XXXIII 

PERCENTAGE  OF  PARENTS  WHO  CONSIDER  THAT  COMPULSORY  HOMEWORK  IS  OF 

VALUE  FOR 

OTHER  REASONS  THAN  THAT  IT  MAY  HELP  THE  CHILD 

IN  HIS  SCHOOL  WORK 

Grade 

Number  of  Replies 

Percentage 

V 

152 

46 

VII 

137 

54.6 

IX 

142 

55 

XI 

162 

i - - — 

46.5 

The  Grade  V  replies  were  omitted  in  Table  XXX  and  the  Grade 
V  and  VII  replies  are  omitted  in  Table  XXXII.  These  questions  were 
answered  by  so  few  of  the  pupils  of  these  grades  that  it  was  felt  that 
it  would  be  unfair  to  report  them. 

The  replies  of  the  pupils  in  Table  XXXII  indicate  that  the 
majority  do  not  feel  that  tie  doing  of  oompulsory  homework  is  of  moral 
value.  However  the  parents  are  more  ino lined  to  attaoh  moral  signifi¬ 
cance  to  the  doing  of  oompulsory  tasks  since  between  46  to  55  per  cent. 
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of  them  feel  that  homestudy  can  be  justified  on  other  than  educational 
grounds  (Table  XXXIII)* 

It  is  often  urged  that  homestudy  stimulates  the  child  to  put 
forth  strong  individual  efforts*  However  educationalists  to-day  attempt 
to  develops  a  cooperative  attitude  in  the  child.  May  there  not  be  some 
danger  that  the  setting  of  formal  homework  will  serve  to  counteract 
such  efforts?  In  this  connection  let  us  quote  onoe  more  from  the  Mem¬ 
orandum  of  the  National  Union  of  Teachers. 

"Bound  up  with  the  question  of  oo-operation  i6  another  cause 
for  disoussion.  In  many  schools  a  rule  exists  that  all  home¬ 
work  must  represent  the  pupil’s  own  unaided  effort?  and  the 
stigma  of  dishonesty  readily  attaches  to  those  who  give  or 
receive  help*  Instead  of  trying  to  train  children  to  repress 
a  perfectly  healthy  instinct*  might  we  not  hope  to  bring  about 
a  more  natural  state  of  affairs  and  gain  much  by  training  even 
juniors  to  distinguish  between  the  use  and  abuse  of  a  legiti¬ 
mate  aid  to  knowledge?"  (1) 

Teachers  were  also  asked  if  they  considered  that  homestudy  pre¬ 
vented  children  from  loitering  about  the  streets. 


TABLE  XXXIV 

PERCENTAGE  OF  TEACHERS  WHO  THINK  HOMEWORK  IS  OF  VALUE  IN  PREVENTING 
CHILDREN  LOITERING  ABOUT  THE  STREETS 


Division 

Number  of  Replies 

Percentage 

II 

27 

59.2 

III 

49 

47 

IV 

51 

62.8 

The  replies  indicate  that  although  a  majority  feel  that  home¬ 
work  acts  as  a  deterrent  against  loitering*  that  there  are  between  37.2$ 
to  53$  who  think  that  homework  has  no  effect*  The  Alberta  teaohers  who 
favor  homework  do  not  seem  to  stress  moral  arguments  as  muoh  in  support 
of  their  opinion  as  do  teaohers  in  other  places. 
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D*  Effect  on  Freedom,  Happiness  and  Opportunity  to  Get  Worth  While 

Experiences. 

Does  the  fact  that  a  child  does  homework  interfere  greatly  with 
his  leisure  time?  We  have  seen  that  in  most  oases  where  homework  was 
given  in  English  schools  that  teachers  increased  rather  than  decreased 
week-end  assignments.  Alberta  teachers  were  questioned  to  determine  their 
attitude  on  this  point. 


TABLE  XXXV 

PERCENTAGE  OF  THOSE  TEACHERS  WHO  GIVE  HOMEWORK*  WHO  IN  MAKING  WEEK¬ 
END  ASSIGNMENTS  INCREASE,  DIMINISH  OR  LEAVE  UNCHANGED, 

THE  USUAL  AMOUNT 


Division 

-  — ... 

No.  of  Replies 

Percentage 

Yftio 

Increase 

: 

Percentage 

Who 

Diminish 

_ — - -  ■ 

Percentage  Who 
Leave 
Unchanged 

II 

23 

17.4 

56.5 

26.1 

III 

50 

16 

58 

26 

IV 

49 

14.3 

_ 

36.8 

49 

An  examination  of  this  table  indicates  that  the  majority  of 
teachers  of  Divisions  II  and  III  try  to  reduoe  week-end  assignments. 
However  approximately  half  of  the  teachers  of  Divison  IV  make  no  dis¬ 
tinction  between  the  week-end  assignments  and  those  for  week  days. 

Only  14.3^  of  the  secondary  school  teachers  increase  the  assignments 
for  the  week-end.  From  this  we  may  conclude  that  the  average  student 
in  Alberta  has  considerable  freedom  from  school  work  over  the  week-end. 
How  does  the  child  spend  his  out-of-school  time?  An  examination  of 
the  following  table  will  give  us  some  idea  of  this. 
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TABLE  XXXVI 

ACTIVITIES  ON  WHICH  PUPILS  ESTIMATE  THEY  SPEND  ONE 
OR  MORE  HOURS  PER  WEEK 


Grade 

No,  of  Replies 

Activities 

Percentage  of  Pupils 
Listing  Activities 

V 

232 

(a)  Reading  Books 

58.4 

(b)  Sports 

56.7 

(o)  Reading  Papers 

53.9 

(d)  Housework 

51 

(e)  Chores 

38.3 

(f)  Clubs 

29.6 

VII 

256 

(a)  Reading  Papers 

87 

(b)Reading  Books 

75 

(c)Sports 

71.3 

(d)Housework 

56.1 

rx 

211 

(a)Reading  Papers 

78.5 

(b) Sports 

68 

(o)Reading  Books 

67 

(d) Chores 

63 

(e)Housework 

52.6 

XI 

195 

(a)Reading  Papers 

85 

(b) Sports 

69 

(c)Reading  Books 

64 

(d)Housework 

63 

(e) Chores 

43 

(f  ) Clubs  and  Scouts 

36.4 

It  is  interesting  to  note  that  in  the  oase  of  pupils  of  all 
four  grades  reading  papers  is  listed  high  among  out-of-3chool  activities; 
reading  of  books  and  participation  in  sports  are  in  every  case  listed 
above  chores  or  housework*  It  may  be  argued  that  the  two  items  chores 
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and  housework  should  be  grouped  as  one.  However  generally  speaking 
boys  mentioned  doing  ohores  and  girls  doing  housework*  although  of 
course  there  were  oases  where  both  tasks  were  listed. 

TABLE  XXXVII 

ACTIVITIES  UPON  WHICH  PARENTS  ESTIMATE  PUPILS  SPEND 
ONE  OR  MORE  HOURS  PER  WEEK 


Grade  No.  of  Replies  Activities 

Percentage  of 
Parents  List¬ 
ing  Activity 

V 

202 

(a)  Helping 

56 

(b)  Reading  Books 

49.5 

(c)  Sports 

45 

(d)  Chores 

42.6 

(e)  Reading  Papers 

39 

(f)  Music 

27 

VII 

131 

(a)  Helping 

59 

(b)  Reading  Papers 

59 

(c)  Reading  Books 

57 

(d)  Sports 

53 

(e)  Chores 

51.4 

(f)  Scouts 

38.6 

IX 

163 

(a)  Helping 

60 

(b)  Sports 

58 

(c)  Reading  Papers 

68 

(d)  Reading  Books 

47 

(e)  Chores 

48.5 

(f)  Clubs  and  Scouts 

30.3 

(g)  Musio 

27.3 
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TABLE  XXXVII  (Continued) 

Grade 

No.  of  Replies 

Activities 

Percentage  of 
Parents  List¬ 
ing  Activity 

XI 

180 

(a)  Reading  Papers 

66 

(b)  Helping 

60 

(c)  Reading  Books 

54 

(d)  Musio 

34 

(e)  Clubs 

34 

(f)  Sports 

34 

(g)  Chores 

34 

(h)  Delivering  Papers 

6 



1 _ - 

1 

When  we  examine  the  above  table  we  find  that  the  parents  list 
about  the  same  items  in  much  the  same  order  as  the  pupils  save  that 
helping  comes  considerably  higher  than  before.  Evidently  the  life  of 
the  average  Alberta  child  is  not  one  round  of  continual  drudgery.  There 
are  varied  activities  in  which  he  plays  a  part.  Thus  it  would  seem  that 
the  practice  of  homework  cannot  be  justified  solely  on  the  grounds  that 
it  gives  the  child  something  to  do.  That  is*  it  must  be  established  that 
homework  has  inherent  values  of  its  own*  since  it  competes  with  worth¬ 
while  activities  that  the  normal  child  would  turn  to  in  his  our-of-school 
time*  if  left  free  to  do  so. 

Parents  were  asked  to  state  how  much  time  their  children  spent 
in  loitering  about  town.  It  is  interesting  to  know  that  in  only  a  very 
few  cases  did  the  parents  fill  in  this  blank. 

It  is  often  olaimed  that  homework  is  injurious  to  the  child  in 
that  it  prevents  him  from  getting  enough  sleep*  causes  him  to  worry  over 
his  lessons  and  curtails  his  outdoor  exercise. 

Two  of  these  questions  and  their  replies  are  set  forth  below: 
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TABLE  XXXVIII 

PERCENTAGE  OF  PARENTS  WHO  ESTIMATE  THAT  THE  PRESENT 
AMOUNT  OF  HOMEWORK  IS  INJURIOUS  TO  THE  CHILD'S  HEALTH 


Grade 

Number  of  Replies 

Percentage 

V 

184 

3.8 

VII 

176 

0 

IX 

159 

6.3 

XI 

167 

1.9 

TABLE  XXXIX 

PERCENTAGE  OF  PARENTS  WHO  ESTIMATE  THAT  THE  PRESENT 
AMOUNT  OF  HOMEWORK  PREVENTS  THE  CHILD  FROM  GETTING 
SUFFICIENT  OUTDOOR  EXERCISE 


Grade 

Number  of  Replies 

Percentage 

V 

180 

7.3 

VII 

174 

3.9 

IX 

148 

8.1 

XI 

167 

■ 

26.2 

In  both  of  these  tables  the  figures  are  definite  enough  to 
allow  us  to  conclude  that  the  parents  of  children  in  Grades  V>  VII  and 
IX  do  not  consider  homework  interferes  greatly  with  the  physical  health 
or  the  outdoor  exercise  of  the  child* 

The  picture  presented  by  the  parents  of  Grade  XI  students  is 
considerably  different*  Here  approximately  one  quarter  of  the  parents 
felt  that  homework  did  interfere  with  the  normal  bodily  activities  of 
the  child.  This  difference  of  opinion  from,  that  of  the  parents  of  chil¬ 
dren  in  the  lower  grades  is  undoubtedly  due  to  the  increased  demands 
of  homework  upon  the  time  of  the  student  in  the  secondary  school. 
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TABLE  X  L 

PERCENTAGE  OF  PARENTS  WHO  ESTIMATE  THAT  THEIR 
CHILDREN  WORRY  OVER  THEIR  HOMEWORK 


Grade 

Numbef  of  Replies 

Percentage 

V 

183 

19,1 

VII 

175 

25.1 

DC 

160 

25 

XI 

169 

34.8 

The  replies  of  the  parents  to  the  query  concerning  whether  the 
child  worried  over  his  homework  are  even  more  significant.  It  would 
be  profitable  to  attempt  to  find  what  the  causes  of  this  worry  are  in 
order  that  steps  might  be  taken  to  eliminate  it.  Again  the  strain  is 
evidently  greatest  in  the  senior  grades, 

TABLE  XLI 

PARENTS*  ESTIMATES  OF  THE  AMOUNT  OF  SLEEP  A  CHILD 
GETS  PER  NIGHT 


Number  of  Hours  per  Night 

Grade 

Number  of  Replies 

Minimum 

Maximum 

Average 

V 

178 

8 

12 

9s  55 

VII 

170 

8 

12 

9s  36 

IX 

159 

7 

11 

9:15 

XI 

 j 

137 

. 

6 

11 

8:30 

Since  it  is  sometimes  argued  that  homework  interferes  with 
the  ohild*s  sleep  requirements*  the  parents  were  asked  to  indicate 
the  amount  of  sleep  their  children  were  able  to  get.  It  would  seem 
from  an  examination  of  the  averages  contained  in  the  above  table  that 
Alberta  children  are  getting  sufficient  sleep.  There  were  two  cases 
reported  where  Grade  XI  ohildren  were  getting  as  little  as  six  hours 
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sleep  but  certainly  these  are  rare  exceptions. 


TABLE  XLII 

PERCENTAGE  OF  PARENTS  WIO  FIX  A  TIE  BY  WHICH 
THEIR  CHILDREN  MUST  BE  IN  BED 


Grade 


V 

VII 

IX 

XI 


Number  of  Replies 

Percentage 

196 

83 

148 

73 

149 

65.1 

166 

43.6 

The  parents  were  also  asked  about  the  regularity  of  bed  time 
that  they  set  for  their  children.  Table  XLII  might  be  used  to  support 
an  argument  to  the  effect  that  the  home  is  losing  its  control  over  the 
high  school  child.  The  fact  that  only  43*5%  of  the  parents ?who  replied? 
answered  "yes"  to  this  question?  raises  an  interesting  problem  in  the 
field  of  social  relations. 

Thus  in  concluding  section  D  it  would  seem  that  from  the  argu¬ 
ments  here  presented  that  so  far  as  Alberta  is  concerned;  homework  has 
had  no  very  unwholesome  effeot.  It  would  also  seem  fair  to  conclude 
that  sinoe  the  average  child  has  a  number  of  worth-while  activities  to 
Mich  he  devotes  his  out-of-school  tim^  homework  cannot  be  justified 
solely  on  the  ground  that  it  gives  the  child  something  to  do  in  the 
evenings.  In  this  connection  let  us  quote  the  opinion  expressed  by  a 
school  inspector  and  by  a  Grade  XI  student. 

"It  was  my  constant  view  expressed  to  teachers  while  inspect¬ 
ing?  that  homework  in  t  he  formal  sense  should  not  be  given  to 
children  in  the  elementary  s  ohool  on  the  score  that  children 
were  entitled  to  a  reasonable  amount  of  free  time  whioh  they 
might  utilize  as  they  saw  fit  for  hobbies  and  the  innumerable 
personal  interests  which  bring  joy  and  happiness  to  the  growing 
boy  or  girl.  It  applies  with  espeoial  force  in  the  case  of  rural 
children?  Mo  too  often  must  lose  an  hour  or  two  daily  walking 
to  and  from  school?  and  Mo  have  a  few  chores  to  do;  thus  there 
is  too  little  opportunity  to  skate?  to  swim?  to  build  model 
aeroplanes?  to  knit?  or  to  practice  on  an  instrument. 

"It  seems  to  me  always  to  resolve  itself  into  the  old  question 
of  what  Mings  are  of  most  worth?  and  I  felt  that  though  there 
might  be  numerous  things  from  the  sohool  programme  Mich  the 
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child  might  never  assimilate  without  some  out  of  sohool  time* 
that  perhaps  from  the  standpoint  of  the  development  of  a 
healthy,  happy  and  effective  citizenry  these  other  things 
should  have  their  place  leaving  the  school  to  do  the  best  it 
could  in  its  five  hours  a  day.  W.H. Swift,  Inspector  of  Schools. 

Here  is  what  an  Edmonton  High  School  boy  has  to  say: 

"Homework,  if  taken  too  seriously,  tends  to  narrow  the  interest 
of  youth.  If  eliminated  as  compulsory*  students  would  find  it 
possible  to  participate  in  definitely  organized  group  activit¬ 
ies,  such  as  dramatics,  in  the  evenings,  which  they  now  find 
impossible,  or  which,  if  they  do,  are  done  at  tremendous  sac¬ 
rifice  to  the  present  academic  demands.  The  direct  effects  of 
the  present  system  is  to  discourage  many  cultural  activities, 
which,  I  believe,  are  most  essential." 

The  claim  is  often  made  that  homework  helps  the  teacher  in  keep¬ 
ing  his  class  together,  that  is*  that  when  homestudy  supplements  the 
sohool  work  of  the  weaker  members  of  a  class  it  enables  them  to  keep  up 
with  their  more  intelligent  classmates.  In  this  connection  it  wrill  be 
profitable  to  examine  two  tables  given  here  from  the  replies  of  the 
teachers: 


TABLE  XLIII 

TEACHERS*  ESTIMATES  OF  THE  NUMBER  OF  HOURS  PER  WEEK  SPENT 
ON  HOMEWORK  BY  THEIR  THREE  BEST  PUPILS 


Number  of  Hours  per  Week 


Division 

Number  of  Replies 

Minimum 

Maximum 

Average 

II 

23 

0 

6 

1:59 

III 

50 

0 

7 

2:02 

IV 

49 

l  j 

% 

22 

i 

9:39 

TABLE  XL IV 

TEACHERS’  ESTIMATES  OF  THE  NUMBER  OF  HOURS  PER  WEEK  SPENT 
ON  HOMEWORK  BY  THEIR  THREE  WEAKEST  PUPILS 


— - 

Number  of  Hours  per  Week 

Division 

Number  of  Replies 

Minimum 

Maximum 

Average 

II 

22 

0 

li 

o:48 

III 

53 

0 

5 

1:08 

IV 

_  _ 1 

52 

i 

0 

1 _ 1 

8 

\,  _ 1 

1:20 
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From  the  data  presented  it  is  evident  that  rather  than  being 
an  aid  to  slow  pupils*  home study  actually  acts  to  throw  the  weaker 
pupils  further  behind*  since  their  more  brilliant  classmates  aotually 
do  more  homework  than  they  do.  It  may  be  argued  that  this  evil  could 
be  overcome  by  assigning  homework  to  the  weaker  pupils  only.  However* 
either  this  is  not  the  present  practice  or  else  the  brighter  students 
do  the  assignments  anyway  for  the  table  definitely  indicates  that  the 
better  pupils  do  from  2  to  7  times  as  much  as  the  weaker  ones. 

It  is  pretty  generally  admitted  that  homestudy  does  throw  a 
small  amount  of  work  and  inconvenience  upon  the  parent.  It  is  also 
argued  that  it  makes  more  work  for  the  teachers.  The  replies  of  the 
teachers  throw  some  light  on  this  point.  In  Table  XXI  it  should  be 
noted  that  among  the  objections  raised  against  homework  by  the  teachers* 
that  "Labor  of  Checking"  stands  fourth  in  the  list  with  a  weighting  of 
8.4.  It  oannot  be  concluded  that  this  point  is  a  very  strong  one* 

However  the  third  reason  given  was  that  "  Homework  is  not  well  done." 

This  received  a  weighting  of  6.6  .  If  we  assume  that  since  homework 
is  not  well  done  it  requires  extra  work  on  the  part  of  the  teacher  to 
have  the  work  done  properly  we  see  that  there  is  some  basis  to  the  claim 
since  the  weighting  is  now  8*4  plus  8.6  or  17. 

Perhaps  we  should  attempt  some  summary  of  the  advantages  and  dis¬ 
advantages  of  homework  before  we  conclude  this  section.  On  the  basis  of 
the  evidence  produced  it  would  seem  possible  to  draw  some  conclusion 
concerning  the  claims  set  forth  in  the  Pros  and  Cons  given  on  page  43. 
That  the  group  labelled  "doubtful"  is  larger  than  the  others  is  to  be 
expected  since  many  of  the  claims  were  of  a  subjective  nature  and  oannot 
be  easily  disposed  of.  It  should  also  be  remembered  that  these  con¬ 
clusions  are  drawn  with  the  Alberta  situation  in  mind  and  therefore 
cannot  be  interpreted  too  generally. 
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TABLE  XLV 

PROS  AND  CONS  OF  HOMEWORK  SHOWING  WHETHER  CONTENTIONS 
HAVE  BEEN  ESTABLISHED,  DISESTABLISHED 
OR  LEFT  DOUBTFUL 


Pros 

Results  of  Homework 

1 

Cons 

Results  of  Homework 

Established 

Habits  of  Industry 

Poor  Study  Habits 

Interest  of  Parents 

MoreWork  for  Teachers 

Keeps  Children  at  Home 

Keeps  Child  Employed 

Where  There  are  no  Choree 

Keeps  Children  off  the 

Streets 

Pulls  Weak  and  Strong 

Pupils  Farther  apart 

Unestablished 

Less  Work  for  Teachers 

No  Time  for  Play 

Makes  Child  Independent 

Keeps  Weak  and  Strong 

Pupils  Together 

Stops  Participation  in 

Hobbies,  Music  and  Art 

Makes  Child  a  Social  Misfit 

No  Conclusion 

Responsibility  and  Initiative 

Reliance  on  Others 

Child  Uses  Time  to  Advantage 

Waste  of  Time 

Child  does  More  Work 

Child  does  Less  Work 

Honesty 

Lying  and  Deceit 

Neatness 

Carelessness 

Obedience 

Home  is  the  Best  Place  to  Study 

Causes  Work  and  Worry 
for  Parents 

Feeling  of  Oppression 

Destroys  cooperative  Instinct 
Home  is  a  poor  place  to  Study 
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The  Conditions  Under  Which  Homework  Is  Done 

In  this  seotion  we  shall  attempt  to  find  what  teachers  ex¬ 
pect  of  pupils  concerning  homework  and  how  well  the  assignments  are 
made.  We  shall  also  give  some  attention  to  the  physical  conditions 
under  which  homework  is  done  in  Alberta. 

As  mentioned  earlier  homework  is  not  all  of  the  same  kind. 
Using  the  classification  that  has  been  given  earlier  (p.  25)  the 
teachers  irere  asked  to  indicate  the  type  of  homework  done  by  their 
pupils. 

TABLE  XLVI 

NUMBER  OF  TEACHERS  INDICATING  TYPES  OF  HOMEWORK 
DONE  BY  THEIR  PUPILS 


Types  of  Homework  and  Frequency  of  Use 

Division 

No. of  Replies 

Remedial 

Self- 

Assigned 

Free 

Preparation 

Disciplinary 

II 

35 

21 

19 

20 

2 

III 

54 

35 

23 

44 

6 

IV 

55 

17 

14 

1 _ _ _ 

51 

I - : _ 

10 

L _ - _ . 

Evidently  the  old  idea  of  work  for  work's  sake  is  not  much 
in  favor  with  Alberta  teaohers.  The  two  most  popular  forms  to-day > 
from  the  teachers'  point  of  view*  are  Free  Preparation  and  Remedial 
in  the  order  named.  This  is  in  marked  contrast  with  what  is  being 
done  in  England  as  reported  earlier  (p.  17)  where  most  of  the  work  is 
of  the  written  type.  The  teachers  were  questioned  concerning  the  method 
of  assignment.  As  will  be  seen  from  Table  XLVII  very  f ew  homestudy 
assignments  are  being  made  without  some  introductory  work  having  pre¬ 
ceded  it.  This  practice  is  in  line  with  ourrent  pedagogical  recommen¬ 
dations. 
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TABLE  XLVII 

PERCENTAGE  OF  TEACHERS  WHOSE  PUPILS  IN  DOING  HOMEWORK 
(1)  PREPARE  NEW  WORK  (2)  CONTINUE  WORK  BEGUN  IN  SCHOOL 


1 

Division  No. 

of  Replies 

Percentage  Who 
Prepare 

New  Work 

Percentage  Who 
Continue  Work 

Begun  in  Sohool 

II 

__  . 

36 

13.9 

86.1 

III 

53 

18.9 

79.2 

IV 

53 

17 

81.2 

The  pupils  too*  were  asked  about  the  homework  assignments. 


TABLE  XLVII I 

PERCENTAGE  OF  PUP  IIS  WHO  FEEL  THAT  TEACHERS  INDICATE 
CLEARLY  HOW  HOMEWORK  ASSIGNMENTS  ARE  TO  BE  DONE 


Grade 

Number  of  Replies 

Percentage 

VII 

255 

82.5 

IX 

186 

81.3 

XI 

179 

75.5 

TABLE  XL IX 

PERCENTAGE  OF  PUILS  WHO  FEEL  THAT  TEACHERS  EXPLAIN  THE 
DIFFICULT  PARTS  OF  HOMEWORK  ASSIGNMENTS 


Grade 

- - - - - — 

Number  of  Replies 

Percentage 

VII 

260 

68.5 

IX 

175 

80 

XI 

99 

, _ : _ 

81.9 
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These  replies  indioato  that  the  teaohers  of  Alberta  make  a 
pretty  good  job  of  home3tudy  assignments.  The  pupils  leave  little 
doubt  that  the  assignments  are  for  the  most  part  specific*  clear  and 
sufficiently  -well  explained  to  make  completion  a  reasonable  task. 

What  the  pupils  say  concerning  the  homework  assignments  is 
corroborated  by  the  parents  in  Tables  L  and  LI. 

TABLE  L 

PERCENTAGE  OF  PARENTS  WHO  FEEL  THAT  THEIR  CHILDREN 
UNDERSTAND  THEIR  HOMEWORK 


Grade 

Number  of  Replies 

Peroentage 

V 

193 

90.3 

VII 

176 

92 

IX 

146 

91 

XI 

177 

86.5 

TABLE  LI 

PERCENTAGE  OF  PARENTS  WHO  FEEL  THAT  THEIR  CHILDREN 
UNDERSTAND  THE  SCHOOL  WORK  UPON  WHICH  THE  HOME¬ 
WORK  IS  BASED 


Grade 

Number  of  Replies 

Percentage 

V 

171 

91.2 

VII 

171 

93.7 

IX 

158 

95 

XI 

168 

96 

In  both  these  tables  the  parents  indioato  that  they  have  no 
doubt  that  the  ohildren  clearly  understand  the  homework  assignments. 
The  parents  were  also  questioned  in  a  general  manner  as  to  the  type  of 
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homework  that  their  ohildren  did.  Thus  we  see  from  the  table  below  that 
most  pupils  do  homework  of  tiie  Self-Assigned  type. 


TABLE  LI I 

PERCENTAGE  OP  PARENTS  WHO  INDICATE  THAT  THEIR  CHILDREN 
DO  SOME  HOMEWORK  THAT  HAS  NOT  BEEN  ASSIGNED 


Grade 

Number  of  R  eplies 

l 

Percentage 

V 

184 

45.1 

VII 

178 

51.6 

DC 

159 

57.2 

XI 

173 

— 

62.5 

_ 

It  is  sometimes  oharged  that  in  schools  where  the  teaching  is 
departmentalized  that  some  teachers  monopolize  the  homework  time  of 
the  pupils  under  them* 

In  the  space  left  for  comments  at  the  end  of  the  questionnaire » 
one  mother  says*  "I  have  found  by  the  experience  of  the  older  children 
going  to  high  school*  that  each  teacher  gives  enough  homework  for  all 
the  time  a  pupil  has.  A  really  good  student  will  try  to  do  all  that 
is  expected  of  him  which  in  our  experience  is  humanly  impossible. 

There  should  be  some  co-operation  between  teachers  where  several  are 
teaching  the  same  child  and  some  system  worked  out  to  get  the  work  done 
without  overloading  the  pupil.  A  little  homework  well  done  is  worth 
pages  skipped  over  by  an  indifferent  student  too  tired  of  study  to 
comprehend  the  facts  that  he  is  trying  to  master”. 

An  attempt  was  made  to  get  some  light  on  the  situation  exist¬ 
ing  in  Alberta  with  respect  to  this  feature.  The  replies  of  pupils 
and  parents  are  tabulated  in  Tables  LIII  and  LIV. 
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TABLE  LIII 

PERCENTAGE  OF  PUPILS  WHO  FEEL  THAT  SOME  OF  THE 
TEACHERS  MONOPOLIZE  THE  HOMEWORK  TIME 


Grade 

Number  of  Replies 

Percentage 

IX 

142 

46.5 

XI 

149 

67 

TABLE  LIV 

PERCENTAGE  OF  PARENTS  WHO  FEEL  THAT  SOME  OF  THE 
TEACHERS  MONOPOLIZE  THE  HOMEWORK  TIME 


Grade 

Number  of  Replies 

Percentage 

VII 

132 

37.1 

IX 

102 

34.2 

XI 

137 

60.5 

These  figures  are  high  enough  to  be  significant  and  it  would 
appear  that  the  charge  that  certain  teachers  monopolize  homework  time 
is  not  entirely  without  foundation. 

Closely  allied  with  this  question  is  the  one  of  total  amounts. 
Teachers  were  asked  to  give  their  opinions  as  to  the  feasibility  of 
limiting  the  amounts  of  homework  demanded  of  children.  The  replies 
are  dealt  with  in  T  able  LV. 


TABLE  LV 

PERCENTAGE  OF  TEACHERS  TOO  FEEL  THAT  DEFINITE  LIMITS 
SHOULD  BE  SET  FIXING  THE  MAXIMUM  AMOUNT  OF 


HOMEWORK  ASSIGNED 

— 

Division 

Number  of  Replies 

Percentage 

II 

32 

56*3 

III 

54 

48.3 

IV 

52 

67.4 
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Ovor  half  of  the  teachers  feel  that  limits  should  be  set  to 
the  amount  of  homework  that  oan  be  demanded*  That  this  is  not  gen¬ 
erally  the  present  praotioe  is  evident  from  an  examination  of  Table 
LYI. 

TABLE  LVI 

PERCENTAGE  OF  TEACHERS  WHO  HAVE  A  FIXED  MAXIMUM  FOR 
THE  MOUNT  OF  HOMEWORK  ASSIGNED 
IN  THEIR  SCHOOLS 


Division 

Number  of  Replies 

Percentage 

II 

30 

26.7 

III 

55 

21.3 

IV 

51 

19.6 

Parents  were  emphatic  in  their  declaration  that  their  children 


do  concentrate  while  doing  their  homework  (Table  XXVI).  It  was  with 
the  hope  of  finding  how  efficiently  students  used  their  study  periods 
that  they  were  asked  about  study  methods.  The  replies  are  given  in 
Table  L  VII. 

TABLE  LVI I 

PERCENTAGE  OF  PUPILS  WHO  FEEL  THEY  HAVE  LEARNED  SOME 
OF  THE  RECOGNIZED  STUDY  METHODS 


Grade 

Number  of  Replies 

Percentage 

VII 

183 

62.8 

IX 

173 

53 

XI 

38 

60.5 

mm 

It  will  be  seen  that  about  40?o  of  the  pupils  have  never  been 
taught  how  to  use  their  study  time  to  best  advantage*  It  is  evident 
therefore  that  there  must  be  a  terrific  waste  of  effort  on  the  part 
of  students  due  to  ineffective  methods  of  study. 

Students  were  also  questioned  concerning  the  conditions  under 
which  they  do  their  homework.  We  recall  that  one  of  the  objections 
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against  homework  voioed  by  the  English  inspectors  was  that  in  many 
instances  children  were  required  to  study  at  home  under  unsatisfactory 
conditions.  Tables  LVIII»  LIX>  LX>  give  us  some  idea  concerning  the 
conditions  under  which  Alberta  children  do  their  homestudy. 


TABLE  LVIII 

PERCENTAGE  OF  PUPILS  WHO  HAVE  SEPARATE  STUDY  ROOMS 
WHERE  THEY  ARE  NOT  DISTURBED 


Grade 

Number  of  Replies 

Percentage 

VII 

260 

68.1 

IX 

204 

55.9 

XI 

191 

65 

TABLE  LIX 

PERCENTAGE  OF  PUPILS  WHO  HAVE  A  COMFORTABLE  STUDY  ROOM 


Grade 

Number  of  Replies 

Percentage 

VII 

226 

93.8 

IX 

192 

87.5 

XI 

192 

89.2 

TABLE  LX 

PERCENTAGE  OF  PUPILS  INDICATING  THE  KIND  OF  LIGHT  BY 
WHICH  THEY  STUDY 


Grade 

Number  of  Replies 

Percentage  Who  Use 

Eleotric 

Light 

Mantle 

Lamp 

Coal  Oil 

Lamp 

VII 

241 

54 

26.5 

19.5 

IX 

220 

57.7 

24.1 

18.2 

XI 

195 

10.2 

70.8 

18.9 

—  . 


V,.  v-.'  !  v 

:  ,  •-  :-;io 

.  v  :v.>  /;or.d: 


•  ’  ..'V 

A 

.  ■  ■  ;>  ,  .  ■  ■  i'. 

.  l  .  ..  ■  r  <  L 

.  ■  ....  .  -  ; 


■  'T..I  .  .  £ 


,  j:,  : . .  ::  .  . 

1  . 


7;.. '  I 


'  .  /:I!  ...  .  ;i;  . 


V  .  :)  < .  :  •.  J  r. 


'  ,  ' 

,  • 


.... • 


YC=Vi  .V 


00  s 


it: 

..1 

1  x 


:  ,-j\  ..  or, ... 


.  . 


c 


Vo 


.  •  ■  ■ 

sex 

sex 


■  1 

V 

■  JCI 

LA 


yc  :r:u  .0  ^  .1:! 


'  T..  :.  K,:  I  .  :  .  ..  *  0 

Y-  ."V':  Y87.T  liCT  \ 


oil  .  J':  . 


1:  j  :.oc 


©Iv  r  ,  ‘ .... 

' 


]  J.  'i 


.  . 

.  > 


* 


I 


c» 


. 


I,.M 


.  .  •  - 


1  y\ 

>:t 


. 


-72- 


In  order  to  ohaok  these  replies  of  the  pupils  tho  parents 
wore  also  questioned  concerning  the  children's  study  rooms* 


TABLE  LX I 

PERCENTAGE  OF  PARENTS  WHO  SAY  THEIR  CHILDREN  HAVE 
A  STUDY  ROOM 


Grade 

Number  of  Replies 

Percentage 

V 

189 

62.5 

VII 

174 

62.2 

IX 

154 

59 

XI 

170 

72.4 

Since  all  parents  and  all  pupils  do  not  reply  to  the  same 
question  it  is  to  be  expected  that  there  will  be  some  discrepancy 
between  replies*  However*  the  replies  tabulated  in  Tables  LVIII  and 
LXI  are  substantially  the  same.  From  -the  above  information  it  would 
seem  reasonable  to  conclude  that  half  to  three-quarters  of  our  pupils 
do  homework  under  reasonably  good  conditions. 

In  order  to  determine  if  working  conditions  were  localized  to 
any  extent*  a  further  check  was  made  of  the  replies*  One  set  of  replies 
of  Grade  VII  pupils  from  a  good  quarter  of  Lethbridge  was  compared  with 
replies  of  another  Grade  VII  class  from  a  poorer  section  of  the  same 
city.  The  number  of  cases  is  not  large  enough  to  permit  of  sweeping 
generalizations*  however  of  the  37  oases  in  the  first  group  81.2% 
had  separate  rooms  for  study  whereas  only  53.4%  of  the  24  pupils  in 
the  second  group*  from  the  poorer  homes*  had  the  same  advantage. 

When  the  replies  of  the  rural  section  of  the  student  body  is 
compared  with  the  town  and  city  section  it  is  found  that  only  53.6% 
of  the  rural  students  have  separate  study  rooms  as  against  65.5%  of 
the  urban  students. 
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It  may  be  interesting  here  to  quote  an  opinion  given  by  a 
rural  teacher  in  one  of  the  New  Canadian  districts  north  of  Edmonton: 
"in  my  district  most  farm  homes  are  small  and  crowded*  The  child 
doing  homework  is  expected  to  do  it  in  the  kitchen  where  the  rest  of 
the  family  have  congregated.  I  maintain  that  it  is  impossible  for  a 
child  to  work  under  such  conditions. 

"Furthermore  most  farm  children  are  expected  to  do  their 
share  of  the  farm  work  even  at  the  tender  age  of  12  and  13.  When  the 
chores  are  finished  the  child  eats  his  supper  and  finds  that  it  is  time 
to  go  to  bed.  Thus  homework  is  often  left  undone." 

The  Social  Aspects  of  Homework 

Claims  are  sometimes  made  that  homework  tends  to  destroy  the 
fellowship  that  should  prevail  between  pupils  and  teachers.  The  latter 
were  questioned  on  this  point  and  their  replies  are  given  in  Table 
LXII  below. 


TABLE  LXII 

PERCENTAGE  OF  TEACHERS  WHO  FEEL  THAT  HOMEWORK  TENDS 
TO  DESTROY  FELLOWSHIP  BETWEEN  TEACHER  AND  PUPIL 


Division 

Number  of  Replies 

Percentage 

II 

29 

31 

III 

53 

45.2 

IV 

49 

— 

30.6 

This  table  indicates  that  approximately  ZQffo  of  the  teachers  of 
Division  II  and  Division  IV  feel  that  homework  tends  to  undermine  the 
fellowship  that  should  exist  between  pupils  and  teachers.  The  interest¬ 
ing  feature  of  the  table  is  the  opinion  expressed  by  the  Division  III 
teachers  wherein  48^  of  them  state  that  they  feel  that  homework  is 
resented. 
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Perhaps  this  rather  surprising  attitude  of  students  in  Div¬ 
ision  III  may  be  accounted  for  thus.  Children  in  Division  II  do  very 
little  homework?  but  upon  arrival  in  the  third  Division  and  particu¬ 
larly  in  Grade  IX?  where  they  must  face  a  formal  examination?  the  load 
becomes  rapidly  heavier.  There  is  a  period  of  adjustment  to  this  new 
situation  and  one  in  which  the  child  tends  to  feel  aggrieved.  As  the 
student  continues  on  into  high  school  he  becomes  accustomed  to  the  new 
demands  and  oeases  holding  the  teaoher  responsible  for  a  situation  which 
he  comes  to  look  upon  as  pretty  much  beyond  control. 

Teachers  were  also  questioned  as  to  whether  they  had  noticed  a 
general  attitude  on  the  part  of  parents  concerning  homework. 

TABLE  LXIII 

PERCENTAGE  OF  TEACHERS  TOO  HAVE  NOTICED  A  GENERAL 
ATTITUDE  TOWARDS  HOMEWORK  ON  THE  PART  OF 
PARENTS 


Division 

Number  of  Replies 

Percentage 

II 

32 

50 

III 

50 

56 

IV 

46 

45.7 

f 

The  replies  here  seem  to  contradict  the  replies  of  the  parents 
as  contained  in  Table  VIII  since  only  about  half  the  teachers  are  of 
the  opinion  that  parents  have  a  general  attitude  towards  homework? 
whereas  the  parents  in  Table  VIII  expressed  themselves  as  being  strongly  in 
favor  of  it.  It  is  likely  that  the  contradiction  is  more  apparent  than 
real  since  Tables  LXVIII?  LXIX  and  IX  would  seem  to  prove  that  the  parent 
is  not  greatly  concerned  with  the  homework  problem.  It  is  quite  possible 
as  suggested  earlier  that  the  parents  in  expressing  their  support  of  home¬ 
work  were  not  aotuated  by  any  tangible  motives  but  rather  were  desirous 
of  maintaining  the  status  quo. 
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In  Table  VIII  the  replies  of  the  parents  to  the  question  "Do  you 
prefer  some  homework ?"  were  tabulated.  We  noted  that  the  parents  were 
emphatic  in  their  preference  of  homework.  The  reader  may  be  interested 
in  knowing  the  reaction  of  different  occupational  groups  to  this  ques¬ 
tion.  A  random  selection  of  parents  of  Grade  IX  and  XI  children  was 
made  and  the  following  table  set  up. 

TABLE  LX IV 

PERCENTAGE  OP  PARENTS  OF  VARIOUS  OCCUPATIONAL  GROUPS 
TOO  FAVOR  HOMEWORK  IN  GRADES  IX  AND  XI 


Occupational  Group 

Number  of  Replies 

Percentage 

Professional 

50 

92 

Business 

60 

90 

Laborers 

85 

94 

Farmers 

93 

1 

88 

i  _  . 

This  table  indicates  that  there  is  no  appreciable  difference 

between  occupational  groups  in  their  attitude  towards  homestudy.  Various 

% 

racial  groups  were  also  examined  with  practically  the  same  results. 

This  was  followed  by  a  further  question  asking  if  the  teachers 
had  noticed  a  changing  attitude  on  the  part  of  parents  and  pupils  towards 
homework.  The  replies  are  classified  in  Table  LXV  which  also  mentions 
the  type  of  change . 


TABLE  LXV 

PERCENTAGE  OF  TEACHERS  TOO  HAVE  NOTICED  A  CHANGING  ATTITUDE  TOWARDS 
HOMEWORK 5  ON  THE  PART  OF  PUPILS  AND  PARENTS  DURING 
THE  LAST  FEW  YEARS 


Division 

Number  of 
Replies 

! 

Percentage 

Noting 

Change 

Type  of  change 

Weighting 

II 

28 

43 

(a)  Less  wanted 

38.2 

(b)  More  interested 

30.9 

1 - —  -J 

(c)  More  activities 

i  .  i 

30.9 
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TABLE  LXV  (Continued) 


Division 

Number  of 
Replies 

' 

Percentage 

Noting 

Change 

Type  of  Chang© 

Weighting 

III 

45 

53.5 

(a)  Less  wanted 

60. 

(b)  More  activities 

40. 

IV 

49 

61.2 

(a)  General  indiffer¬ 
ence 

28.4 

(b)  Less  wanted 

28.4 

(c)  Other  activities 

43.2 

This  table  indicates  that  between  43 %  and  61%  of  the  teachers 
have  notioed  a  changing  attitude  among  parents  and  pupils  toward 
homework.  Furthermore  most  of  those  teachers  stated  that  there  seemed 
to  be  a  growing  general  indifference  concerning  the  progress  of  the 
child  at  school  coupled  with  a  desire  for  less  homework. 

It  may  be  interesting  to  inquire  whether  there  is  any  relation¬ 
ship  between  the  subjeot  in  which  a  child  does  most  homework  and  his 
fondness  or  dislike  of  a  subject.  Pupils  were  asked  to  list  the  sub¬ 
jects  in  order >  upon  -which  they  spend  most  out-of-school  time.  Their 
replies  follow. 

TABLE  LXVT 

PUPILS’  ESTIMATES  OF  OUT-OF-SCHOOL  TIME  SPENT  ON  SCHOOL 

SUBJECTS 


Grade 

Number  of  Replies 

Subjeot  with  Percentage  of  Pupils 

Who  Spend  Most  Time  on  the  Subject 

V 

232 

(a)  English  49 

(h )  Mathematics  14 

(c )  Enterprises  5 
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TABLE  LXVI  (Continued) 


Grade 

Number  of  Replies 

Subject  with  Percentage 
Who  Spend  Most  Time  on 

of  Pupils 
the  Subject 

VII 

256 

(a)  English 

28.4 

(b)  Mathematics 

25.4 

(c)  Science 

12 

DC 

211 

(a)  Mathematics 

59.8 

(b)  English 

13.9 

(c)  Science 

5.8 

XI 

195 

(a)  Mathematics 

29.6 

(b)  English 

16.4 

(c)  Science 

15.9 

_ 

(d)  French 

13.6 

The  pupils  were  now  asked  to  list  the  school  subjects  in  the 
order  in  which  they  are  most  disliked.  These  are  also  set  forth  here. 

TABLE  LXVII 

SCHOOL  SUBJECTS  WHICH  PUPILS  LIKE  LEAST 


Grade 

_ 

Number  of  Replies 

Subjeot  With  Percentage  of  Pupils 

Who  Prefer  This  Subject  Least 

V 

232 

(a) 

Mathematics 

25.4 

(b) 

Social  Studies 

13.3 

(c) 

English 

12.4 

VII 

256 

(a) 

Social  Studies 

31.1 

(b) 

English 

21.1 

(c) 

Science 

16.1 

DC 

211 

(a) 

Mathematics 

29.2 

(b) 

Soience 

21.5 

(c) 

English 

13.4 

XI 

195 

(a) 

Mathematics 

29.8 

(b) 

History 

19 

(°) 

English 

11.8 

_ 

. 

(d) 

Science 

11.3 
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There  does  seem  to  be  some  slight  relationship  between  amounts 
of  homework  given  in  a  subjeot  and  dislike  for  that  subject.  However 
correlation  tables  were  not  set  up  for  this  particular  report  and  until 
that  is  done  it  would  be  unwise  to  draw  any  very  definite  conclusions. 

As  mentioned  earlier  in  this  chapter  the  parents  went  on  record 
as  being  in  favor  of  homework.  Yet  according  to  Table  LXVIII  only  about 
half  of  the  parents  see  to  it  that  their  children  spend  a  definite  amount 
of  time  eaoh  day  on  homework. 


TABLE  LXVIII 

PERCENTAGE  OF  PARENTS  WHO  SEE  THAT  THEIR  CHILDREN  SPEND  A  DEFINITE  PERIOD 

ON  HOMEWORK  EACH  DAY 


Grade 

Number  of  Replies 

Percentage 

V 

172 

46.6 

VII 

168 

50 

IX 

148 

49.2 

XI 

166 

42.9 

When  parents  were  asked  if  they  help  their  children  with  their 
homework  the  answers  were  overwhelming  in  the  negative  as  seen  by  an 
examination  of  Table  LX IX. 

TABLE  LX IX 


PERCENTAGE  OF  PARENTS  WHO  HELP  THEIR  CHILDREN  WITH  THEIR 

HOMEWORK 


Grade 

No.  of  Replies 

Seldom 

Often 

Always 

Never 

V 

180 

65 

23.3 

9.5 

2.2 

VII 

170 

73.5 

15.3 

2.3 

8.8 

IX 

150 

79.5 

11.3 

- 

8.7 

XI 

137 

_ J 

95.8 

_ 
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Examination  of  these  two  tables  would  lend  some  support  to  the 
statement  mentioned  in  Table  LXV  above*  that  there  is  a  growing  feel¬ 
ing  of  indifference  on  the  part  of  some  parents. 

TABLE  LXX 

PERCENTAGE  OF  PARENTS  WHO  THINK  THERE  SHOULD  BE  A  DIFFERENCE  IN  THE 
AMOUNTS  OF  HOMEWORK  DONE  IN  DIFFERENT  SEASONS  OF  THE  YEAR 


Grade 

Number  of  Replies 

Percentage 

V 

163 

34.4 

VII 

159 

46.5 

IX 

150 

49.3 

XI 

153 

45.7 

Because  the  out-of-school  demands*  such  as  chores  etc.*  upon 
the  time  of  the  teen-age  boys  or  girls  in  rural  Alberta,  vary  greatly 
from  season  to  season,  a  question  dealing  with  this  phase  was  inoluded 
(Table  LXX).  About  one-half  of  the  parents  of  older  children  were  of 
the  opinion  that  ohildren  should  do  more  homework  during  the  winter 
months  and  that  they  should  be  partly  released  from  the  burden  during 
the  spring  and  fall  seasons. 

Parents  were  also  asked  whether  homestudy  upset  the  routine  of 
home  life.  Their  replies  as  set  forth  in  Table  LXXI  below  indicate 
that  the  fact  that  the  child  is  oalled  upon  to  do  homework  has  bdt  a 
very  small  disturbing  influence  in  the  home. 


TABLE  LXXI 

PERCENTAGE  OF  PARENTS  WHO  FEEL  THAT  HOMEWORK  UPSETS  THE  ROUTINE  OF 

HOME  LIFE 


Grade 

Number  of  Replies 

Percentage 

V 

178 

6.2 

VII 

171 

9.3 

IX 

158 

10.8 

XI 

171 

11.7 

,  "  o  .  ■  >1  o-V:V.;r  o\ri  /  so  r,<>  i.v  \<  ' . 

.  c  -  •  ■  ' 


*vxi  r;, f 


!rl  '  ■ '  .  ■/  r;  >  ..  vi  T  :xr 

T  ■  L-S'ii  *  -•  L.  !  ' V>  ,, 


)  .  i  ..  ji; 
..  1 5  31  ■  I  )  U 


'V  ■  .■  ‘i  .  siXmO 


- 

• 

•J-  -  X 

. 

Ocj; 

I XV 

. 

XX 

IX 

- 

.  •  •  -  ■.  , : 

1  ’-lb. 

\ 

‘  v  ' 

'io 

o.  t  J- 

boiiU  .COii'i;  z'i r.\ 

o-:s . q  a  :  .  ,  ■  I.  l> 

-  a o  ;  a  <  : .  a 

r.or, 

■ 

.•  o  ■  '.o  '  •  <  j  '  'll -o  J: ■■  )>.  - 

. 

tv£  ulT 

*  ;  ■  ■  *  >  .  [iliiofta  as  t  i  ,  d  '  '  . 

•  ,  ■  i  I 


-  '  '  -  j  ■  ■  •  .  ' o  ”■  i  V'  -a-  .  '  ;-a  ,  -  cdt. 

i.-  ■  -  •  ’  '■ 

■  X  Si  .  . 

3  V  X  .  . 


IX...  , 


”S 

I  XL. I  ;  : 

"  V  '  .  a',. 

!.>  ’ :  't 

o  v»  r 

« 

4  .  . 

< 

17 1 

•  I IV 

...  1 

85  X 

t  r  f 

• 

I VI 

I A 

-80- 


Is  Homework  Necessary? 

It  is  sometimes  argued  that  homework  is  an  unnecessary  evil  and 
that  if  we  faoed  the  problem  in  all  seriousness  that  satisfactory  alter¬ 
natives  could  be  found.  The  teachers  were  asked  if  their  better  pupils 
would  have  sufficient  time  to  complete  their  work  at  school  utilizing 
study  periods  and  spares#  The  replies  are  tabulated  here. 

TABLE  LXXII 

PERCENTAGE  OF  TEACHERS  WHO  ESTIMATE  THAT  THE  BETTER  PUPILS 
HAVE  TIME  TO  COMPLETE  THEIR  WORK  AT  SCHOOL  DURING 
SPARES,  STUDY  PERIODS,  ETC. 


Division 

Number  of  Replies 

percentage 

II 

32 

78.2 

III 

53 

58.5 

IV 

52 

28.9 

It  is  apparent  from  these  replies  that  there  is  no  great  need 
for  homework  in  Division  II,  The  teachers  of  Division  III  were  not  so 
certain  that  it  would  be  possible  for  their  better  students  to  get  along 
without  extra  time#  In  Division  IV  only  28*8%  of  the  teachers  felt  that 
it  would  be  possible  for  their  better  students  to  complete  their  work 
without  using  out-of-school  time. 

It  is  interesting  to  compare  the  responses  of  rural  and  urban 
teachers  in  Division  IV  on  this  point#  Of  the  19  city  teachers  whose 
replies  are  tabulated  in  Table  LXXII only  2  or  10*6%  felt  that  their 
better  students  had  time  to  do  all  preparation  at  school;  whereas  of  the 
33  rural  teachers  replying  13  or  39.4%  felt  that  their  better  pupils 
could  do  all  preparation  at  school. 

This  difference  in  opinion  can  partly  be  accounted  for  by  the 
fact  that  most  secondary  teachers  in  rural  areas  have  two  or  three  grades 
in  each  classroom  and  can  only  devote  a  portion  of  their  time  to  teaching 
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any  one  grade.  Thus  eaoh  child  is  left  a  considerable  amount  of  time 
for  the  preparation  of  his  work.  If  city  teachers  could  so  organize 
their  work  so  as  to  present  it  more  quickly  and  leave  some  of  the  class 
period  for  supervision  it  should  be  possible  to  cut  down  the  homework 
requirement. 

It  has  been  suggested  from  time  to  time  that  if  homework  is  to  be 
abolished  the  school  day  will  have  to  be  lengthened  for  the  high  school 
pupil.  Mr,  Watson,  Superintendent  of  Schools,  Lethbridge,  had  this  to 
say  on  this  point,  "Several  years  ago  we  tried  an  experiment  here  whereby 
students  returned  to  school  from  seven  to  nine  o*olock  and  studied  under 
the  supervision  of  our  own  teachers.  This  was  done  four  nights  a  week— 
and  I  doubt  if  anything  that  was  ever  attempted  met  with  as  much  approval 
from  the  parents.-  There  are,  of  course,  many  objections  to  suoh  a  plan, 
such  as  students  having  to  come  long  distances  back  to  school,  etc,,  but 
if  this  same  plan  oould  be  somehow  or  another  incorporated  in  the  regu¬ 
lar  school  day,  I  believe  it  would  be  a  good  thing,"  The  reaction  of  the 
high  school  teachers  to  such  an  idea  was  sought  and  is  tabulated  here. 

TABLE  LXXIII 

PERCENTAGE  OF  HIGH  SCHOOL  TEACHERS  WHO  FAVOR  A  SUPERVISED 
STUDY  PERIOD  FOR  HIGH  SCHOOL  PUPILS  AFTER  SCHOOL  HOURS 


Division 

Number  of  Replies 

Percentage 

IV 

57 

47.4 

From  this  table  we  learn  that  approximately  half  of  the  high 
school  teachers  who  replied  would  favor  a  supervised  study  period  at 
the  end  of  the  school  day. 

This  raises  the  whole  problem  of  supervision.  From  time  to 
time  this  question  has  come  to  the  fore  in  Alberta.  The  present  Course 
of  Studies  requires  that  definite  periods  be  set  aside  for  supervised 
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study*  However*  it  often  happens  in  sdhools  where  the  teaching  is 
departmentalized  that  the  teacher  charged  with  the  supervision  of  a 
olass  can  do  little  more  than  exercise  a  sort  of  polioe-like  control 
since  the  class  is  doing  work  with  whioh  the  supervising  teacher  is 
unfamiliar*  This  type  of  supervision  is  not  effective  and  would  not 
be  necessary  if  the  teaohing  periods  were  lengthened  so  as  to  permit 
part  of  the  time  to  be  used  in  teaohing  and  part  in  supervision*  Suoh 
a  plan  might  necessitate  outting  down  the  number  of  teaching  periods 
per  day.  The  suggestion  was  laid  before  the  teachers  and  the  replies 
as  given  in  Table  LXXIV  leave  no  doubt  in  our  minds  as  to  their  wishes 
on  this  point*  They  are  emphatic  in  declaring  in  its  favor. 

TABLE  LXXIV 

PERCENTAGE  OF  TEACHERS  WHO  FAVOR  LENGTHENING  THE  TEACHING  PERIODS  AND 
CUTTING  THE  NUMBER  OF  PERIODS  PER  DAY  IN  ORDER  TO  PROVIDE 
FOR  SUPERVISED  STUDY 


Division 

Number  of  Replies 

Percentage 

II 

23 

91*4 

III 

53 

90.5 

IV 

52 

90.5 

The  teachers  were  now  asked  if  they  had  ever  tried  such  a 


scheme . 

TABLE  LXXV 

PERCENTAGE  OF  TEACHERS  WHO  HAVE  TRIED  LENGTHENING  THE  TEACHING  PERIODS 
AND  CUTTING  THE  NUMBER  OF  PERIODS  PER  DAY  IN  ORDER  TO  PROVIIE 

FOR  SUPERVISED  STUDY 


Division 

Number  of  Replies 

Percentage 

II 

23 

61 

III 

53 

49.1 

IV 

_ . —  . — - - — 

52 

32.7 
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It  will  be  seen  that  although  the  teachers  were  generally  in 
favor  of  suoh  a  method  of  supervision*  it  has  not  been  widely  tried* 
Let  us  inquire  as  to  the  reason  for  this.  The  teachers  were  asked  if 
in  their  opinion  it  would  be  possible  to  operate  such  split-periods  in 
their  sohool. 

TABLE  LXXVI 

PERCENTAGE  OF  TEACHERS  WHO  FEEL  THAT  THE  SYSTEM  OF  LENGTHENING  THE 
TEACHING  PERIOD  AND  CUTTING  THE  NUMBER  OF  PERIODS  PER  DAY  IN 
ORDER  TO  PROVIDE  FOR  SUPERVISED  STUDY,  COULD  BE  AR¬ 
RANGED  IN  THEIR  SCHOOL 


Division 

Number  of  Replies 

percentage 

II 

21 

71.5 

III 

42 

69.1 

IV 

43 

39.6 

Here  we  see  that  although  most  of  the  teaohers  of  Divisions 
II  and  III,  who  replied,  felt  that  suoh  a  plan  could  be  oarried  out, 
only  39 *6%  of  the  Grade  XI  teachers  felt  that  it  was  practicable 
under  the  present  set-up* 

Teachers  who  expressed  the  opinion  that  it  was  impossible  to 
implement  the  scheme  in  their  schools  were  asked  why  they  held  this 
view.  Their  replies  without  exception  were  that  they  thought  the 
courses  were  too  heavy.  Some  also  added  that  there  were  too  many 
pupils  per  classroom  to  make  supervision  effective. 

The  returns  received  to  the  questionnaire  would  lead  one  to  con¬ 
clude  that  teachers  of  the  intermediate  and  high  school  are  generally 
of  the  opinion  that  homework  is  necessary  if  the  child  is  to  successfully 
complete  his  course.  Some  of  the  methods  touched  upon  by  which  the  home¬ 
work  burden  might  be  lightened  will  be  more  fully  disoussed  in  the  next 
chapter • 
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CHAPTER  III 

Conclusions  and  Recommendations 

From  the  facts  that  have  been  presented  it  is  evident  that 
the  burden  of  homework  does  not  bear  as  heavily  on  the  ohild  of  the 
elementary  sohool  in  Alberta  as  it  does  in  England.  However  as  the 
child  rises  in  the  grades  and  approaches  the  time  when  he  meets  his 
first  formally  conducted  examination  the  burden  increases  rapidly. 
Throughout  the  secondary  sohool  the  demands  of  homework  are  heavy*  in 
fact  almost  as  heavy  as  they  are  in  England  where  so  much  attention 
has  been  given  to  the  problem  during  the  past  decade. 

After  reviewing  the  question  and  noting  the  periods  where 
homework  pressure  is  greatest  one  is  forced  to  conclude  that  the  formal 
examination  is  the  cause  lying  back  of  the  assigning  of  homework.  Wher¬ 
ever  importance  is  attached  to  an  external  examination  do  we  find 
teachers  requiring  a  good  deal  by  way  of  homework  from  the  candidates 
that  will  be  writing  on  that  examination. 

During  the  last  few  years  in  Alberta  there  has  been  a  move¬ 
ment  away  from  frequent  Department  of  Education  examinations  until 
to-day  (1939)  there  will  be  external  examinations  only  at  the  end  of 
the  intermediate  sohool  (Grade  IX)  and  at  the  end  of  the  ssoondary 
sohool  (Grade  XII).  We  may  therefore  expeot  to  find  a  slackening 
in  the  demands  for  homestudy  in  the  other  grades  of  the  intermediate 
and  high  school.  However*  since  great  importance  is  attached  to  the  two 
remaining  examinations  it  is  also  reasonable  to  expeot  that  the  burden 
of  homestudy  will  be  particularly  heavy  in  Grades  IX  and  XII. 

There  have  been  pronouncements  from  time  to  time  by  educational 
authorities  in  Alberta  to  the  effeot  that  the  type  of  examination  now 
employed  would  select  pupils  who  have  the  ability  to  reason  rather 
than  those  who  are  able  to  cram  their  minds  full  of  facts. 

Thus  in  the  Official  Bulletin  of  the  Department  of  Education 
appeared  this  statement: 
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"It  will  be  the  (Examination)  Board’s  endeavor*  both  this 
year  and  hereafter*  to  set  examinations  of  a  type  that  will  defeat 
'cramming '  and  offer  no  encouragement  to  teaching  that  is  aimed  at 
examination  results." 

Whether  the  Department  of  Education  has  achieved  the  aim 
expressed  above/ during  the  past  two  years  is  open  to  question.  How¬ 
ever*  it  does  appear  evident  to  the  writer  that  the  amount  of  out-of- 
school  preparation*  even  of  a  "cramming"  sort  has  increased  in  Grade 
XI  since  the  reinstitution  of  examinations  in  that  grade  in  June  of 
1937. 


Perhaps  much  of  the  furore  that  has  been  raised  concerning 
homestudy  is  unjustified.  In  this  connection  some  of  the  statements 
made  in  the  concluding  chapter  of  the  English  Board  of  Education’s 
Report*  p.  66*  seem  apropos. 


"The  first  argument  here  advanced  for  the  retention  of 
homework  is  not  based  upon  educational  grounds.  The  fact 
has  to  be  faced  that  we  live  in  a  competitive  world.  In 
the  competition  for  this  or  that  economio  advantage  certain 
distinction  or  hall  marks*  so  to  call  them*  are  of  import¬ 
ance.  The  most  obvious  example  of  this  is  the  possession 
of  certificates  of  various  kinds  and  the  winning  of  scholar¬ 
ships.  Even  if  examine. tions*  certificates  and  scholarships 
were  either  modified  or  abolished*  still  the  keener  and 
better  trained  intelligence  will— other  things  being  equal- 
carry  off  the  world’s  prizes.  It  is  clearly  established 
that  for  training  the  intelligence*  homework*  judiciously 
regulated*  is  a  most  powerful  instrument. 

"The  indisputable  fact  that  many  children*  under  the 
economic  urge*  are  striving  for  distinctions  which  they  cannot 
hope  to  gain  for  laok  of  the  necessary  ability*  cannot  be  used 
as  an  argument  against  homework  as  such.  The  fault  here  lies 
on  the  side  either  of  the  head  of  the  sohool*  or  of  the  parents* 
or  of  both*  who  have  not  been  wise  enough  to  restrain  the  ohild* 
or  have  wrongly  gauged  his  ability*  or  have  been  carried  away 
by  ambition. 

"Arguments  of  a  properly  educational  kind  are  not  wanting— 
that  is  to  say,  arguments  which  rest  upon  a  belief  that  the 
main  funotion  of  education  is  to  discover  the  best  that  is  in 
the  ohild  and  to  help  him  to  develop  it.  Perhaps  the  most 
important  gain  to  be  won  from  homework  is  the  development  of 
self-reliance  and  initiative,  where  the  pupils  is  left  to  face 
unaided  a  problem  suited  to  his  abilities;  or  to  follow  up  for 
himself  a  subject  which  appeals  to  his  interests.  Another 

fain*  one  of  a  more  purely  moral  order*  results  from  the  pupil 
aving  to  ’settle  down  to  his  work'  and  resist  distractions. 

All  these  advantages  naturally  accrue  in  a  higher  degree  where 
the  homework  is  done  in  home  surroundings—  it  being  postulated 
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that  the  surroundings  aro  in  themselves  not  unsuitable-- 
than  at  sohool  under  supervision*  with  the  teacher  dose 
at  hand  to  give  help  when  oalled  upon,  A  further  advant¬ 
age  of  home  surroundings  does  not  always  appear  to  be  app¬ 
reciated.  It  is  an  aim  of  secondary  education  to  help  the 
pupil  so  to  develop  his  interests  and  aptitudes  that  after 
leaving  school  he  may  be  able*  if  he  so  wishes*  to  pursue 
this  or  that  line  of  study  by  himself.  Homework  helps  here: 
it  accustoms  the  pupil  to  the  idea  that  school  surroundings 
are  not  the  only  ones  in  which  he  oan  work  profitably. 

"Lastly  it  is  not  easy  to  see  how  a  pupil  oan  attain  to 
anything  which  could  properly  be  called  mastery  of  this  or 
that  subjeot  without  independent  or  unsupervised  study.  It 
is  not  only  that  certain  tasks  such  as  the  memorising  of  facts 
must  be  done  by  him  alone*  but  that  revision  and  consolidation 
are  necessary  parts  of  the  prooess  leading  to  the  desired  end." 

To  most  of  us  these  arguments  seem  reasonable.  However  it 
should  be  pointed  out  that  for  the  most  part  the  values  attributed  to 
the  doing  of  homework  could  be  classified  as  belonging  to  the  group 
which  we  have  seen  fit  to  classify  as  "moral"*  in  that  it  is  supposed 
to  develop  such  things  as  self-relianoe*  initiative*  ability  to  concen¬ 
trate*  development  of  a  scholarly  attitude*  and  organising  ability.  As 
remarked  earlier  it  is  difficult  to  measure  objectively  the  effects  of 
homework  on  suoh  characteristics.  One  experiment  that  has  been  mentioned 
(p.52)  would  seem  to  go  to  prove  the  contention  that  homework  does  dev¬ 
elop  certain  traits  that  carry  over  into  later  life.  With  one  state¬ 
ment  mentioned  in  the  quotation*  that*  "It  is  clearly  established  that 
for  training  the  intelligence*  homework*  judiciously  regulated*  is  a 
powerful  instrument"*  we  must  take  exception.  Suoh  evidence  as  has 
been  reviewed  does  not  lead  us  necessarily  to  this  conclusion. (p. 43 ) . 

However*  with  the  stateof  our  thinking  as  it  is  we  generally  are  not 
prepared  for  the  elimination  of  homestudy*  especially  from  our  inter¬ 
mediate  and  secondary  schools. 

This  being  the  case  we  may  proceed  to  suggest  remedies  for  the 
evils  attributed  to  it.  Let  us  try  to  so  regula  te  homestudy*  that 
although  we  retain  the  institution  itself*  its  evil  effects  will  be 
reduoed  to  a  minimum.  It  would  seem  that  the  faults  of  homework  in 
Alberta  are  due  to  the  following  causes: 
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1.  Insufficient  Control  by  Staff  and  Administrators 

(a)  Total  amount  is  excessive*  especially  in  secondary  school. 

(b)  Underestimation  of  time  required  for  assignemtns. 

(o)  Some  teachers  monopolize  the  homework  time. 

2*  Faulty  Organization  and  Administration 

Children  are  pushed  on  together  as  a  class  with  little  regard 
for  individual  ability. 

3,  Indifferenoe  of  parents 

4.  Unsuitable  Home study  Environment 

1*  (a)  It  is  mainly  in  the  upper  intermediate  and  the  high  school  that 
the  homework  demands  are  excessive  a  A  fair  recommendation  would  seem  to 
be  that  administrative  authorities  take  it  upon  themselves  to  see  that 
fixed  maximums  are  set  for  each  of  the  four  school  divisions  and  that 
these  regulations  be  rigidly  adhered  to*  A  word  of  caution  however  is 
neoessary*  The  limit  should  be  set  high  enough  to  permit  reasonable 
freedom  for  local  adjustments. 

(b)  It  should  be  possible  through  periodic  check-ups  of  pupils  and 
parents  to  determine  the  amount  of  homestudy  that  is  being  done  and 
whether  it  is  resulting  in  overstrain. 

(o)  As  mentioned  on  page  68  there  is  evidently  some  justification 
for  the  charge  that  some  teachers  monopolize  the  homework  time*  Judg¬ 
ing  from  the  replies  to  the  pupils’  and  parents’  questionnaires  this 
problem  is  much  more  serious  in  large  schools  where  specialists  are 
employed  for  different  subjects  than  in  smaller  schools,  in  order  to 
avoid  this*  it  is  necessary  where  the  teaching  is  departmentalized 
to  see  that  some  sort  of  homework  schedule  is  developed*  It  is  always 
difficult  to  make  such  time  tables  because  a  considerable  latitude  must 
be  permitted  if  a  system  is  to  function  smoothly. 

"Homework  Timetables  are  very  frequently  ro commended  by  those 
who  believo  in  Compulsory  Homework.  Such  timetables  may  use¬ 
fully  limit  the  SUBJECTS  to  be  set  each  night  but  the  time 
indicated  for  any  subject  can  at  best  be  only  an  uncertain 
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approximation.  The  following  quotation  is  from  a  statement 
by  the  headmaster  of  a  Secondary  Sohool  whero  Compulsory 
Homework  is  set. 

"  ’It  is  quite  impossible  to  accurately  gauge  the  amount 
of  work  to  be  set  to  fit  the  Homework  Timetable;  the 
pupils  vary  to  such  a  degree  in  capaoity,  diligenoe* 

Fower  of  concentration  and  ability  to  detoot  the  essential 
rom  the  detail. '"(l) 

2.  If  a  child  is  not  keeping  the  pace  set  by  his  olassmates*  the 

oause  should  be  determined.  It  may  be  due  to; 
i  Lack  of  interest  and  application 
ii  Lack  of  mental  ability 
iii  Some  physical  handicap. 

If  it  is  found  that  the  child  is  falling  behind  owing  to  one  or  both  of 
the  two  latter  causes  the  teacher  would  do  well  to  recommend  that  the 
child  so  plan  his  course  as  to  take  a  year  or  two  longer  to  oomplete  it 
rather  than  to  try  to  force  the  child  ahead  by  increasing  out-of-sohool 
assignments. 

3.  This  report  has  suggested  several  times  that  many  parents  seem 

to  give  very  little  thought  to  the  homestudy  problem.  Anything  that 
can  be  done  to  break  down  this  indifferenoe  will  be  for  the  good  of  edu¬ 
cation.  Perhaps  more  detailed  reports  concerning  the  child’s  progress  at 
sohool  might  aid.  More  interviews  with  parents  would  help  to  establish 
better  understanding.  Then  too*  Parent-Teacher  Organizations  where  they 
function  properly*  can  be  used  as  a  medium  for  the  exchange  of  views. 
Certainly  before  the  school  can  do  its  most  effective  work*  the  co-opera¬ 
tion  of  the  home  is  necessary. 

4.  As  was  mentioned  in  this  survey*  page  71*  between  32$  to  44$  of 

the  children  who  do  study  at  home  work  under  unfavorable  conditions.  It 
was  pointed  out  that  46.4$  of  the  children  in  rural  districts  have  not 
rooms  where  they  can  study  by  themselves.  Teachers  and  administrative 
authorities  should  take  into  consideration  the  conditions  under  whioh 
homework  is  being  done  in  attempting  to  make  regulations  for  its  control. 

(T) 


Homework  Memorandum  by  Educational  Committee*  National 
Union  of  Teachers*  p.  22 
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Another  faotor  olosely  associated  with  home  conditions*  in  its 
bearing  upon  homestudy*  is  the  distanoe  that  the  child  travels  in  ooming 
to  school#  In  many  of  the  rural  schools  of  Alberta  children  come  one* 
two*  three  and  even  four  and  five  miles  to  school.  At  times  they  drive 
a  horse  or  are  brought  by  their  parents*  at  other  times*  especially 
during  the  busy  seasons* they  walk.  Where  children  attend  school  under 
such  handicaps  it  seems  only  fair  that  due  allowance  should  be  made. 

Some  space  should  be  given  to  one  or  two  alternatives  to  home¬ 
work  that  seem  to  the  writer  to  be  worthy  of  consideration. 

We  recall  that  47.5%  of  the  high  school  teachers  went  on  record 
as  favoring  a  supervised  study  period  after  school  (p.  81).  As  mentioned 
in  Chapter  I  this  scheme  has  been  tried  in  England  and  the  Educational 
Committee  of  the  National  Union  of  Teachers  in  its  1936  Memorandum  advises 
against  the  widespread  adoption  of  the  plan: 

"Various  alternatives  to  homework  were  considered*  such  as 
coming  baok  for  an  evening  ’prep*  session*  but  the  Committee 
were  impressed  by  the  difficulties*  such  as  the  extra  time  and 
expense  of  travelling*  the  provision  of  meals*  and  the  question 
of  payment  of  the  staffs  for  this  additional  work.  The  Com¬ 
mittee  were  strongly  of  the  opinion  that  the  length  of  the  School 
Day  should  not  be  increased." 

The  possibility  of  breaking  school  periods  into  two  parts  provid¬ 
ing  for  both  teaching  and  supervision  seems  to  warrant  further  attention. 
Such  a  scheme  would  not  have  the  disadvantages  of  an  extra  period  after 
school  and  would  seem  to  fit  in  well  with  Free  Preparation  Homework.  It 
would  also  have  the  advantage  of  allowing  the  teacher  in  charge  of  a  parti¬ 
cular  subject  to  get  a  class  off  on  the  right  foot  in  the  completion  of 
some  assigned  task*  which  if  school  time  does  not  permit*  will  have  to 
be  completed  at  home. 

Alberta  teachers  generally  felt  that  our  students  were  taking  too 
many  subjects  to  allow  an  increase  in  the  length  of  school  periods.  But 
even  with  courses  as  they  are*  numbers  of  experienced  teachers  find  they 
can  do  more  effective  work  by  devoting  part  of  the  period  to  supervision. 
Teachers  are  more  often  guilty  of  talking  too  much  than  not  enough.  An 
Edmonton  teacher  puts  it  this  way:  "The  teaoher  has  been  forced  onto  the 
defensive  in  salary  matters  so  often  and  so  long  that  he  feels  guilty  if 
he  is  not  visibly  and  audibly  performing  before  the  class  most  of  his 
sohool  time." 
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Interesting  experiments  are  being  carried  out  in  some  of  the 
states  to  the  South,  In  Oregon  for  example*  a  plan  is  being  tried 
wherein  the  school  day  is  lengthened  to  six  hours  and  divided  into 
six  equal  periods.  Teachers  are  encouraged  to  use  their  time  in  a 
supervisory  form  of  teaching  whioh  seems  to  be  bringing  good  results 
Closely  allied  with  the  idea  of  supervised  study  is  that  of 
study  methods.  As  mentioned  previously  (page  70)  about  40%  of  our 
students  do  not  know  how  to  use  their  study  time  to  best  advantage. 

If  40%  of  our  pupils  have  never  been  taught  anything  about  the  most 
effective  way  to  study*  it  would  seem  reasonable  to  conclude  that  there 
must  be  another  group  who  know  only  a  very  little  about  study  methods. 

Thus  it  becomes  apparent  that  there  could  be  a  great  saving  in  student 
time  and  effort*  both  in  school  and  out*  if  our  pupils  were  made  acquain¬ 
ted  with  recognized  principles  of  study  and  given  an  opportunity  to  prac¬ 
tise  them  under  the  guidance  of  a  teacher, 

"An  experiment  with  two  classes  in  algebra  in  the  University 
of  Chicago  High  School  by  E.R.  Breslich  seemed  to  produce  the 
following  results:  Section  A*  which  was  assigned  the  usual 
home  work  but  with  no  previous  supervised  study  responded  to  a 
test  with  an  average  mark  of  62*8*  while  Section  B  which  had  been 
taught  how  to  study  but  given  no  home  work  averaged  65.5.  (in  the 
final  examinations  of  the  preceding  semester  the  average  grades 
of  the  two  sections  were  A.  81.4  and  B>  79.4)  The  following 
chapter  in  the  algebra  was  covered  in  six  lessons.  For  these 
lessons*  Seotion  A  worked  under  supervision*  and  Section  B  did 
home  work.  In  the  following  test  the  average  grade  of  the  A’s 
was  77.5  and  of  the  B's*  86.4.  According  to  the  investigator* 

"the  power  obtained  by  seotion  B  in  the  preceding  chapter*  while 
working  under  supervision*  persisted  and  was  strong  enough  to 
be  helpful  in  the  following  chapter."  Possibly  this  was  the 
case*  but  the  marks  achieved  in  the  second  test:  seem  to  argue 
for  home  study  or  at  least  for  well  directed  home  study.  The 
element  of  rivalry  may  also  have  entered  into  the  experiment. 

The  method  of  supervised  study  used  in  his  school  was  as  follows: 
"The  teacher  passed  from  desk  to  desk*  watched  the  pupils  at  work* 
and  made  suggestions  but  rarely  answered  a  question  directly.  The 
student  was  led  to  answer  his  own  question,  only  after  it  had  be¬ 
come  evident  that  the  pupil  had  ms.de  a  serious  attempt  were  further 
suggestions  given.  Mistakes  were  always  made  the  basis  of  a  little 
further  discussion." 

Thus  if  it  were  made  possible  for  a  pupil  to  study  under  the  super¬ 
vision  of  a  teacher*  during  study  periods  at  school*  wherein  the  child 
applier]  the  proper  study  techniques*  it  would  seem  that  he  should  be  able 
to  finish  much  of  what  is  ordinarily  labelled  as  homework*  at  school. 

What  work  remained  could  be  finished  at  home  in  a  minimum  of  time. 


(1) 
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One  factor  particularly  should  be  kept  in  mind*  This  survey 
has  gone  to  show  that  the  conditions  under  which  ohildren  do  homestudy  in 
Alberta  vary  greatly  from  locality  to  locality  depending  on  the  occupation 
of  the  community  and  the  social  status  of  the  parents.  Thus  it  is  unwise 
for  any  administrative  authority  controlling  any  considerable  section  of 
the  population  to  attempt  regulations  or  experiments  embracing  schools 
situated  in  widely  differing  environments.  The  better  policy  would 
seem  to  be  for  the  administrative  authority  to  encourage  study  and  ex¬ 
perimentation  in  the  schools  under  its  jurisdiction  and  to  leave  these 
units  a  fairly  free  hand  to  work  out  their  own  solutions.  Homework  is 
one  of  the  many  educational  practices  which  does  not  permit  of  close  regi¬ 
mentation. 

Similar  experiments  to  those  being  tried  in  England  as  reported 
in  Chapter  I*  page  18  *  might  well  be  attempted  here.  The  chief  advan¬ 
tage  of  these  schemes  is  that  they  offer  the  possibility  of  carrying 
over  the  educational  and  cultural  benefits  of  the  school  into  the  home 
life  of  the  child.  Then  too*  there  is  the  possibility  of  developing 
interests  that  will  live  in  the  child’s  mind  after  he  leaves  school. 

The  following  quotation  concerning  this  new  trend  in  homestudy 
is  taken  from  a  B.B.C.  broadcast  given  in  February*  1939; 

"The  children  are  encouraged  to  go  back  to  school  after 
hours — imagine  them  even  wanting  to  go  in  the  old  days. 

They  don’t  go  back  for  lessons  but  as  members  of  clubs 
run  by  the  children  themselves.  All  kinds  of  clubs— 
chess*  music*  folk-dancing*  play-acting*  book-binding — 
and  sometimes  they  even  fly  as  high  as  astronomy.  That's 
what  I  call  laying  the  foundations  of  happy  hours  in  adult 
life.  In  country  areas  especially*  this  kind  of  thing  seems 
to  be  growing*  and  sometimes  teachers  and  parents  lend  a 
hand  in  providing  or  equipping  a  workshop*  or  supplying  a 
loom  or  some  musical  instruments.  It's  homework  too*  if  you 
like;  recreative  homework."  v1-/ 

It  is  upon  such  a  basis  that  the  Folk  Schools  of  Denmark*  that  are 
building  a  new  social  order  in  that  country*  are  founded. 


If  the  old  practice  of  homestudy  is  to  continue*  would  it  not 
be  well  to  allow  it  to  be  the  more  pleasant  part  of  the  educational 
program?  Could  not  the  drudgery  of  school  work  be  performed  at  school 
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The  Listener*  February  23*  1939 
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and  the  enrichment  material  added  at  home?  Is  it  not  possible  to 
vitalize  homestudy  and  allow  it  to  continue  because  it  renders  a  ser¬ 
vice  to  society  in  bringing  culture  and  light  into  the  child's  home 
life?  The  contest  between  civilization  and  barbarism  is  not  yet  over. 
Perhaps  homework  will  rise  from  its  lowly  station  in  the  present  to 
be  the  torch  bearer  of  education  tomorrow. 
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APPENDIX 

A 

QUESTIONNAIRE  FOR  TEACHERS 


DIRECTIONS; 

1*  If  it  is  necessary  to  choose  between  different  words  as  answer  to  a 
question*  DRAW  A  CIRCLE  AROUND  the  WORD  or  the  WORDS  that  you  wish 
taken  as  your  ANSWER; 

Thus; 

(a)  Are  you  teaching  at  present?  (Yes.)  No. 

2.  This  is  a  personal  questionnaire;  that  is*  you  are  asked  to  state 
your  own  ideas  and  tell  what  you  do  in  your  own  school  without  con¬ 
sulting  other  teachers  or  other  staff  members# 

3#  HOMEWORK;  The  term  Homework  is  general  and  when  used  here  without 
qualification  inoludes  the  following  types; 

(a)  Remedial  Homework;  This  type  consists  of  individual  work  outlined 
by  the  teacher  m  consultation  with  the  parent*  or  with  the  parent's 
consent  and  promise  of  co-operation.  Such  work  should  be  set  for  normal 
pupils  who  have  missed  a  good  deal  of  school  or  who  are  finding  some 
subject  or  part  of  some  subjeot  very  difficult.  The  responsibility 
would  be  passed  on  to  the  parent  only  when  the  teacher  or  child  has  no 
time  to  do  the  work  in  school. 

(b)  Self-Assigned  Homework;  This  takes  the  form  of  work  which  the  school 
encourages  the  pupil  to  do"  out  of  school  hours  but  which  is  in  no  way 
compulsory.  It  may  be  closely  connected  with  the  work  done  in  class*  or 
it  may  have  little  or  no  direct  bearing  on  school  work.  It  may  be  in¬ 
spired  by  the  school  but  it  is  never  assigned  by  the  teacher. 

(c)  Free  Preparation  Work;  This  is  work  set  during  or  at  the  end  of  a 
lesson  or  unit  and  which  the  pupil  must  have  prepared  at  a  certain  time. 
The  work  may  be  done  during  the  lesson  or  study  periods  or  at  home. 

Such  preparation  becomes  homework  only  when  there  is  not  sufficient 
time  to  finish  it  in  school.  Thus  in  the  senior  grades  of  the  secondary 
school  Free  Preparation  Work  will  almost  always  consist  partly  of  work 
done  in  school  and  partly  of  homework. 

(d)  Disciplinary  Homework;  Some  claim  that  there  is  virtue  in  homework 
entirely  aside  rrom  its  usefulness  as  a  preparation  or  a  review  of 
lessons*  and  that  each  day  the  school  should  set  definite  work  to  be  done 
at  home.  Such  work  is  not  to  be  done  at  home  simply  because  there  is  not 
time  to  do  it  at  school;  it  is  compulsory  homework  and  MUST  be  done  in 
the  home.  The  aotual  doing  of  it  under  such  conditions  is  presumed  to  be 
beneficial. 


(Name)  (Address) 

Number  of  rooms 

Name  of  sohool . Public . High....... 

What  grades  do  you  teach? . Length  of  Experience . 

What  position  do  you  hold  on  the  school  staff? . 

Note;  In  answering  Questions  1  and  2,  if  you  are  a  principal  answer  for 
all  Divisions  over  which  you  have  charge i  if  you  are  not  a  principal 
answer  only  for  the  Divisions  you  teach. 
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APPENDIX  A  (Continued) 


1.  What  time  do  you  consider  neoessary  for  a  pupil  in  the  following 
Divisions  to  spend  in  Homework  per  week  in  order  to  make  a  grade 
per  year? 


(a)  Division  I  (grades  I,  II  and  III) . hours  per  week. 

(b)  Division  II  (grades  IV,  V  and  VI  ). . hours  per  week. 

(o)  Division  Illfgrades  VII»VIII  and  IX) . .hours  per  week. 

(d)  Division  IV  (grades  X,  XI  and  XII ) . hours  per  week. 


2.  Do  you  consider  the  present  amount  of  Homework  as  outlined  in  Ques¬ 
tion  1,  excessive?  Yes.  No.  If  so,  in  which  grades? . 


3.  What  is  the  number  of  minutes  of  homework  per  week  that  should  be 
expected  of  pupils  in  the  following  Divisions: 

Division  I . ?  II . ?  HI . ?  iv . ? 

4.  Should  definite  limits  be  set  as  to  the  maximum  amount  of  Homework 
assigned  per  grade?  Yes.  No. 

5.  Is  there  any  such  limit  in  your  school?  Yes.  No. 

6.  If  you  give  Homework  do  you  increase  or  diminish  the  week-end 

assignment?  Increase;  Diminish. 

7.  (a)  What  is  the  average  amount  of  H0mework  done  per  week  by  your 

three  best  pupils? . hours. 

(b)  What  is  the  average  amount  of  Homework  done  per  night  by  your  three 
weakest  pupils?... . hours. 

8.  If  you  favor  Homework  at  all  list  in  order  the  three  greatest  benefits 

to  the  child  in  your  estimation  from  doing  Homework: . 


9,  In  doing  Homework  do  your  pupils  prepare  new  work  or  continue  work 
that  has  been  begun  in  school?  Prepare  new  work;  Continue  work. 

10.  Do  your  better  pupils  have  sufficient  time  to  do  all  preparation,  etc. 
during  spare  periods  at  school  or  in  supervised  study  periods?  Yes;  No. 

11.  Encircle  the  types  of  Homework  given  in  your  school.  (See  Directions 
above  for  definitions  of  types)  Remedial;  Self-As signed; 

Free  Preparation;  Disciplinary. 

12.  If  you  oppose  Homework  generally,  do  you  permit  it  at  times?  Yes;  No. 

If  so,  when  ? . 


13.  If  you  disapprove  of  Homework,  what  are  your  reasons?  List  in  order 
of  importance  three  reasons . 


14.  Do  you  think  that  the  Homework  demands  that  teaohers  make  upon  their 
pupils  in  order  to  cover  the  courses  tend  to  destroy  the  fellowship 
that  should  exist  between  teacher  and  pupil?  Yes;  No. 

15.  Do  you  think  that  Homework  is  of  any  value  in  preventing  children 
loitering  about  the  streets,  etc.?  Yes;  No. 
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APPENDIX  A  (Continued) 


16.  Do  you  think  that  Homework  is  of  any  value  to  the  child  in  that  in 
studying  by  himself  he  has  to  do  his  own  organizing,  etc.?  Yes;  No. 

17.  Where  do  you  think  a  child  can  concentrate  best?  at  home;  at  school. 

18.  Do  you  notioe  any  differences  in  the  attitudes  of  didfferent  nation¬ 
alities  towards  Homework?  Yes;  No.  If  so,  what  are  these  differen¬ 
ces? 


20.  Is  there  apparent  a  general  attitude  towards  Homework  on  the  part  of 
the  parents  of  your  district?  Yes;  No.  If  so,  what  is  it? 


21.  Do  parents  ever  request  additional  Homework?  Yes;  No.  If  so,  state 
reasons 


22.  Have  you  noticed  a  ohanging  attitude  towards  Homework  on  the  part  of 
pupils  and  parents  during  the  last  few  years?  Yes;  No.  If  so?  what 
is  it? 


What  accounts  for  it? . . . . . . 

23.  (a)  If  you  teach  high  school  would  you  favor  a  supervised  study  period 

for  High  School  pupils  after  school  hours?  Yes;  No. 

(b)  Would  suoh  a  scheme  interfere  with  extra-curricular  activities? 

Yes;  No. 

(c)  Would  it  interfere  with  the  transportation  horn  of  pupils?  Yes;  No. 

24.  (a)  It  is  suggested  that  teaching  periods  be  lengthened  but  that  tbar 

number  per  day  be  cut  so  as  to  provide  for  supervised  study  during 
eaoh  period.  Would  you  favor  such  a  scheme  if  it  were  possible? 

Yes;  No. 

(b)  Have  you  ever  tried  this  scheme?  Yes;  No.  If  so,  with  what 
results? 


(c)  Could  such  a  system  be  arranged  in  your  school  at  present?  Yes;  No. 
If  not?  why  not? 


25.  Add  (  on  extra  sheet  )  any  suggestions  you  would  like  to  make  regard¬ 
ing  Homework. 


B 

QUESTIONNAIRE  FOR  PUPILS 


DIRECTIONS:  Read  through  before  attempting  to  answer  any  of  the  questions. 
Take  your  time,  don't  hurry. 

If  you  are  to  choose  between  different  words  as  answers  to  a  question, 
DRAW  A  CIRCLE  AROUND  THE  WORD  or  the  WORDS  you  wish  taken  as  your  answer. 

Thus: 

Are  you  now  attending  school?  (Yes;)  No. 
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APPENDIX  B  (Continued) 


HOMEWORK  means  school  work  that  is  done  at  home*  It  inoludes  only  work 

that  is  done  out  of  school  hours.  It  may  be  of  the  following  kinds: 

(a)  Formal  Homework:  that  work  which  is  definitely  assigned  by  the 
teacher  as  Homework  to  bo  done  out  of  school  hours. 

(b)  Informal  Homework:  that  work  which  the  pupil  does  at  home  in  order  to 
keep  up  with  his  class.  He  may  not  find  time  to  do  all  his  work  at 
school  so  he  does  the  remainder  at  home  as  Homework. 

(c)  Examination  Preparation:  the  work  that  is  done  out  of  sohool  hours  in 
preparing  for '"final  examinations  and  tests. 


Name . . . . .Age  last  birthday . ...years. 

First  name  initial  and  last  name. 

What  grade  are  you  in  now? . How  many  subjects  are  you  now  taking 

at  school? . 

Where  was  your  father  born?.... . Your  Mother?. . 

What  language  do  your  parents  generally  speak  at  home? . 

What  is  the  name  of  your  school?... . . .address . . 

1.  Do  you  live  at  home?  Yes;  No.  Do  you  have  to  work  to  pay  for  your 

room  and  board?  Yesj  No.  If  so,  how  many  hours'  work  do  you  have  to 
give  each  day?  . . . hours. 

2.  Have  you  any  hobbies?  Yes;  No.  If  so*  name  -them.................... 


3.  How  many  minutes  out  of  sohool  hours  do  you  spend  each  week  on  each  of 
these  school  subjects? 


Reading . minutes  Memory  work . 

Arithmetic .  "  Literature . 

Spelling........  "  Algebra . 

Composition.....  ”  Geometry . 

Art . "  General  Science... 

Woodwork .  "  Social  Studies..., 


Work  in  connection  with  enterprises . 

Other  subjects*  if  any . minutes. 


minute  3 

it 

it 

it 

u 


Minutes 


Geography. .... .minute 

Agriculture....  " 

Physics........  " 

C  herd,  s  try .  n 

French. .......  •  " 

Latin . .  " 


4.  How  many  minutes  each  week  do  you  spend  out  of  sohool  on  the  following 
aside  from  sohool  work? 

Music . .  Sports  and  athletics. ....  .Dancing  lessons . 

Art .  Reading  newspapers  and  magazines . . 

Dramatics .  Reading  books. . . .  Scouts*  etc............ 

Clubs*  etc .  Correspondence  Courses  (other  than  religious).... 

Doing  chores .  Helping  with  housework .  Sewing  and  Cooking*. 

Delivering  parcels  or  papers,  etc . 


5.  Are  you  studying  any  subjects  not  taught  in  school?  Yes;  No.  If  so, 
name  them. . 


6.  How  many  hours  per  week  do  you  spend  on  Homework? . . . hours 

fa)  Do  you  think  there  should  be  H0mework?  Yes;  No. 

(b)  Should  the  amount  that  you  now  do  be  reduced?  Yes;  No. 

(c)  Should  the  amount  that  you  now  do  be  increased?  Yes;  No. 

(d)  Should  the  amount  that  you  now  do  be  left  just  as’  it  is?  Yes;  No. 
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APPENDIX  B  (Continued) 


7.  If  you  believe  in  Homework?  what  types  do  you  -think  are  justified? 

(see  directions  at  beginning)  Formal  Homework;  Informal  Homework; 

Examination  Preparation.  (Put  circles  around  your  choices.) 

8.  Does  your  teacher  make  clear  to  you  just  how  your  Homework  is  to  be 
done?  Yes;  No.  When  your  Homework  is  given  does  the  teacher  explain 
the  parts  that  will  likely  give  you  difficulty?  Yes;  No. 

9.  Name  the  school  subject  you  now  take  that  you  like  least . . 

10,  If  you  are  taking  subjeots  from  more  than  one  teacher  at  school?  does 

it  seem  to  you  that  some  of  the  teachers  monopolize  the  Homework  time? 

Yes;  No. 

11*  In  cramming  for  an  examination  oan  you  study  best  at  home?  Yes;  No. 

12*  Can  you  cram  best  for  an  examination  at  school?  Yes;  No. 

13*  Does  the  presence  of  a  teacher  disturb  you  when  you  are  studying?  Yes;  N0. 

14.  Do  you  think  you  can  study  best  when  you  are  absolutely  alone?  Yes;  No. 

15.  Do  you  think  there  is  any  value  to  yourself  in  studying  at  home  where  you 

have  to  do  your  own  organizing?  etc.?  Yes;  No. 

16.  Do  you  think  that  compulsory  Homework  is  good  for  you  for  any  other  reason 
than  that  it  may  help  you  pass  your  examinations?  Yes;  No.  If  so? 

what  is  this  extra  value? 


17.  Have  you  learned  anything  about  study  methods  to  use  to  help  you  in 
your  studying?  Yes;  No.  If  so?  state  some  of  the  things  that  you 
do  to  help  you  to  study . . . . . . . 


13*  Have  you  a  study  room  where  you  can  go  to  study  without  being  disturbed 
by  other  members  of  the  family?  Yes;  No. 

(a}  Is  the  room  in  which  you  study  comfortable?  Yes;  No. 

(b)  What  kind  of  a  lamp  do  you  use?  electric?  mantle?  coal-oil? 

19.  If  you  were  asked  to  make  a  choice  between  no  Homework  and  an  extra 

year  at  school  on  the  one  hand?  and  continued  Homework  on  the  other? 

which  would  you  choose?  Homework;  No  Homework. 

20.  (a)  What  do  you  hope  to  become  when  you  finish  school? . . . 

(b)  Do  you  think  you  will  be  able  to  do  this?  Yes;  No. 

(c)  If  you  think  you  will  be  unable  to  do  this?  why  so? . 


21.  What  suggestions  have  you  to  make  regarding  Homework? 
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C 

QUESTIONNAIRE  FOR  PARENTS  OR  GUARDIANS 


Dear  Sir  or  Madam: 

We  know  that  you  are  interested  in  the  welfare  of  your  ohild.  It 
is  because  we  of  the  Alberta  Teachers’  Association  are  interested  in  the 
children  under  our  care  that  we  are  oarrying  out  this  survey  on  HOMEWORK. 
The  Department  of  Education  has  assured  us  that  it  is  anxious  to  learn  the 
general  attitude  toward  this  problem.  Kindly  answer  quite  frankly  since 
we  want  to  know  exaotly  what  your  thoughts  are  on  this  matter.  Your  co¬ 
operation  in  responding  to  the  questions  asked  will  have  a  definite  effect 
on  Educational  Policy  in  this  Province. 

DIRECTIONS: 


1.  Read  the  Questionnaire  through  before  starting  to  answer  it. 

2.  If  it  is  necessary  to  choose  between  different  words  as  answers  to  a 
question,  DRAW  A  CIRCLE  AROUND  THE  WORD  or  the  WORDS  that  you  wish  taken 
as  your  ANSWER. 

Example : 

fa)  Are  you  a  parent  or  guardian?  (Parent:)  Guardian. 

(b)  This  report  is  on  my  (Son;)  Daughter. 

3.  HOMEWORK  includes  only  school  work  that  is  done  at  home.  It  may  be 
definitely  set  by  the  teacher  or  it  may  be  that  the  child  does  it  of  his 
own  free  will  in  order  to  keep  up  with  his  class  or  to  do  well  on  an  exam¬ 
ination.  Homework  means  schoolwork  that  is  done  out  of  school  hours. 

4.  Parents  are  requested  to  fill  in  one  questionnaire  for  each  child  they 
have  in  Grades  V,  VII,  IX,  or  XI.  Example.  If  you  have  a  child  in  Grade  V 
and  another  in  Grade  IX  you  will  fill  in  two  questionnaires. 

What  is  your  full  name ? . . . . . . . . . 

(Surname  first) 


Address . . . . . 

What  is  your  occupation?  . . . . . . 

(If  a  housewife  state  occupation  of  husband) 

What  is  your  nationality?, . . . . . . . . . . 

Hovr  many  children  have  you?  Boys .  Girls . . . . 

How  many  children  have  you  now  going  to  school?... . . . 

The  following  report  is  on  my  Son;  Daughter. 

His  or  her  name  is . . . Age...... . Grade ........ . 

First  name  last  name 

1.  I  think  the  amount  of  homework  given  to  the  child  is  (a)  about  the  right 
amount,  (b)  too  much  (o)  too  little. 

Do  you  prefer  (a)  some  homework,  (b)  no  homework.  (Which?)  Why? . . 


2.  When  your  ohild  tries  to  do  his  H0mework  does  he  understand  it?  Yesj  No. 
If  nou,  why  not? 

3.  Do  you  think  that  compulsory  Homework  is  good  for  this  child  for  any 

reason  than  that  it  may  help  him  in  his  school  work?  Yes;  No.  If  so, 

what  do  you  think  this  extra  value  of  Homework  is? 
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APPENDIX  C  (Continued) 


4.  If  your  child  does  Homework  is  it  assigned  by  the  teacher  as  Homework 
to  be  done  at  home?  Yes;  No* 

5.  Does  your  ohild  seem  to  understand  the  schoolwork  on  which  the  H°mework 
is  based?  Yes;  No. 

6.  Does  your  child  do  any  Homework  that  has  not  been  assigned  as  Homework 
by  the  teacher?  Yes;  No. 

7.  How  long  each  school  night  and  morning  does  this  ohild  spend  on  an 

average  doing  Homework  per  day?  . hours. 

8.  Do  you  sea  to  it  that  this  ohild  spends  a  definite  period  on  Hnmework  each 
day?  Yes;  No. 

9.  Do  you  help  your  child  with  his  Homework?  Seldom;  Often;  Always. 

10.  TflThat  is  the  nature  of  the  Homework  that  this  ohild  does—  drill; 

looking  up  references;  gathering  information;  note  making;  construc¬ 
tion  work. 

11*  How  many  minutes  each  week  does  your  child  spend  on  the  following 
aside  from  school  work? 

Music  . . . . .  Dancing  Lessons . . . 

Art . . .  Doing  Chores. . . . 

Dramatics.... . .  Delivering  papers*  parcels*  etc. 

Scouts*  etc. . .  Reading  newspapers  and  magazines 

Clubs*  etc . . .  Reading  books . . . . 

Sports..... .  Correspondence  courses  (other  than 

Sewing  &  Cooking............  religion) . . . . . . 

Helping  in  other  ways.......  Loitering  about  town..... . 

Helping  with  housework*  eto. . 

12.  Does  Homework  in  the  amount  your  ohild  does  prevent  him  from  getting 
enough  outdoor  exercise?  Yes;  No. 

13.  Do  you  consider  that  Homework  in  the  amount  that  your  child  does  at 
present  is  injurious  to  his  health?  Yes;  No. 

14.  Does  your  child  worry  over  his  Homework?  Yes;  No. 

15.  Do  you  fix  a  time  each  night  by  whioh  this  child  must  be  in  bed?  Yes;  No. 

If  so*  what  is  the  time?.... . . 

How  many  hours  of  sleep  does  he  get  each  night? . . 

16.  Do  you  think  there  should  be  any  difference  in  the  amounts  of  Homework 
your  child  does  in  the  different  seasons  of  the  year?  Yes;  No. 

If  so*  why? 

17*  If  your  child  does  Homework*  does  he  concentrate  and  work  hard  during 
the  Homework  period?  Yes;  No.  If  not,  why  not?..........*........ 

18.  If  your  child  has  more  than  one  teacher  at  school  does  it  seem  to  you 
that  some  teachers  demand  much  more  homework  than  others,  that  is*  do 
some  teachers  seem  to  monopolize  the  Homework  time?  Yes;  No. 

19.  Has  your  ohild  a  room  that  he  can  use  as  a  study  room  where  he  can  go 
and  not  be  disturbed  by  other  members  of  the  family?  Yes;  No. 

20.  Is  this  room  warm  enough  in  winter  and  oool  enough  in  summer?  Yes;  No, 
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APPENDIX  C  (Continued) 


21*  What  kind  of  a  light  does  your  child  use  when  studying?  coal-oil; 
mantle  lamp;  electric. 

22.  Does  the  fact  that  your  child  does  Homework  interfere  with  the  lives 
of  any  of  the  other  members  of  the  family?  Ye3;  No.  If  so,  how? 

23.  Is  there  any  particular  reason  that  this  child  should  finish  school 
as  quickly  as  possible?  Yes;  No*  If  so,  what? 

24*  Add  below  any  suggestions  you  would  like  to  make  regarding  this  Home¬ 
work  problem:- 


